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ABSTRACT

Postgraduate education in Vietnam is under considerable pressure with increasing
student numbers and increasing expectations on academic staff. In short, the system
is in need of reform. While this is recognised by the Vietnamese State, the reform
policies recently set in place do not address many of the perceived problems which
stakeholders in the system are talking about.
This PhD thesis examines the feelings and attitudes of the people directly involved in
postgraduate education in Vietnam – the managers, the teachers and the students - in
relation to the quality issues of postgraduate education in Vietnam. It asks them what
they think is wrong and who is to blame.
The stakeholders’ answers are analysed for the kinds of ‘quality’ themes which
resonate with each of the stakeholder types and for the linguistic strategies the
stakeholders used when they talked about quality and responsibility.
In summary, the results reveal a set of quality issues that need attention by the State
and a blaming game which uses different linguistic strategies depending on the
power relations among the three types of stakeholders. Negative evaluations by the
least powerful are typically indirect when critising those who are more powerful in
the system, while criticism of peers or those below one in the social hierarchy were
typically direct and strident. Further, the managers who were direct in their criticism
of students, teachers and themselves were the only group of stakeholders to blame
the system. When they did though, they blamed the State indirectly.
Ironically, the findings show that the students are the most criticised and held most
responsible for the problems of quality. This is despite that fact that the students are
the least powerful and least able to enact any reforms of the system.
In addition to providing policy makers with some valuable insights into the opinions
and feelings of stakeholders in the Vietnamese postgraduate system, the study also
contributes to the usefulness of applying Appraisal Theory to Vietnamese. The
linguistic analysis of the interview data revealed the strategies of ‘talk’ operating in
iii

Vietnamese when sensitive evaluations are being directed at socially more or less
powerful people.
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1 CHAPTER 1. INTRODUCTION

1.1

A statement of aims

The purpose of this study is to reveal the attitudes, values and feelings of groups of
people directly involved in postgraduate education in Vietnam, namely the managers, the
teachers and the students, regarding quality issues of postgraduate education. More
specifically it aims to explore what the stakeholders think the quality issues are and who
they held responsible for the problems.
Though this is mainly a linguistic study with the main source of data being the interviews
with the stakeholders, the study would have been incomplete if it merely listened to the
insiders without attending to the context in which the discourse was produced. The social
setting and cultural practices associated with higher education in Vietnam are therefore
also considered. In addition, specialist discussion in reviewed journals and reports on
postgraduate and higher education in Vietnam, as well public opinion expressed in
newspapers and education-related forums, are investigated for a more a comprehensive
picture of the issue.

1.2

Background and rationale

Every PhD project originates from an idea of interest whereby the researcher wishes to
either solve a problem or find out something new. My PhD research is no exception. My
observations of the increasing problems with postgraduate education in Vietnam inspired
me to explore the issues with the system in more depth. The intention of research was
also strengthened by my own experience of frustration and dissatisfaction about the
current practices of postgraduate education in Vietnam that I found also common among
many other postgraduate students.
1

One of the foremost missions and visions of Vietnam’s leading universities is building
and developing training and research institutions of excellence with regional and
international standards. They also aim to train high-quality human resources and produce
quality research (Vietnam National University, 2011; University of Economics-HCM,
2011). However, there has been increasing evidence of public concern about the
performance of higher education institutions, especially quality issues. Published articles
as well as reports on Vietnam’s higher education have pointed to problems such as the
quality of research and of teaching and learning at higher education institutions in
Vietnam, the quality of theses produced in the universities, and the quality of Vietnamese
Master and PhD degrees achieved (Hoang, 2008; Nguyen, 2010; Pham, 2008).
According to The World Bank (2008), in 2005, Vietnam had 17,198 published articles, of
which only 0.03% were in international journals. Similarly in 2006, Vietnamese scholars
published about 80 articles internationally (Institute for Scientific Information, 2006).
Compared with other countries in the region, these figures are very modest. In 2008,
Beijing University and Seoul University had 3,000 and 4,556 international publications
respectively (Marine, 2007). Vietnam’s total number of publications generated by four
leading universities is 15-30 times fewer than that from one prestigious university in
Thailand (Pham, 2010). Also, the publication rate of higher education staff (number of
articles published by staff member) in Vietnam is very low, being at 0.36/staff at national
universities and 0.09/staff at regional universities (Harman & Ngoc, 2010).
The teaching and learning at postgraduate level in Vietnam is also notoriously
problematic. While academic staff quality is cited as one of the determining factors of an
education system (UNESCO, 2003), teachers at higher education institutions in Vietnam
are not well-qualified and are still said to be recruited by processes based on “nepotism,
cronyism and inbreeding” (World Bank Task Force of Higher Education in Developing
Countries, 2008). At the moment, only 10% of the staff members of higher institutions in
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Vietnam hold a PhD and 36% hold an MA (MoET1, 2009). Even if the ambitious plan of
training 20,000 PhD holders by 2020 succeeds, there would still be a shortfall of
academic staff with postgraduate qualifications (Pham, 2010). Students have long been
criticized for being passive learners and for their study-for-degree attitude and plagiarism,
in addition, cheating in exams is common throughout the higher education system (Do,
2006; Hoang, 2006; Nguyen, 2005).
These persistent problems make it almost impossible for Vietnam to have its universities
recognized as meeting international standards. The highest position that Vietnam’s
universities have had in the world’s ranking is 1568th (THES, 2009). With similar sociopolitical conditions, China has long had its universities among top 50 world’s universities
(THES, 2009).
Though there has been an increasing body of literature examining problems of higher
education of Vietnam in general and postgraduate education in particular (Harman &
Pham, 2010; Pham, 2008; Hayden & Lam, 2008; The World Bank, 2008; Sloper & Le,
1995), there has been no study to date that approaches the problems by examining the
attitudes and feelings of those involved in the system. In other words, the literature has
been limited to reporting statistics, large scale reports and recommendations by
international agencies, rather than in-depth explorations of the values and attitudes of the
main groups of stakeholders in the system. From a linguistic perspective, while there are
works that use Systemic Functional Linguistics to understand Vietnamese (Cao, 2009)
and explain the lexico-grammatical system in Vietnamese (Hoang, 2007; Thai, 2008),
there has been little attention to ways in which Appraisal, a semantic network of
Systemic Functional Linguistics, can be used in Vietnamese to discover the attitudinal
aspects of the language2. This study, therefore, will fill two gaps with “one bridge”. It
will, on the one hand, be the first study to investigate the attitudes of people in the system

1

MoET refers to Ministry of Education and Training

2

A recent exception has been a research of Ngo (2011) as part of her PhD project which maps the attitudes
in the addressing system of Vietnamese.

3

of postgraduate education in Vietnam towards quality issues. On the other hand, it will
also be one of the first efforts to apply Appraisal to the analysis of Vietnamese.
At this stage, the study aims to answer two main questions:
1. What are the quality issues for postgraduate education in Vietnam from the
perspective of key stakeholders: the managers, the teachers and the students?
What linguistic strategies were used by these stakeholders in their talk about
quality issues?
2. Who, according to the stakeholders, should be held responsible for the problems
of postgraduate education in Vietnam?
What linguistic strategies were used by the stakeholders in attributing
responsibility for the problem of postgraduate education in Vietnam?

1.3

Methodology

As mentioned above, even though much has been written about the issues that have been
plaguing postgraduate education in VN, there have been no studies, which have focused
on exploring the opinions and attitudes of the key stakeholders involved in the system.
How people behave and what they do are greatly affected by their values, attitudes and
thinking (Ajzen & Fishbein, 1980; Fishbein & Ajzen, 1975). Being aware of the
problems is the first step toward renovation efforts; understanding them is another step in
the process (University of South Ausralia, 2011). While for an observer, an awareness of
the problems is enough, for an innovator, more is required. An in-depth understanding of
what the problems are from the point of view of the people involved in the system and
how they think, feel and view the problems is essential for anyone who wishes to make
changes to postgraduate education in Vietnam. In other words, investigating the
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stakeholders’ attitudes and values will give better explanations for their providing a basis
on which decisions can be made to change the system for the better.
In order to investigate the stakeholders’ attitudes and values, an analytical tool that could
uncover the linguistic form to reveal the different aspects of attitudes of the speaker was
needed. After discussions with one of my supervisors, Elizabeth Thomson, who, beside
her expertise in linguistics in general and Systemic Functional Linguistics in particular,
also had experience in investigating people’s attitudes using a linguistic tool of analysis
in one of her previous studies (Thomson, 2006), I came to the decision to use Appraisal
as the analytic tool for the intended corpus.
The exploration of people’s attitudes has been remarkably attended to by psychologists
(Maio & Haddock, 2010; Siev, 2009; Portolano & Rand, 2005). However, in linguistics,
it was not until recently that there has been a theory that examines people’s feelings,
values and attitudes via the language they use. Appraisal Theory, developed by Martin
and White (2005) has become a useful tool of analysis for those who want to explore the
attitudinal aspect of language.
Appraisal is a semantic network of Systemic Functional Linguistics which was developed
by Halliday in 1980s. Appraisal examines the feelings and attitudes of the speaker/writer
of a discourse by investigating the lexico-grammatical choices in the discourse. With
comprehensive built-in categories, Appraisal helps linguistic analysts to use the linguistic
corpus to explore the attitudinal meanings underlying the language. Using Appraisal as
an analytic tool, one can find answers to questions such as: how positive/negative is a
speaker/writer, is the view expressed explicitly or implicitly or is it an evaluation of a
human behavior, a natural phenomenon or a feeling. More interestingly, the theory can
also help to identify the degree of intensity of the evaluation, especially through the
exploration of isolated or infused lexis. The most distinctive feature of appraisal theory is
probably its strength in revealing the standpoint of the speakers/writers, i.e. whether they
choose to express their position as a taken-for-granted judgment or proposes it as one of
alternative arguments, making it open for debate.
5

Vietnamese is a monosyllabic and tonal language, a part of the Mon-Khmer branch of
Austro-Asiatic family. Like many other Southeast Asian languages, it is also
characterized by having isolating morphology. The language underwent linguistic
influence by Indic and Malayo-Polynesian languages up to the end the first millennium.
As a result of Chinese domination from 10th century to 19th century, it was dramatically
imprinted by Chinese. Up to 60% of its lexicon, mostly abstract meaning-related groups,
consist of Han-Viet (Sino-Vietnamese) words (Vietnamese 101, 2010).
It is the characteristic of being a semantic-based theory that makes Appraisal highly
applicable to languages other than English. With regards to Vietnamese, the isolating
morphological feature of the language makes it easier for any analysis which is done on a
lexical level. However, as previously mentioned, before when this study commenced
there was no other study that applied Appraisal to the analysis of Vietnamese discourse.
It was then important to check if the theory would work in Vietnamese as well as it does
in English and other languages. A pilot study was done to explore the standpoint of the
reporter in a hard news story in a Vietnamese newspaper and Appraisal was successfully
demonstrated to be a unique and useful analytic tool in investigating people’s attitudes
and feelings (Tran & Thomson, 2008).
The data for this PhD study was collected through a series of interviews with
stakeholders in the post-graduate education sector, namely managers, teachers and
students. The collection of interviewees used a convenience and purposive approach to
sampling to ensure sufficient participants in each category.
The researcher interviewed a total of 15 people from three different postgraduate-related
sectors: five from education bureaucratic sectors (including two from the Ministry of
Education and Training, one university vice-chancellor and two heads of university
postgraduate department), five academics who were postgraduate teachers and
supervisors, and five research students from three different universities.
6

The table below summarizes information about the participants:

Participants

Gender

Position/Specialization

Male

Work/study
experience
+10 years

M1
M2

Male

+2 years

Vice-Chancellor

M3

Male

+10 years

Dean of Postgraduate School

M4

Male

+10 years

M5

Male

+5 years

Officer, Ministry of Education and
Training
Dean of Postgraduate School

T1

Female

+30 years

Humanities Lecturer

T2

Male

+30 years

Humanities Lecturer

T3

Male

+30 years

Science Lecturer

T4

Male

+30 years

Humanities Lecturer

T5
S1

Female
Female

+10 years
MA

Humanities Lecturer
Humanities Research Student

S2

Female

MA

Humanities Research Student

S3

Male

PhD

Science Research Student

S4

Female

MA

Humanities Research Student

S5

Female

MA

Humanities Research Student

Dean of Department

Table 1.1 Summary of participants’ information
Although the participants cannot be claimed to be representatives of each group of
stakeholders, their comments about the quality of postgraduate system were triangulated
with other sources of information (such as magazines, journals and newspapers); these
helped to support the views that the interviewees expressed. Moreover, the main purpose
of this study is to show how people see the quality issues of postgraduate education in
Vietnam, not to prove that the system is problematic, which has been clearly
demonstrated in numerous reports and publications. The analysis of interviews using the
Appraisal system helps to understand the issues from the point of those who are involved.

7

The interviewees were asked to answer the same questions (see Appendix A). However,
the length of the interviews varied due to the individuals’ experience and discussion on
the topic. The average length was one hour per one interview. The interviews were
conducted in the interviewee’s office in the case of the managers, in the common
teaching room in the case of the teachers and in a classroom in the case of the students. In
the interviews, the researcher was known as a PhD student. The interviews were
transcribed in the original language – Vietnamese.

The interviews for each group of stakeholders were coded (by using Nvivo) into thematic
contents related to the two main research questions and then into categories of the
appraisal framework. The quotes were analysed under the framework of Appraisal to see
how attitudes are integrated in the language use by the stakeholders. The coding was
done in Vietnamese. The English translation has been provided when the data are
presented in the results section of this thesis. More details of these processes will be
mentioned in Chapter 3: Theoretical Framework.
As a qualitative study with a limited number of interviews, the project does not attempt to
generalize about the perspectives of the stakeholders. Instead, it provides an in-depth
analysis of the values and attitudes of the participants, which requires a smaller number
of interviews. Also, as a linguistic study, the analysis requires extremely close-up,
detailed examination. A more controllable size of corpus was able to guarantee a more
thorough analysis. More details about the linguistic aspects of the methodology will be
provided in Chapter 3.

1.4

The organization of the thesis

The thesis consists of six chapters. It begins with Chapter 1 as an introduction to the
study with an overview of the problems with higher education in Vietnam in general and
postgraduate education specifically. Chapter 1 also provides a sketch of the qualitative
aspects of the methodology of the study which helps the understanding of the relationship
8

between the participants. It is also in this section that a brief introduction to Appraisal
Theory, the theoretical framework used to analyse the data, is presented.
Chapter 2 is a comprehensive expansion of the problems briefly mentioned in Chapter 1.
This part of the thesis provides the context of culture for higher education in Vietnam. It
begins with a sketch of the history of education in Vietnam, followed by the
demonstration of the system and the complication of the current status and problems. The
chapter also puts Vietnam higher education in the context of regional higher education by
providing an overview of higher education in the neighbouring countries of China,
Malaysia and Singapore and discussing the experiences of these countries and the
potential lessons for Vietnam. Finally, Chapter 2 ends with the presentation of quality
issues of Vietnam’s postgraduate education in particular.
Chapter 3 continues with the presentation of the theoretical framework including the
justifications of why the theory was used for the study. The chapter begins with an
overview of SFL, followed by the descriptions of studies using SFL in explaining the
metafunctions of Vietnamese. It then provides a comprehensive introduction to Appraisal
as the semantic framework of SFL interpersonal functionality. This section will guide
readers through the main categories of Appraisal and their strength in revealing the
attitudinal aspects of language. The final section of the chapter details how Appraisal
theory was used to analyse the data and the related procedures in representing the results.
It is in this part that unexpected difficulties and how resolutions were finally reached will
be provided.
Chapter 4 and Chapter 5 of the thesis present the results of the study using the research
questions as the organizing themes for each chapter. Chapter 4 addresses the question of
what the stakeholders think are the quality issues of postgraduate education in Vietnam
and what linguistic strategies are used in their talk. Chapter 5 presents the identification
of who the stakeholders held responsible for the problems and what linguistic strategies
are utilised in attributing responsibilities. The two chapters will step by step present the
interesting findings of the study, ranging from the different linguistic strategies found in
9

the talk of each groups of stakeholders when talking about the quality issues to the blame
game among the groups when attributing responsibilities for the problems.
The thesis closes with the discussion followed by conclusion in Chapter 6. It is in this
final chapter that the problems of postgraduate education in Vietnam revealed by the
study will be discussed in relation to the problems mentioned by the literature. The
chapter will show what differences the project, as an in-depth study into the attitudes of
those who are directly involved in postgraduate education in Vietnam, can bring
compared with other studies. For the first time in research about higher education in
Vietnam, there will be a demonstration of how hierarchy of education system is reflected
in the talk of the stakeholders, how the position of the participants affect the way they
talk about the problems and how the participants attribute responsibilities to one another
and to the commonly blamed entity called “cơ chế” (system) in Vietnamese. This chapter
will also point to the high applicability of Appraisal in Vietnamese demonstrated by this
project.
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2 CHAPTER 2. HIGHER EDUCATION IN VIETNAM – STATUS AND
CHALLENGES

Higher education in Vietnam has recently become a hot topic of discussion and criticism,
as partly mentioned in the previous chapter. Though the number of publications about
issues related to Vietnam’s higher education remains limited, there have been efforts by
interested scholars to explore the current system as well as its problems. In addition, with
the growing popularity of the media especially internet-based communication, public
opinion about issues of higher education, especially postgraduate education have been
more widely expressed by those who are concerned about the system including
postgraduate students and observers.
This chapter collects together the evidence from a range of sources, including published
articles, books, reports, and internet-based information, of problems associated with
higher education in Vietnam and particularly postgraduate education. It consists of three
main sections. Section 1 is a sketch of higher education in Vietnam, which includes
descriptions of the history of education in Vietnam, the system of higher education, and
its problems and challenges. To help with the understanding of the problems of
Vietnam’s higher education, an overview of higher education in the region, especially
China, Malaysia and Singapore is provided in Section 2. Section 3 focuses specifically on
the quality issues of postgraduate education in Vietnam.

2.1

Higher education in Vietnam

2.1.1 History of education in Vietnam

Vietnam is a country in South East Asia with an area of 331,689 square kilometres and a
population of 84,238,000 people (SEMEO, 2007). According to literature on Vietnam’s
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ancient history, before the Chinese domination, which started in 111BC, Vietnam had a
long history as an agricultural culture ("Bao tang lich su Viet Nam (Vietnam History
Museum)," 2010; History Encyclopedia, 2007).

The first country, dating back to

2879BC, was called Van Lang. The societies of Vietnam at that time were matriarchal,
which is similar to many other societies in South East Asia and the Pacific islands at that
time (Taylor, 1991; Tran, 1971). Most of the activities of the then Lac Viet culture were
related to agriculture. There is no recorded education or religious system at that time.
However, the decorations on discovered historical objects like Dong Son bronze drums
with figures of birds suggest that birds may have been objects of worship for the early
Vietnamese. Together with other findings, historians believed the earliest forms of
Vietnamese religious practice were animistic and totemic in nature (Asia Society, 2008).
In 111BC the Chinese colonized Vietnam, establishing new territories within the country.
According to recorded information, the history of Vietnam during the period of Chinese
domination from 111BC to 937AD was marked by more records of revolts by
Vietnamese people than of educational efforts ("Vietnam Culture Values," 2010).
However, this period of history also witnessed the introduction of Buddhism around the
2nd century AD and other religions, namely Taoism, Confucianism and Tam Giao (the
Triple Religions) which then became common in Vietnam at that time. Chinese
ideologies, especially Confucianism left their effects on Vietnam’s society for longer than
the Chinese imperial period itself (History Encyclopedia, 2007). These impacts still
profoundly affect education, particularly the relationships between teachers and students
and the attitude to knowledge.
It was not until 1075 that Vietnam introduced examinations, a feature of the Chinese
“mandarin” selection system, to select the best people to serve as high mandarin officials
(Do, 1995; Zink, 2009). This event was marked by the establishment of the first
university called the ‘Temple of Literature’ in 1076. The mainstream form of education
was Confucianist. During the 11th century, the university only served to provide
education to the sons of royalty and other high officials. In 1252 the university started to
welcome students from backgrounds other than the royal families or mandarins.
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Confucianism remained the mainstream philosophy in educational as well as social
aspects of Vietnam society for the next centuries.
In the late 19th century, the French colonized Vietnam and Vietnam’s education turned a
new page. The Confucianist system was replaced by a form of education based on the
French system and influenced by European philosophies of education. It was originally
organized into three levels: elementary, primary and secondary (Vietnam Profile, 2009).
Confucianism, however was, and is, still cherished by many Vietnamese and can be
traced in many aspects of modern life, including education.
In 1955, the separation of the country into two parts resulted in differently-oriented
education in the North and the South. While the North maintained the French system with
the gradual introduction of education based on the former Soviet Union in the next
decades, the South started to be influenced by the American system of education. With
support from the former Soviet Union, North Vietnam sent its young high school leavers
to the USSR for university and postgraduate studies (St. George, 2010). During this
period, colleges and universities were established in both parts of the country. In the
South, the first three higher education institutions were Saigon University, the University
of Dalat and Hue University. In the North, the first universities were the University of
Indochina, Indochina Medical College and E’cole Superieure des Beaux-Arts de
L’indochine (Vietnam National University, 2009).
After the reunification of the country in 1975, the two systems of education were also
unified (Sloper & Le, 1995). For the next decade, education in Vietnam was still
primarily influenced by the Soviet model (Harman, 2010). Postgraduate studies were
mostly done abroad, in either countries of the Soviet Union or the Eastern Bloc. Most
postgraduate students were awarded with a “Phó tiến sỹ” degree, which literally means
“Sub-PhD” – a degree situated between an MA degree and a PhD degree. These “Pho
tien sy” degree holders were later domestically “standardized” to become PhD holders
(see Figure 2.1 for a complete picture of the present system of education in Vietnam).
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In 1986, the socio-economic reform of “doimoi” opened the country to the Western part
of the world, not only socio-economically but also educationally. This policy moved the
country from a centrally planned economy to a market economy. As a consequence, the
higher education system in Vietnam started to experience considerable changes. Higher
education programs ceased to primarily serve the state and the collective economic
sectors and began to target other economic sectors as well. The mobilization of finance
was also open to other resources in addition to the state, allowing private sectors to invest
in education. The forms of training and the content of training programs underwent
changes to meet the newly-emerging requirements of the society (Sloper & Le, 1995).
Steadily, influences on the system of education shifted from the former Soviet Union
model to education models from America, Britain, Singapore, and Japan. The higher
education curriculum also became more diversified and flexible. Apart from this, varied
forms of foreign education were introduced to the country either by the establishment of
foreign higher education institutes or by sending students abroad to study. More emphasis
was also placed on postgraduate education. More postgraduate students are now trained
in Vietnam and more students are going abroad for MA and PhD degrees. The most
common destinations for Vietnamese students are USA, France, Australia, Germany and
Japan in the order of popularity (Tres, 2007). This fact shows Vietnam’s preference for,
as well as appreciation of higher education from the above-mentioned countries. For
example, the former Minister of Planning and Investment stated that U.S universities are
“the number ONE in science and technology” (Dang, 2008: 80). In addition the leading
positions in the Ministry of Education (MoET) have been held by graduates from the U.S,
U.K, Australia or Japan (with an unstated condition that they must be a Party member)
(Dang, 2008) (see Appendix C).
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Figure 2.1 System of education in Vietnam (Ministry of Education and Training 1992)3
3

The age frame attached to the table indicates the expected age for each level of education. Though there is
no age limit to any level in this formal system, there are other forms of education that adult learners can
participate in case they miss a stage of formal education and wish to continue at later time in their life.
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2.1.2 The system of higher education

In 2008, there were in total 369 universities and colleges in Vietnam, of which 64
(17.3%) institutions were private. There were 1.6 million students nation-wide. The ratio
of student per population was 188/10,000, a six-fold increase compared with that of 1990.
The ratio of students to teachers was 1:30 (Harman, 2010). Among 56,000 faculty
members at higher education institutions, less than 11% (5,900) were PhD holders (see
Table 2.1). These numbers were at the time expected to increase to 40% for holders of
MA and 25% for PhD holders by 2010 and 35% for PhD holders by 2020 (Hayden &
Lam, 2010; Nguyen, 2008).
Faculty Staff 2009
Total:

61,190

Professors and Assoc. Professors

2,286

Ph. D. and Doctor of Science

6,217

Master and advanced professional

24,831

Bachelor and lower diplomas

30,142

Table 2.1 Faculty Staff in 2009 in Vietnam tertiary institutions (ADB Higher Education Report,
2010)

With regards to the number of student enrolments, there are differences between Vietnam
and other regional countries. Table 2.2 in the following page provides information on
enrolment in different levels of education in Vietnam in comparison with other ASEAN
countries. As shown in this table, there is a sharp decrease in the number of students at
tertiary level in Vietnam. At primary level, Vietnam outnumbers Thailand in enrolment
numbers but this figure drops noticeably at higher education level, accounting for only
one third of that in Thailand. Similarly, at the secondary level, the number of students in
Vietnam doubles that in Thailand but falls to one third of Thailand at the tertiary level. In
other words, 16.7% of the total number of students in Thailand further their study to
higher education while that percentage in Vietnam is only 3.8%. Compared with
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Malaysia, Indonesia or the Philippines, Vietnam also experiences a sharp fall from
primary and secondary levels to the tertiary level.
Country

Pre-primary

Primary

Secondary

Tertiary

Total

11,984

46,012

23,384

7,502

88,882

75,677

2,695,372

708,454

47,835

3,527,338

Indonesia

2,178,875

25,997,445

13,119,769

2,790,391

44,086,480

Lao PDR

42,422

891,181

388,044

71,359

1,393,006

Malaysia

324,872

3,032,197

2,058,623

692,976

6,108,668

Myanmar

-

4,948,198

2,589,312

555,000

8,092,510

Philippines

845,748

13,049,134

6,440,312

3,685,624

24,020,818

Singapore

-

282,793

200,358

-

483,151

Thailand

1,625,933

5,974,615

4,718,065

2,469,808

14,788,421

Vietnam

3,024,662

7,321,739

9,435,390

785,000

20,566,791

2,011

96,994

24,493

17,370

Brunei
Darussalam
Cambodia

Timor Leste

140,868

Table 2.2 Enrolment in Pre-primary, Primary and Secondary Schools, and Tertiary Institutions
(SEMEO, 2007)

According to documents about higher education in Vietnam by MoET (2006), higher
education is achievable in three main types of institutions: colleges, universities, and
research institutes. While colleges offer vocational programs and other skill-based
programs, which are often three years at most, universities can offer vocational,
undergraduate, master and doctorate programs, which can take from three to six years
(e.g. a medical course). Research institutes can only offer doctorate programs but M.A
programs are sometimes found in cooperation with universities with the permission from
the Prime Minister (MoET, 2006).
Vietnamese higher education is quite uniform in terms of governance. Most of
Vietnamese universities are controlled by the state despite the recent diversification of
higher education forms to public, semi-public, private or joint-venture and international
universities status (Bryant & Pham, 2007; Dao & Hayden, 2010; St. George, 2010).
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Under central planning, all universities are controlled by the Ministry of Education and
Training (MoET) and government ministries for issues such as finance, curriculum and
enrolment.
MoET in Vietnam implements the state management of education, including
formulating regulations for admission, establishing curriculum framework, even
controlling the number of students enrolled at each university.
(Bryant & Pham, 2007: 1)
According to Dao and Hayden (2010), the lack of institutional autonomy as a result of the
State’s control of the system gives rise to the weakening of accountability. They point out
that most of the public universities, except the two national universities, are strongly
accountable to MoET and their sponsoring ministries. The private higher education
institutions are accountable to MoET for issues related to enrolment quota, training
programs and tuition fee levels.
Rigid centralised management can be seen as influencing curriculum development as
well.
Among educators and general public there is a widespread belief that curricula are
outmoded, disconnected from reality, and not capable of responding to the needs
of the economy. Departments and individual instructors have limited formal
autonomy to develop new programs or courses. Undergraduate programs are poor
… Graduate programs vary widely but are generally regarded as being of low
quality; domestic programs often amount to little more than clearing houses for
the selling of diplomas catering to state sector employees for whom a graduate
degree is a pre-requisite for promotion.
(Dapice et al., 2006: 1)
Unlike many other countries where the government provides funding to both public and
private universities, in Vietnam, only the public universities receive financial support
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from the government (Bryant & Pham, 2007). Recently, universities have been permitted
to charge students for their tuition, thus providing another source of finance additional to
subsidies from the State. The annual tuition each student pays varies from 200 to 300 US
dollars (with an exception of FPT4 University which has recently been established and
has a 2000 US dollar tuition fee level).
Within each higher education institution in Vietnam, the governance is quite complex. As
regulated in the National Constitution, the Communist Party Division5 of the university
has a powerful influence on both university strategies and specific issues (Bryant &
Pham, 2007; Dang, 2008). Therefore, the rectors or Presidents of the university are also,
or in most cases, appointed as Head of the Communist Party Division as well.
While there have been positive changes related to the decentralization of power in higher
education following the World Bank’s Quality Improvement Grants schemes, it seems
the transformation has been limited. Voices from higher education institutions are not
paid attention to by MoET. Dang (2008) for example quotes Dr. Le, the Director of the
Institute for Social Development Studies as saying:
MoET is a huge bureaucracy with little capacity to reform itself. It maintained for
decades a conservative view of education and education development. It is also a
corrupted system at all levels. Workshops are often held by MoET where almost
exclusively MoET "experts" can attend. They are products of this system, so their
perspectives and attitudes remain conservative. Few people from other institutions
are appreciated by MoET. Even if they dare to challenge the Ministry, their voices
are weak and not respected by the MoET.
(Dang, 2008: 64)

4

FPT is an influential corporation in technologies in Vietnam. The university was founded by this
corporation.
5

All state organizations in Vietnam are structured with a Communist Party Division, which is made up of
Party members and has influence on policy making as well as the functioning of the organization.
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In the same manner as university leaders are overlooked by MoET, at the tertiary
institution level, academic staff are not consulted on governance-related issues and they
have few opportunities to contribute to curriculum decisions. They can only propose
textbooks and teaching methodology. Even if they know the curriculum is not suitable
based on their teaching experience, they are not encouraged to speak up about it. In
addition, they have no choice in teaching large classes, ignoring the missed effectiveness
resulting from an over-sized class. Such a lack of opportunity to speak up about barriers
to their teaching practice turns teachers into boring teaching robots, who only try to finish
their teaching duty every time coming to class, ignoring the dynamic, inspirational
aspects of a teacher’s job (Bryant & Pham, 2007).
… remains of Confucius tradition do not encourage academics to expose their
opinions as strongly as they should. As a result, the curriculum and training
programs still do not correspond to the practical needs of Vietnamese society.
Additionally, without the ability to explore all sides of a particular debate or
scientific inquiry, faculty is continuously challenged in their ability to achieve
true analytical, creative and intellectual inspiration within classrooms.
(Bryant & Pham, 2007: 1)

Recently, a credit system, whereby students can complete their study at their own pace by
fulfilling the required credits and have more freedom on course options, is being trialled
for Vietnam’s higher education system to replace the yearly one, which restricts students’
freedom in choosing and deciding about their learning preference (Pham, 2006).
However, Nguyen (2006) in her paper presented at the Vietnam-Indonesia conference on
“Transferring into credit system: opportunities and challenges”, has pointed out that the
application of the credit system has been unsatisfactory as “many Vietnamese universities
are still isolated, beating around the bush with their own problematic models” (as cited in
Bryant and Pham (2007: 1). She argues that the credit system requires changes in a range
of related aspects like teaching content, teaching methods, infrastructure conditions, and
resources and that universities in Vietnam have not been ready to make those reforms.
There continue to be insufficient numbers of courses from which students can choose;
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and academics as well as administrative staff have not been prepared for the changes
required by the credit system. Nguyen explains that this is a “half-way” application in the
sense that there is a lack of comprehensive, thorough change. “The current “half-way”
applications show the weakness of the advocacy and the unwillingness to reform our
higher education” (Nguyen, as cited in Bryant & Pham, 2007: 4). Therefore, the credit
learning system has not been able to bring about new forms of instruction as expected
and is facing difficulties in implementation (Harman & Nguyen, 2010).

2.1.3 Higher education in Vietnam: status and problems

This section presents a comprehensive picture of Vietnam’s higher education in terms of
situations and problems. The information was drawn from a number of sources, mostly
electronic articles, book chapters and reports. Most of the reports are studies funded by
various international organizations in order to identify the key issues affecting higher
education in contemporary Vietnam. Though the reports are for different specific
purposes, related for example to technology, science or young researchers training, there
seems to be a consensus across all of the reports (as well as other sources of literature
used in this section) that higher education in Vietnam is in a critical state and that this is
an important barrier to Vietnam’s future social and economic development.
Vietnam is being observed as an emerging economy with impressive achievements and
opportunities ahead (World Bank, 2006). Since 1990, when its economic reform began to
take effect, Vietnam has maintained an average annual growth rate of 7%, with
impressive export growth from $1.7 billion in 1990 to roughly $30 billion in 2006. The
participation of Vietnam in the World Trade Organization in 2008 marked an effort by
the country to join the world’s community economically (World Bank, 2006). As Koh
(2006) and Marine (2007) point out, this ‘vibrant’ process of change requires an
equivalent change process in human resource and higher education infrastructure.
However, according to many observers, Vietnam does not have a workforce well-trained
enough to meet the demands of the society (Koh, 2006; Ca, 2006).
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Koh, a member of the Regional Strategic and Political Studies Program of Institute of
South East Asia Studies presented a paper at the 2006 Global Innovation Ecosystem
Conference in which he detailed the problems with higher education in Vietnam.
According to Koh (2006) one of the foremost problems with Vietnam’s education as well
as higher education is the incompetence of its graduates. Koh argues that “graduates of
the system are not equipped for the knowledge-based and globalised economy, as many
university graduates find they often have to study for more specialised degrees before
they can land a good job” (Koh, 2006: 1). He points to statistics that indicate that many
graduates are unable to find a job after completing university and have to either apply for
another university degree or look for a job in a government office, where their job
routines have little to do with their undergraduate training (Koh, 2006).
Koh (2006) proposes that there are a number of varied and systematic reasons for this
state of affairs. First, students are expected to study too much. As a result of a passive and
standardized view of knowledge, both the students and their family become victims of the
examination-based system, constantly being obsessed with “extra study” to make sure the
children will pass all the exams, have impressive transcripts and finally find their way
through the university’s entrance exams. However, most students enrol in universities to
study what their parents want them to study, regardless of their ability and interest.
According to Koh, this eagerness for a high-status “desired outcome” without an
“appropriate process” only gives rise to corruption and cheating among students, teachers
and administrators. This partly explains why students, after four or five years of training
at university, cannot find a job which suits their degree.
Another point of view about the challenges to higher education in Vietnam is proposed
by Marine (2007), in his speech as US Ambassador to Vietnam and by Dapice et al.
(2006), in their paper presented on the occasion of the visit to Harvard by Prime Minister
Phan Van Khai.
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According to Marine (2007), the fundamental role of universities is to provide a socioeconomically useful education as well as to create knowledge and promote innovations.
However, Vietnam’s universities are failing to do these tasks. Quoting the World
Development Report in 2006 by World Bank, Marine points out that Vietnam is lagging
far behind other regional countries with only 2% of its population with at least 13 years
of education. Also, in the ranking of the percentage of young people (aged 20-24) who
have access to post-secondary education, Vietnam is at the bottom with only 10% of this
age group entering university. Compared with neighbouring countries, China (15%),
Thailand (41%) and Korea (89%), Vietnam is behind regional benchmarks.
Marine proposes that the prime cause of these modest percentages in terms of the limited
capacity of universities in Vietnam. Though the numbers of university students has
doubled from 150,000 in 1990 to 300,000 in 2007, the competition for university places
is still unnecessarily tough with about 1.8 million candidates competing for one of
300,000 seats at universities.
At the same time the number of teachers at higher education institutions has not changed
for the last 17 years (Marine, 2007). Nguyen (2010) in his article about the problems of
Vietnam’s higher education provides statistics that support this point and show that the
ratio has not improved two years later. Between 1987 and 2009, the number of students
increased by 13 times while the number of teachers went up only threefold. In addition, at
many universities, teachers have to teach up to 1000 hours a year while the standard
amount is 260 hours a year (Nguyen, 2010).
Obviously, as Marine concludes in his speech, there is insufficient investment in the
university system and it fails to provide sufficient spaces as well as a quality teaching
environment for young people in Vietnam.
In the same vein, Dapice et al. (2006) also argue that the system is under increasing
pressure to take into account the rising demand for higher education.
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There were only 90 thousand full time university students in Vietnam in 1991,
and eight times as many in 2004. Those in part-time or in-service training rose
from 17,000 to 300,000 in the same period. Overall, there has been a tenfold
increase in students. Of course the expansion of higher education to a larger
segment of population is socially and economically desirable. Unfortunately, the
system has not responded adequately to this increase. There has been only a
doubling of faculty.
(Dapice et al., 2006: 1)
Dapice et al. acknowledge in their paper that there have been efforts at establishing new
universities but also criticize this as the “rebottling of old wine” (Dapice et al., 2006).
They argue that a focus on impressive infrastructure with few changes to the underlying
institutional framework has not created a quality university, and these newly-built higher
institutions are inferior to many public universities.
Discussing the second essential role of higher education, which he states is about creating
knowledge and promoting innovations, Marine (2007) points out, using research
publications as an indicator, that Vietnam’s performance in this aspect is very weak. In
2006, the total number of international publications from both Vietnam National
University, Hanoi and Hanoi Polytechnique University was 34 while the number from
Beijing University and Seoul University was 3,000 and 4,556 respectively. Another
indicator of a country’s capacity for innovation is the number of patent applications. In
2006, while China had 40,000 applications, Vietnam had only two (Marine, 2007).
Dapice et al. (2006) also make similar points. According to Dapice et al, before the
economic reform took place in late 1980s, Vietnam followed the Soviet model of
separating teaching and research, which put research under the administration of state
institutes. Recently, despite efforts to encourage faculty in universities to engage in
research, the number of patents and publications has not grown in quality, number or
impact.
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According to a report published by the Asian Bank of Development (2010), there are
several reasons for the weakness in research by academics at universities (Asian Bank of
Development, 2010). Firstly, the report attributes the poor research performance to
factors, such as the ‘high student teaching load’ and the ‘limited funding’ that discourage
teachers from participating in research activities. Secondly, it is still the tradition in
Vietnam that research is done in specialised research institutes, which have few
connections with teaching. Universities are thus more concerned with teaching than
research. Finally, the small number of staff with a doctorate qualification was noted as a
major barrier for effective research performance. Dapice et al., in their paper, also argue
that there is no culture of research excellence. For example, they suggest that the current
system of peer review is not effective due to a prejudice against faculty members who
tend to give critical comments. These members are often not invited to give comments
again (Dapice et al., 2006).
Dang (2008), in discussing the role of World Bank in higher education reforms in
Vietnam, mentions another cause of the problem – the centralized management of
education system. According to Dang, there are problems with “the old ‘centrally planned
and vertically organized’ governance structure”, which created the gap between research
and teaching. The research conducted primarily at separate research centres, not at
universities is managed by the Ministry of Science and Technology, rather than the
Ministry of Education and Training. This way of management consequently resulted in
the “weak coordination between ministries and inefficient use of resources, and explained
the low research capacity within universities” (Dang, 2008: 63).
In another study by the US National Academy on Vietnam’s education in Information
Technology, Electric Technology, Electronics and Telecommunication, and Physics at
select universities (whose names were kept in confidence for the purpose of their study),
similar problems with Vietnam’s higher education were also identified (cited by Pham,
2007). The report on this study points to many problems in the teaching of science and
technology subjects in the universities, including tedious and repetitive teaching and
passive learning methods, inadequate facilities and human resources and an overloaded
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training curriculum and the number of courses (Pham, 2007). In particular, the report
reveals problems with teaching reliant on rote, memory-based exams, obsolete learning
content, and an imbalance between theory hours and practice hours. It also criticises the
lack of teaching of common professional skills required in contemporary workplaces and
research environments, such as working in teams, written and oral English
communication skills, project management and problem solving. In addition, the report
points to the lack of survey on students’ expectation in designing a subject teaching
outline and curriculum.
In relation to the teaching staff, the study identified a lack of qualified teachers, a low
standard of academic preparation and a lack of modern research and teaching skills.
There was generally inadequate access and opportunity to update academic knowledge.
Like other studies (e.g. Dapice et al., 2006: 1) the report also commented on the common
problem of teachers working long hours on “exceptionally low official salary”, which
forced them to work part-time and consequently have less time for lesson preparation,
research activities and student contact. There were few incentives and rewards to
encourage teachers to conduct research or devote more time to their teaching job at
universities. The study found that the present meritocracy based on seniority and years of
experience rather than academic achievements or research record, also acted as a
disincentive to self-improvement efforts by academics. As Dapice et al. point out,
talented scholars tended to leave for jobs in private sectors or posts overseas where they
are better rewarded. Finally, in relation to postgraduate education and research, the
Pham’s study found that PhD holders trained abroad met difficulties in resuming research
activities. In addition, the practice of recruiting graduates from within the same institution
to become teaching staff did not contribute to growing a university’s research profile.
This point is also supported by Dapice et al. (2006), who describe how decisions about
promotion not considered based on accomplishments in teaching or research but on
seniority and non-academic criteria. This is worsened by an “exceptionally low official
salary”, as mentioned above, which means many teachers are forced to work part-time,
diverting them from lesson preparation and student contact.
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Apart from discussing many of the above-mentioned problems of higher education in
Vietnam, Hayden and Lam (2010) in their chapter on higher education quality raise the
issue of quality assurance. They point out that Vietnam lacks a well-developed system of
quality assurance for higher education. For example, there are no “formal processes for
monitoring the quality of academic programs or the teaching performance of individual
staff” (Hayden & Lam, 2010: 27). Also, feedback from students or graduates on their
satisfaction with university experience is not attended to. In general, in most universities,
except the two national universities and a few universities in big cities, who set up
Quality Assurance Centres several years ago, there has not been emphasis on building a
quality assurance system. As Westerheijden et al. (2010) point out, there have been some
efforts supported by World Bank to enhance accreditation. However, as the nature of
accreditation is to guarantee “threshold quality level”, it functions more like a “control
instrument” rather than a “quality improvement instrument” (Westerheijden et al., 2010:
193). Therefore, they argue that the current situation of quality assurance of higher
education in Vietnam requires more comprehensive quality assurance arrangements
which guarantee quality at all levels of higher education.

Some solutions to the problem of the quality of higher education in Vietnam
In discussing the solutions to the present problems of higher education in Vietnam,
Dapice et al. (2006) suggest that Vietnam’s education system is in crisis and given the
vital role of higher education in promoting Vietnam’s economic development this needs
to be recognized and addressed. They propose four conditions guaranteeing a successful
higher education system:


Sufficient autonomy, with governments providing clear supervision but
avoiding day-to-day management.



Explicit stratification, allowing institutions to play to their strengths and serve
different needs, while competing for funding, faculty and students.



Cooperation and competition, whereby human and physical capital, as well as
knowledge and ideas, can be shared within the system, such as in a “learning
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commons”, where computers, libraries and laboratories are open to all
students.


Increased openness, encouraging higher education institutions to develop
knowledge and revenue sharing links with business and to deepen the
dialogue with society that will lead to stronger democracy and more resilient
nation-states.
(Dapice et al., 2006: 2)

Dapice et al. conclude their report by arguing that although Vietnam already has the
talent, money and demand; it lacks the will to change. Finally they point out that “it
would be economically, socially and politically harmful to preserve the status quo. It
would be immensely productive to change” (p.3).
Recognizing Vietnam’s higher education needs drastic change, the Vietnam government
has approved a higher education reform (HERA) for the period from 2006 to 2020. It
proposes that by 2020
higher education will have undergone fundamental changes in quality and scale,
responding to the human resource requirements for the cause of socio-economic
development and nationally intellectual improvement, accessing to the advanced
levels in the region and the world, upgrading several universities to international
level, making contributions to improve the competitiveness of human resources
and the country’s economy
(Translated and quoted by Nguyen, 2008: 6)
Some of the specific objectives include raising the ratio of higher education student per
population to 200/10,000 by 2010 and 450/10,000 by 2020 and limiting the proportion of
students to teachers to 20 with 40% of university teachers being MA holders and 25%
being PhD holders. Promoting reforms in teaching/learning content and methods at
university, encouraging research activities, finalizing higher education quality
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accreditation system and establishing quality assurance mechanism are also objectives
nominated in the agenda (Nguyen, 2008: 7).
In order to successfully implement this ambitious agenda, the government of Vietnam
also proposed five solutions: i) introducing a performance based system in education
management; ii) improving the autonomy, efficiency and accountability of higher
education institutions; iii) improving the efficiency in financial management of higher
education; iv) enforcing further decentralization; and v) developing a 2-tier higher
education system (Nguyen, 2008: 8).
While Dapice et al. (2006) tend to look for solutions related to autonomy of institutions
and improvement of cooperation and competition within higher education institutions, the
higher education reform agenda (HERA) is more comprehensive. It proposes 32 concrete
objectives for higher education in Vietnam for the period 2006-2020. If successfully
implemented, the agenda will help to solve many of the present problems that are
confronting Vietnam’s higher education.
However, Smith and Dong (2010) point to significant defects in the agenda. The biggest
problem is the lack of detailed explanation of how the 32 reform objectives are to be
implemented. This, according to Smith and Dong, will lead to difficulties in resourcing
and quality assurance as well as in making “informed budgetary decisions necessary to
support and promote strategic change” (Smith & Dong, 2010: 148).
To sum up, this section has reviewed the problems with higher education in Vietnam
presented in different sources of literature namely journal articles, reports, papers, and
theses. Though the topic of higher education in Vietnam was viewed from different
perspectives, many similar problems have been identified. Also, there is a consensus
throughout the documents that there is a need to reform the system. The most well-known
reform agenda by the government, the HERA, envisages Vietnam’s higher education in
2020 with a much more promising image. However, the defect in outlining clear
processes for implementation in the agenda has created doubts about its feasibility.
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It is in this context that there is a need for research to find out what the people directly
involved in the system (namely the managers, the teachers and the students) perceive of
the problems and who they attribute responsibilities for the problems. Literature so far
has focussed on criticising higher education in Vietnam and pointing out the problems of
the system without attending to what the ‘insiders’ think what the problems are and who
they believe to be responsible for them. These questions, if answered, will provide an indepth view of the problems of higher education and suggest from where the reforms
should be started.

2.2

Higher education in the region

In considering the status of Vietnam’s higher education, it is important to look beyond
the border to see what the situation is like in other countries. Though each nation has
distinctive socio-economic and cultural characteristics, Vietnam has many characteristics
and concerns in common with some of its neighbouring countries like China, Thailand,
Singapore or Malaysia. It is worthwhile to explore the efforts made by some of
Vietnam’s neighbours in order to understand more about the advantages Vietnam has as
well as the problems confronting the country.
China – efforts to build world-class universities
China is a neighbouring country of Vietnam which shares many similar socio-economic
and political features. However, China’s higher education has advanced considerably
further than Vietnam. Looking at the world’s universities ranking, China has universities
ranked in the top 100 world universities by THES in 2008, while Vietnam does not have
any of its universities in the top 1500 (Time Higher Education Ranking, 2008). Despite
the fact that China’s higher education has recently made little advancement, not to
mention regressive moves in ranking (which will be discussed later in this section) (Pham
& Vu, 2009), it is worth looking at efforts by China in promoting its higher education
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since the second half of the 20th century as well as the reasons why this process has
slowed since the beginning of the 21th century.
Since the 1950s, the Chinese government has recognised that one of the effective ways to
improve higher education quality is through upgrading universities, aiming for a worldclass higher education institution. China so far has been making steady efforts in
achieving this. In 1954, China selected six of its universities to be “national focused
universities”. In 1981, this number rose to ninety-six. In order to implement projects of
“universities on focus” and other schemes aimed at improving higher education quality,
China spent a huge sum of money investing on upgrading the “national focussed
universities”. For example, in the late 1980s, the Chinese government spent 50 million
US dollars on upgrading teaching, learning and research quality at these universities. In
1998, a sum of 234 million US dollars was spent on the two leading focus universities –
Beijing University and Tsinghua University, which were seen as international universities
(Pham & Vu, 2009).
Together with considerable financial investment, China made organizational reforms to
these focus universities. As most world-class universities are comprehensive not
specialized ones, China merged its specialized universities (a model adapted from the
former Soviet Union) into comprehensive universities. By 1992, more than 200
specialised universities in China had merged into comprehensive universities (Pham &
Vu, 2009).
The Chinese Ministry of Education and Training also loosened its control over university
activities, giving them more autonomy. The universities implemented strategies to
become world-class universities such as recruiting distinguished Chinese scholars trained
abroad, heavily investing in laboratories and facilities, bringing research which was
formerly the mandate of institutes into universities, and closely tying research with
teaching and learning activities (French, 2005).

31

With such efforts, China’s higher education has gained remarkable achievements. The
total number of publications doubled between 2000 and 2005. The number of PhD
holders at higher education institutions account for 50% and is planned to rise to 75% in
2010. Within one generation, since 1978, China has increased its percentage of young
people entering universities from 1.4% to 20%. In technology areas alone, there are
annually 442,000 university graduates, 48,000 MA holders trained and 8,000
postgraduate students awarded PhD degrees (French, 2005).
However, despite a huge influx of money into some on-focus universities and great
efforts to build world-class universities, China’s higher education has shown little
progress in the last decade. According to 2008 THES ranking, Beijing University drop
from 36th in 2007 and 14th in 2006 to 50th in 2008. Similarly, Tsinghua University also
found itself further from the top, ranking 56th in 2008, a drop from 40th in 2007 and 28th
in 2006 (Pham & Vu, 2009). Pham and Vu attribute this failure to the differences in the
quality of teachers and research between China’s top universities and the world’s top
universities. Although the state’s influence on universities is observed to be decreasing,
its control on most activities of universities is still strong especially in human resource
allocation, curriculum approvals, and project assessment. Pham and Vu (2009) suggest
that these are major impediments to boosting international performance.
Pham and Vu (2009) attribute the fact that China has dropped in the world class
university list even though it has spent a huge amount of money upgrading universities to
a number of factors. First, the limited academic freedom restrains creativeness in
teaching, learning and research in universities. They argue that there cannot be any real
research and academic exploration under political scrutiny. Second, cultural factors such
as the long tradition of Confucianism have contributed to a passiveness of teaching and
learning. People have long been taught to accept given principles; criticising and
doubting proven knowledge is not encouraged. Pham and Vu argue that this lack of
critique and questioning is a considerable barrier to creativity (Pham & Vu, 2009).
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The observation of China’s experience in improving higher education by building worldclass universities is of very great significance to Vietnam, which not only shares similar
socio-economic and political features but also has many other features in common with
China in terms of an under-performing academic culture. Similar to China, Vietnam’s
higher education is also notorious for being under strong state control, which restricts
institutional autonomy (Bryant & Pham, 2007; Dao & Hayden, 2010; Dapice et al., 2006;
Harman et al., 2010). Apart from that, Vietnam’s teachers are also given little freedom in
teaching and research, a situation that gives rise to poor performance in research by
academics in the country (Bryant & Pham, 2007; Harman et al., 2010). Another common
problem that Vietnam can learn from China’s experience is the cultural factor. The
Confucianism-affected culture of Vietnam nurtures a number of problems in education,
such as passive learning and teaching, a lack of criticism, and restrictive creativity
(Bryant & Pham, 2007; Harman et al., 2010; Koh, 2006).
Malaysia and Singapore - similar but different
Though Malaysia and Singapore are seen as being very similar in socio-cultural and
ethnical aspects, in terms of higher education, the two countries are not that similar.
There are 20 public and 32 private universities in Malaysia in 2007. Student numbers
have increased by three fold from 1985 (170,000 students) to 1999 (550,000 students).
The percentage of young people aged from 19 to 24 who enter universities has also
remarkably risen from 2.9 percent to 8.2 percent (Pham & Vu, 2009). However, the
number of teachers who hold PhD degrees has not increased noticeably for the last two
decades. Apart from this, there have been complaints by scholars and teachers about
falling academic standards, decaying professional qualities and losses in training culture.
Many people are also concerned about the State’s interference into university affairs,
including the appointment of University Rectors (Pham & Vu, 2009). The highest rank
that any Malaysian university has achieved in THES ranking is 186 in 2006. So far, this
ranking has not improved but rather declined (Pham & Vu, 2009).
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After gaining independence in 1965, Singapore’s higher education started from a very
similar point to that of Malaysia; it also shares common socio-cultural characteristics.
Singapore, however, has a more distinguished higher education system, with the National
University of Singapore ranked 19th in the 2006 THES rankings (Time Higher Education
Ranking, 2006).
Pham and Vu (2009) propose several answers to the question: why has Malaysia not
performed as well as Singapore? First, they suggest: Malaysia’s enrolment policy, which
gives priority to Malay students, means that qualified students of other ethnic
communities are discriminated against. Second, the Ministry of Education sets a limit of
5% of foreign students at a Malaysian university, while Singapore allows up to 20% of
undergraduate and 43% of postgraduate students from overseas (Pham & Vu, 2009). The
National University of Singapore also has the ability to raise double the financial
resources compared to Malaya University; and the National University of Singapore
spends $6,300 per student per year while this number is $4,053 at Malaya University
(Pham & Vu, 2009). In addition to these reasons, Pham and Vu argue that Malaysia’s
civil service principle and rigid financial framework create a very unsatisfactory level of
salary for teachers, forcing talented teachers to leave Malaysia for a better-treated
academic environment, for example, in Singapore or Japan (Pham & Vu, 2009).
According to Pham and Vu (2009), Malaysia has recognized these issues and has made
an Action Plan for 2007-2020. The Action Plan reconsiders the present administration
system at universities and aims to make reforms to the relationship between the State and
higher education institutions. It also highlights the importance of giving more autonomy
to universities. It will start with focusing on two leading universities, giving them the best
conditions possible, including strengthening their autonomy. If this plan is successful, by
2020, Malaysia should have one university in the top 100 ranking of world universities
(Pham & Vu, 2009).
There are lessons to be learnt by Vietnam from problems of higher education in
Malaysia. The first is the importance of maintaining a balance between quantity and
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quality. Malaysia attained an impressive number of university students but 70% of
Malaysia’s university students have not been able to find a job after graduation (Pham &
Vu, 2009). Pham and Vu attribute this problem to quality. However, there may be other
factors that cause the problem such as the lack of vocational orientation or the weakness
of labour market research for educational purposes, which were not discussed in Pham &
Vu (2009). Apart from that, according to Pham and Vu (2009), the core factor that helps
explain the failures of higher education of Malaysia is the relationship between the state
and the university and between the university and each individual belonging to it. This
problem of Malaysia’s higher education also has implications for Vietnam.
Pham and Vu (2007) point out how in America or Europe, each professor or lecturer
holds a very important role in relationship to the university. They have some power and a
guarantee of academic freedom. Similarly, the university is very independent from the
State, with a high degree of autonomy.
In Malaysia, however, these relationships are very different. The Malaysian state
legislation interferes with university affairs regularly, from enrolment to personnel
appointment and payment regulations. Unlike Singapore and even Japan, Thailand or the
Philippines, where teachers can participate in the Rector’s election, in Malaysia, teachers
are not asked for their opinion on the leader’s selection. These matters are centrally
determined by politicians and bureaucrats. This is similar with the practice in Vietnam,
where teachers’ voice has little weight in both academic and administrative matters
(Bryant & Pham, 2007; Dang, 2008).
Pham and Vu (2009) argue that the isolation of teachers from university decision-making
activities deprives teachers of their passion for teaching and doing research. Together
with unsatisfactory salaries, teachers are forced to look for part-time jobs, consequently
diverting time from research activities. This results in a lack of professional practice in
research and a situation where there are under-qualified teachers. Again, there are
obvious parallels with the position of teachers in Vietnam. Teachers are not motivated to
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do research due to their low salaries and the tradition of separating research and teaching
(Asian Bank of Development, 2010; Dapice et al., 2006).
Another issue that Vietnam can learn from Malaysia’s experience is related to the
relationship between the State and the university and between the university and its staff.
Pham and Vu (2009) suggest that, on the one hand, it could be argued that it is because
Malaysia, is an Asian culture, and a Muslim culture, that obedience rather than creativity
is encouraged. However, on the other hand, this raises the question as to why Singapore
or Japan, also with Asian culture values, still manages to have world-class universities?
Pham and Vu argue that the problem is not cultural but to do with relationship between
the state and the university or as Pham and Vu named it, ‘institutional’. As Pham and Vu
(2009) explain, among the three factors that help to create a quality university (strong
human resources, the structure of the institution and a cultural background that stimulates
creativity and innovation), this relationship plays a key role. What makes higher
education in Singapore as well in Japan more successful than in Malaysia or other
developing countries in the region is the application of the traditional European model of
higher education. This model puts the relationship between the State and the university
on a basis of autonomy and accountability and the relationship between the university
and each individual of its staff is based on shared governance and academic freedom
(Pham & Vu, 2009). This higher education model, they argue, encourages creativity,
which is essential in teaching/learning as well as research activities.
Both Malaysia and China are facing the need to change their present institutional
(system) structure, to reduce state interference. It would seem that the European model
has been attributed with the success of higher education in Singapore, Japan, America
and many other countries in the world.
Vietnam has very much to learn from the experiences of other nations in its region,
particularly China and Malaysia. Having lacked autonomy, Vietnam’s higher education
sector is still under strong control from the Ministry of Education and Training, which
both patronizes and restrains universities. According to a number of commentators,
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increased autonomy to universities does not only increase creativity but also raise the
accountability of higher education institutions (Bryant & Pham, 2007; Dao & Hayden,
2010; Dapice et al., 2006).

2.3

The quality issues for post-graduate education in Vietnam

While the previous sections of this chapter focused on the social and cultural context in
which postgraduate education of Vietnam operates, it is now worth looking more closely
at how Vietnamese postgraduate education is talked about within Vietnam and the issues
that are raised by various stakeholders and interested observers.
Postgraduate study in Vietnam includes Master by course work and PhD (MoET, 2006).
A master’s degree is the successful result of a two year program of coursework and a
thesis defended before a board of examiners appointed by the host institution. In order to
be accepted into an MA program, a student needs to have a very good academic record
and pass an entrance examination. Similarly, doctoral candidates also have to meet
competitive criteria and pass an examination to be selected; they are awarded with a
doctoral degree after three years of course work and research leading to successful thesis
defence before a national committee of examiners appointed by the Ministry of Education
and Training.
While limited research has officially been conducted, much anecdotal evidence is
available from the MoET web forum (Education Forum, 2007). The forum was
established in 2006 to serve as an information-exchange platform for education-related
audience, namely the managers, the teachers, the students, the parents and anyone who
are interested in education issues (Education Forum, 2007). Apart from postings
providing information about exams, preparation for exams or latest regulations by MoET,
the forum hosts discussion on a wide range of education-related topics.
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The following information is based on posting to the forum. Though the information
retrieved from public forums does not have the same credibility as that obtained from
other more strictly-edited sources like journal articles, books or even newspapers, it is
valuable in that it reflects the public perception of the issue without being “altered” by
any form of editing. In a society of limited freedom of speech like Vietnam, public
forums have become a rich resource of information. However, as mentioned above, there
is always a question about the credibility of the information, which requires researchers
to “filter” and to collect “usable” information for their research.
Inspired by the topic “Postgraduation education in Vietnam”, LeCong (2004);
Minh_Nguyen (2004) put the position that many people want to get a higher degree after
graduating from university because they want to get promoted. This seems to be the most
common reason for postgraduate study. The explanation for this phenomenon lies with
the common practice of job promotion in Vietnam. In most cases, one of the foremost
criteria for promotion in Vietnam is the demonstration of a higher level of qualification
regardless of previous experience or capability. Therefore, those with a Bachelor degree
will try to gain a Master degree, or those with a Master will wish to have a PhD degree to
standout from the rest of the candidates to be promoted. Others pursue postgraduate study
out of envy or desire for status which is a negative motivation related to a competitive
society. Further, many employees in educational institutions are not fully engaged and
have time on their hands (TYFN, 2004). These people take postgraduate study to occupy
their time. For those who want to have a postgraduate degree to enable or assist a
promotion, they arguably try to get the degree in the quickest and easiest way possible
even by means of corruption.
There have been many articles that criticize the quality of postgraduate education in
Vietnam (Do, 2006; Hoang, 2006; Nguyen, 2007). For example, Do (2006) in an article
in an electronic newspaper, the Vietnamnet, criticised PhD viva examiners as being “too
easy” on PhD candidates. He argues that in most cases, examiners are selected on the
criterion of having a good relationship with the supervisor of the postgraduate student
and that examiners are often approved by a group of people in the Ministry of Education
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and Training, who are not qualified in the subject but easily approve the list without
questioning the ability of each member of the viva examiners’ board.
Another article by Hoang in Vietnamnet (2006) ironically names the viva ceremony the
“approval ceremony”. Hoang, after telling a true story of a viva in which the candidate
still passed despite serious mistakes pointed out by one examiner sets forth two solutions
for the problem of PhD quality. According to Hoang, in order to improve the quality of
PhD education in Vietnam, the foremost thing we have to do is to put the quality of
theses as a first priority. Once the thesis has been approved by one committee, it should
be approved by a higher committee to avoid the question of the credibility of the former
committee. The second suggestion is to do with the quality of the examiners. According
to Hoang, there is a big question around the qualifications and quality of those who are
invited to join the viva committee. Hoang suggests that only those who are currently
working and doing research should be selected.
In an open letter to the Minister published in an online newspaper, Nguyen H. (2007)
indicates his concern about the quality of postgraduate students in Vietnam, especially
PhD holders in the wake of the Minister’s wish to have 20,000 PhD holders in 2020.
Nguyen mentions three main problems. First, he claims most the PhD theses are often of
poor quality and impractical. He says many theses are often left on the shelf forever after
the “successful viva” but that, ironically, many of the same PhD research works are still
published and used as “special reference books”. In addition, Nguyen raises the question
of plagiarism. He lists a number of cases of misconduct. Again he suggests that many
research works are still used as reference or course books at universities despite
containing plagiarised material; and that many of these authors are still promoted to
Associate Professor, awarded the “Excellent Teacher” title and are teaching their students
with what is called “stolen knowledge”. The third problem is the consequence of the
“domino effect”. PhD holders who demonstrated misconduct would supervise their own
postgraduate students. Nguyen believes this poor quality and superficiality of
postgraduate education will thus continue unabated.
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Nguyen H. B. (2007), in an electronic article in an online newspaper discusses the quality
issues; pointing out that PhD students in Vietnam are the “victims of the system”. He
argues it is not the student but the system that is to blame for the low quality of PhD
education in Vietnam as well as the fact that many PhD students can not publish a journal
article or are incompetent in a foreign language and specialization. He suggests several
solutions to the problems such as stopping “home PhD”, inviting “Vietnamese overseas
academics”, encouraging universities’ self-financing and using the available good
teaching materials from the world’s top universities.
Without talking about the quality of postgraduate students particularly, a report by
Vietnam Education Forum (VEF) (Vietnam Education Forum Report, 2006) looks at the
research environment for graduates in Vietnam. According to the VEF report (2006)
graduate education and research in Vietnam is hindered by three factors. First, there is the
limited chance for PhD holders who are trained abroad to “pursue their research or apply
teaching methods learned abroad when they return to Vietnam” (Vietnam Education
Forum Report, 2006: 3). This fact is one of the reasons why many scholars trained abroad
are discouraged from returning to Vietnam. Another factor is “academic inbreeding”,
where the academic appointment for faculty positions goes to people who receive their
graduate training at the same academic institution. This is a big hindrance for a dynamic
research environment because it replicates poor practices. The report also found out that
most research institutes and laboratories function separately from teaching departments
and make it more difficult for faculty members to participate in research activities.
Though plagiarism and corruption in Vietnam’s academe are mentioned in some recent
publications (Nguyen H., 2007; Hoang, 2006), more evidence can be found in public
fora. These practices also come through the data results of this research. Plagiarism in
Vietnam can be of two types. One is the intentional cheating, which is often the case
when the students copy all or most of others’ work and submit it as their own assignment
or thesis. The other form of plagiarism is more or less intentional, which is often found as
partial copying of others’ work without acknowledgement. While there can be no
justification for the first type of plagiarism, which is obviously a deliberate act of
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“stealing”, the second category of plagiarism can somehow, be explained by the
traditional Confucianism-based study methods of Vietnam. This passive study style
encourages students to listen and copy teachers’ exact words, disapproving of creativity
and independence (Nguyen, 1976; Koh, 2006). This traditional habit results in students’
being unwilling to produce something different from what their teachers or reference
sources say.
Similarly, the issue of corruption in Vietnam’s academe originates from the common
social practice of gift-giving. While gift-giving in Western educational setting is not
encouraged as it may be seen as corrupting, in Vietnam, it is common to give tokens to
one’s superior while not to be seen as corrupting that person (James, 1995; D’Souza,
2003). This problem is worsened by poor management, shortage of finances and low
consciousness of “virtues of integrity” (Altbach, 2004; Yang, 2005; Osipian, 2007).
In short, plagiarism and corruption originating from and nourished by a long-standing
culture in Vietnam, are two complicated problems of the country’s higher education in
general and post-graduate education in particular. Attacking these problems is hard but it
is also a must if Vietnam wants to participate and succeed in the Western research
environment.
To sum up, this chapter has provided a picture of Vietnam’s education in general and
higher education and postgraduate education in particular. Roughly speaking, Vietnam’s
education has undergone considerable transformations due to the country’s historical
changes. The Chinese domination throughout nearly ten centuries in Vietnam resulted in
Chinese educational ideologies which stayed longer than the domination itself. It was not
until 19th century when the ruling of French colonist brought changes in both forms and
contents of Vietnam’s education, that the system of education was considerably
reformed. The separation of the country in 1955 gave rise to the two trends of education
in the North (former Soviet-bound) and the South (America-bound). The end of Vietnam
War in 1975 also marked an end to this distinction of education system.
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Though there have been efforts to improve education for the last three decades, Vietnam
still faces difficulties in upgrading education quality and efficiency. Traces of the
Chinese-influenced ideology of Confucianism are found in teaching and learning styles
which hinder creativity, critical and independent thinking and study methods. The
centralized management has created a number of barriers to innovations. Vietnam’s
education in general and particularly in higher and postgraduate education is notorious
for overloaded curriculum, tedious teaching methods, a passive learning style and
insufficient facilities and human resources. These problems have their consequences in
the quality of graduates, who are criticized for not being capable of working. The country
therefore faces a lack of qualified skilled labour.
In this context, it has been worthwhile looking beyond the borders to some neighbouring
countries which have similar social, cultural features like Singapore, Malaysia and
especially China, which have traditionally been an example for Vietnam to follow in
various socio-economic and political aspects. While Singapore has advanced remarkably
in higher education, Malaysia’s still behind due to rigid state management. China is
paying huge efforts in building world-class universities but has not been successful so far.
The reasons have much to do with the ideology of Confucianism ideology and a lack of
academic freedom, both of which are believed to hinder creativity and critical learning
and teaching.
Overall, Vietnam’s higher education in general and its postgraduate education are facing
a number of problems that require an understanding and action from related groups of
stakeholders.
In conclusion, there has recently been increasing concern about the quality of
postgraduate education in Vietnam from a social perspective. While my study is not the
first to talk about quality issues of postgraduate education in Vietnam, it may be,
however, the pioneer in critically taking a linguistic approach in discussing the situation
to find out what people (related to postgraduate education) think the problems are and
who they believe are responsible for those problems.
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3 CHAPTER 3. ANALYTICAL FRAMEWORK

In chapter 2, I demonstrated how higher education in general and postgraduate education
in Vietnam is facing a number of quality issues. As was pointed out there are few studies
which investigate the attitudes of some of the key stakeholders to these issues – that is,
views of the students and teachers in particular. While survey questionnaires are often
used to allow the quick, large-scale collection of opinions, these are restrictive in terms of
in-depth exploration of different points of view. A linguistic analysis of people’s talk
which makes the links between language and social context, on the other hand, can help
reveal the subtle attitudes of the speakers and the differences between them. Appraisal
theory, the semantic network of Systemic Functional Linguistics can help carry out this
kind of analysis by providing the tools to understand the ways in which speakers perceive
and evaluate issues as well as their positioning in relation to their assessment of people
and things.
Systemic Functional Linguistics and particularly its semantic network, Appraisal theory,
has been widely used as a tool of discourse analysis in quite a few numbers of languages
(Liu, 2009; Pereira, 2010; Rezzano & Pascual, 2010; Rodrigues-Junior, 2010; Santos &
Oliveira, 2010; Tran, 2010; Tran and Thomson, 2008). Though there have been studies
mapping some of the Vietnamese grammatical categories from an SFL perspective, as
well as works using SFL as the main framework to analyse discourses in Vietnamese,
there has been little research to date that uses Appraisal theory as the tool of analysis on
Vietnamese discourses (Tran & Thomson, 2008). The successful use of Appraisal theory
in this study will be a significant contribution to the domain of discourse analysis, as well
as the application of SFL to explore discourses in languages other than English.
The purpose of this chapter is to provide a comprehensive introduction to SFL and
Appraisal theory and to describe the extent to which SFL has been used thus far to
explain the metafunctions of Vietnamese. It will also illustrate the application of
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Appraisal in the field of international discourse analysis. Therefore, the chapter is
comprised of four main sections. Section 1 presents a brief description of SFL, followed
by a summary of studies using SFL theory to interpret Vietnamese lexicogrammar in
Section 2. Section 3 introduces Appraisal theory as a semantic framework of the
interpersonal metafunction of SFL. Section 4 details how Appraisal theory was used to
analyse the corpus and related actions in representing the results.

3.1

Systemic Functional Linguistics (SFL)

As mentioned previously in Chapter 1, the purpose of the thesis is to explore social
attitudes towards the quality issues of postgraduate education in Vietnam. In other words,
the research described in the thesis is designed to investigate what the three main groups
of stakeholders, namely the managers, the teachers and the students, think about
postgraduate education quality and who they hold responsible for the problems of quality.
This, therefore, requires the understanding of the social aspect of the language used by
the stakeholders. In this context, there needs to be a theory that can be used as a tool to
uncover the social values underlying the linguistic realization. SFL is such a theory. It
was chosen as a theoretical framework because it links language with social contexts.
SFL is a functionally-based theory, developed during the past 45 years, which
investigates the functions that language has evolved to serve in society (Young, 2004).
From the perspective of systemic functional linguists, language is an instrument of social
interaction, rather than formal, cognitive sets of syntactic patterns that can be studied in
isolation from social context. The main concerns of SFL are: (1) how do people use
language? and (2) how is language structured for use? (Eggins, 1994) Answering the first
question, systemic linguists suggest that people negotiate texts (write or talk language) in
order to make meanings with each other, which means the main function of language is a
semantic one. Halliday (1994), the founder of SFL, described language as structured to
make three kinds of meanings/functions simultaneously: experiential, interpersonal and
textual. The experiential function is to do with our experience of the world while the
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interpersonal and textual ones are related to our relationship (which includes our
attitudes) and the organization of the text respectively. These three metafunctions are
realized at the lexico-grammatical strata, amongst other things, by choices in the
Transitivity, Mood and Thematic systems respectively.
Halliday, following the theoretical work of Firth (1957), pointed out that language use is
determined by contexts of situation, which is constituted by Field (the topic), Tenor (the
relationship between the speaker/writer and the listener/reader) and Mode (the role of the
language) (Halliday, 1994). The context of situation operates within the context of
culture. The context of culture plays a very important role in understanding the text
because “it is not the immediate sights that is important but also the whole culture history
behind the text and determining the significance for the culture. Knowing where, when
the text is set will help to understand the text more” (Firth, 1957). Therefore,
investigating the language in its relation with context of situation and context of culture
helps to explain and interpret the linguistic realizations of Vietnamese.

Vietnamese has been studied using SFL firstly by the Vietnamese linguist Cao Xuan Hao.
In 1991, attracted by Halliday’s theory, he applied the grammatical model to take account
of the structures of Vietnamese language. The most remarkable argument that Cao set
forth is the idea that Vietnamese is not a Subject-Predicate language, as suggested by
European structuralist proponents, but rather a Topic-Comment language. This idea is
similar to Halliday’s functional Theme-Rheme framework. According to Cao, it is
common to find that when the Vietnamese express themselves, they often “produce a
topic and say something about that topic or within the range of that topic” (1991: 79).
This means that, like Halliday’s Theme-Rheme organization, a sentence in Vietnamese
can be divided into two parts: Topic and Comment, in which the Topic, like Halliday’s
Theme, functions as the departure of the sentence, followed by the Comment, resembling
SFL’s Rheme. This Topic/Comment structure suggests that Vietnamese expresses textual
metafunctional meanings using the system of Theme/Rheme as detailed by Halliday. The
introduction of this theory by Cao, though merely a primary proposal, also provided a
base for this study’s intention of analyzing Vietnamese language using SFL’s appraisal
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framework. The reason is the Topic-Comment structure proposed by Cao explains well
the relation between the Appraised (the Topic) and the Attitude (the Comment), which
the Subject-Predicate formula fails to connect.
In short, even though there has not yet been any empirical confirmation of Cao’s theory
and the arguments showed some inconsistence, Cao’s proposal of Topic-Comment
structure for Vietnamese sentences is highly appreciated by Vietnamese linguists for it
opens a new perspective to look at sentences in Vietnamese. What is also important is
how Cao’s finding gives a start for further debate on the structure of the Vietnamese
clause and encourages others to investigate Vietnamese from an SFL perspective.
Another pioneer who used functional theory to interpret Vietnamese is Thai Minh Duc
(Thai, 1998; 2004). Thai used the systemic functional approach to describe Vietnamese
grammar, metafunctionally investigating the textual, interpersonal and experiential
meaning. He illustrated the ways the systems of theme, mood, and transitivity are
realized in Vietnamese language.
In SFL, Theme is concerned with “the organization of information within individual
clauses and through this, with the organization of the larger text” (Martin et al., 1997). It
is the point of departure of the clause as message. The remainder of the message is called
the Rheme, which carries the New information about the theme. There are three types of
Themes in English, namely Topical/Ideational, Interpersonal and Textual. While Topical
themes convey the ‘representational’ meaning, the Interpersonal themes carry the
modality of the message and the Textual themes have linking functions (Martin et al.,
1997).
Thai’s work exploring themes in Vietnamese from SFL perspective reveals interesting
similarities with English. According to Thai (2004), in Vietnamese, a clause is a
“quantum of information – a message” which is organized by the textual metafunction.
This system divides the clause into two parts: Theme and Rheme.
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The Theme in Vietnamese sets up the local environment of the clause, relating it
to the development of the text; it provides the addressee with a “point of
departure” for interpreting the message. The Rheme presents the remainder of the
message – the newsworthiness in relation to the textual environment set up by the
Theme
(Thai, 2004: 399)
It is often noted that the Theme is the Given while the Rheme is the New, therefore as the
thematic prominence decreases, information prominence increases. For example, in the
instance below, “Pham dinh Khiem” is the Theme, the Given information while “was
born in Duc-duc village, Kim Son District” is the Rheme, the New information.
Pham dinh Khiem

sinh

tai

Pham dinh Khiem

born in

THEME

RHEME

Given

New

lang Duc-duc,
village

phu

Duc-duc district

Kim Son
Kim Son

(Pham dinh Khiem was born in Duc-duc Village, Kim Son District)
(Thai, 2004: 400)
Even though Thai claimed that the Theme in Vietnamese can be realized by the initial
position and the Rheme can be realized by the non-initial position, he also noted that the
recognition criterion that “theme is what comes first in the clause” is not sufficient.
Furthermore, Thai pointed out that a thematic structure of a Vietnamese clause can be
just one component (single Theme), which can be a process, a participant or circumstance
or it can be larger, containing some or all of the elements (multiple Themes).
As is the case in English, a Theme in Vietnamese can be unmarked (functioning as the
subject of the main verb in the clause) or marked (featured as prepositional phrases or
verbal groups in the clause).
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Thai’s proposed structure of Theme-Rheme in Vietnamese assists with the analysis of the
corpus in this study as the Theme-Rheme structure maps onto the Appraised - the
functional label given to the participant in the clause which is evaluated. In other words,
the Theme, is often the topic that the stakeholders raise and evaluate, hence the name, the
Appraised. The Rheme contains the New information, in this case the Evaluation about
the Appraised.
In SFL, Mood expresses the interpersonal metafunction of the language. It is also
considered to be the “grammatical resource for realizing an interactive move in dialogue.
There are two main mood types in English, namely indicative and imperative. Indicative
mood is subclassified into interrogative and declarative. Interrogative mood can be either
of yes/no type or wh-type while declarative mood can be further subclassified as
exclamative and non-exclamative (Martin et al., 1997).
In exploring instances of Vietnamese exchanges, Thai (2004) realized that there seem to
be two elements in each clause of exchange: one involving the verbal groups, which he
called Negotiatory elements; and the other, the rest of the clause, which he named the
Remainder. The Negotiatory element has the function of “carrying the argument forward”
while the Remainder can be left out when the argument is in process. The Negotiatory
element includes the Predicator, which is a verbal group, and the Negotiator, which can
be realized by one of the interpersonal particles (polar interrogatives, elemental
interrogatives or imperatives). See the below example for illustration:
Cu

Co

You Co

thay

mot-ong-gia-va-hai-chang-di-ve-nga-ay

khong

see

one-man-old-and-two-youth-go-toward-

khong?

direction-that
Negotiator Predicator

Negotiator
Negotiatory-elements

(Have you seen an old man and two youths going in that direction?)
(Thai, 2004: 416)
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Basically, according to Thai, MOOD options in Vietnamese also fall into two main
categories, namely imperative and indicative. Very similar to English, the indicative
mood can be further classified into declarative and interrogative. Interrogative mood can
be either polar or elemental. This classification of mood in Vietnamese can be applied to
the analysis of discourse in terms of Appraisal through the Engagement system. The
standpoint of the speaker/writer can be traced in the mood type of the statement.
In SFL, transitivity is the grammatical system of the experiential metafunction of
language. Experiential meaning is expressed by the configuration of a process,
participants and attendant circumstance (J. R. Martin et al., 1997). In Vietnamese, starting
from a remark that every clause in Vietnamese consists of the “does what” elements, Thai
(2004) gives a sketch of the representative aspect of the clause as having a verbal group
with different types of processes, preceded by the “whom/to whom” element – the
participants, which may or may not be complemented by the circumstances.
According to Thai, the main process types in Vietnamese are ‘material’, ‘mental’,
‘verbal’ and ‘relational’. Thai describes material processes in Vietnamese as involving
actions of doing or happening while mental processes involve experience of
consciousness like perceiving, thinking or feeling (Thai, 2004). The mental clauses are
characterised by the configuration of a Senser, plus a process and with or without a
Phenomenon. Verbal clauses construe our experience of verbal processes such as saying
or symbolizing (Thai, 2004). Finally, Relational processes are featured as processes of
‘being’, ‘having’ and ‘being at’ (Thai, 2004). According to Thai, the relational clauses in
Vietnamese can either be existential or expanding. It may be because of this, there is no
separate Existential process type in Thai’s categorization as there is in Halliday’s English
transitivity. Thai differentiated the two types of relational processes by explaining that
existential clauses have only one participant while expanding ones have two (or more)
participants.
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Thai also noted that this categorization of transitivity in Vietnamese can be “extended in
delicacy, and a detailed account of these transitivity systems can be seen as resources for
construing speakers’ experience of the material world and the world of inner
consciousness, as well as their experience of symbolization” (Thai, 2004: 428)
Thai’s transitivity framework in Vietnamese, especially the description of process types,
is helpful to this study as it provides a reference for the translation of the interview
transcripts. For example, the distinction of relational processes as ‘being’, ‘having’ or
‘being at’ helps to clarify the meaning of the Vietnamese lexical items and thus
determines the appropriate equivalent translation in English.
In short, as a focus on the understanding Vietnamese from SFL perspective with regards
to the metafunctions of the language, Thai’s study does not directly assist in
understanding meanings of Appraisal, the semantic network of SFL, in Vietnamese.
However, it provides a base for this study in terms of understanding where in the clause
and within which metafunction meanings of appraisal may be found. Theme identifies the
Appraised. Mood types locate and explain how appraisals are contested using authorial
stance. Finally the transitivity analysis assists in the translation of the interview
transcripts. In addition, it demonstrates how the lexicogrammar realises the semantics or
meanings that are potentially possible in every language. Appraisal Theory looks at the
semantics of evaluation thus knowing how it is realised grammatically identifies where
and by what grammatical resources in the clause these meanings are construed.
Hoang Van Van (1997) was also interested in Vietnamese grammar from an SFL
perspective. Apart from introducing basic notions related to the description and analysis
of the experiential grammar, Hoang built a detailed framework to understand transitivity
with different process types in Vietnamese. According to Hoang’s model, there are
different process options in Vietnamese namely ‘doing’ process (which included material
and behavioural); ‘projecting’ process (which consists of mental and verbal), and ‘being’
process (which can be either relational or existential). Hoang’s study does not only give a
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sketch of process types in Vietnamese but also provides distinctive criteria for each of
these process options.
Like Thai’s study, Hoang’s research is not only helpful in the translation of the data
transcripts of this study but also leaves open a chance of testing if the semantic aspect of
Vietnamese can also be explained by using SFL’s semantic framework, Appraisal.
To sum up, a number of Vietnamese linguists have described Vietnamese using
Halliday’s SF theory. These studies have demonstrated that Vietnamese can be explained
from an SFL perspective. They provide a foundation for extending the exploration of
Vietnamese based on the SFL framework. In terms of Appraisal, it is evident that little
work in this area has been done (Tran & Thomson, 2008). This study involves the
application of Appraisal Theory in order to understand the interpersonal meaning of
evaluation within the set of texts in the corpus. This is the first study of this type.

3.2

Appraisal as the semantic network of SFL interpersonal functionality

Appraisal Theory has been developed for the last 15 years by a group of scholars led by
James Martin (White, 2005). Since then, the appraisal framework has been further
developed and applied on a range of languages by scholars all around the world (Hyland,
2004; Lee, 2008, Mei & Allison, 2003)
Appraisal is a semantic tool in the SFL framework used for the analysis of evaluation by
the speakers/writers. In other words, it helps with “exploring, describing and explaining
the way language is used to evaluate, to adopt stances, to construct textual personas and
to manage interpersonal positioning and relationships” (White, 2005). A more expanded
description is provided below:

It [the Appraisal network] explores how speakers and writers pass judgments on
people generally, other writers/speakers and their utterances, material objects,
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happenings and states of affairs and thereby forms alliances with those who share
these views and distance themselves from those who don’t. It explores how
attitudes, judgment and emotive responses are explicitly presented in texts and
how they may be more indirectly implied, presupposed or assumed. As well, it
explores how the expression of such attitudes and judgments is, in many
instances, carefully managed so as to take into account the ever-present possibility
of challenge or contradiction from those who hold differing views (White, 2005).

Appraisal has three main functions: attitudinal positioning, dialogistic positioning and
intertextual positioning. The function of attitudinal positioning involves “praising” and
“blaming”, which is the positive or negative assessment by the writers/speakers of
“people, places, things, happenings and states of affairs” (White, 2005). The dialogistic
positioning function is concerned with the interactive aspect of utterances. Different from
the view that verbal communication is solely a means of self-expression, Appraisal
proponents argue that “utterances, even in monologic, written texts, do not operate in
isolation but are always conditioned to some degree by the verbal give-and-take, actionand-reaction of communicative interaction” (White, 2005). In that sense, all utterances
will, to some extent, “respond to prior utterances, and anticipate or acknowledge likely
responses, reactions and objections from actual or potential dialogic partners” (White,
2005). Intertextual positioning, which can also be seen as a sub-type of dialogistic
positioning, is present in discourses where writers/speakers choose to quote or reference
from other sources. In other words, it involves “the uses of language by which
writers/speakers adopt evaluative positions towards what they represent as the views and
statements of other speakers and writers, towards the propositions they represent as
deriving from outside sources” (White, 2005).

While all these functions are commonly present in Vietnamese discourse, it is easier to
track the attitudinal positioning function in my interview transcripts. The speaker’s
attitudes, either blaming or praising, are both made evident through appraisal analysis.
The dialogic function, though less easily spotted, partly due to being a new concept in
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Vietnamese discourse analysis, was found very effective in revealing the standpoint of
the speaker. There is no other linguistic theory that provides the tools to distinguish the
internal voice (the voice of the text producer) and the external voice (other voices rather
than the speaker’s/writer’s).

The Appraisal system includes three main domains, namely attitude, engagement and
graduation. Attitude deals with our feelings, including emotional reactions, judgments of
behaviour and evaluation of things. It can be interpreted as praise or blame in so far as it
can be categorised as positive or negative evaluation. Engagement is concerned with
language that reveals the sources of opinions while graduation is concerned with
language that explores the degree of evaluation (Martin & White, 2005).

The figure below presents a sketch of appraisal system, followed by a detailed description
of the subclasses of the network.
Affect
Attitude

Judgment
Appreciation
Monoglossic

Appraisal

Engagement

Contract
Heteroglossic
Expand
Intensification
Force

Graduation

Qualification
Softening
Focus
Sharpening

Figure 3.1 Appraisal framework
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Attitude
Attitude is concerned with the kinds of evaluation found in a text. Affect, Judgment, and
Appreciation, the three semantic regions relate to the traditional concepts of emotion,
ethics and aesthetics. According to Painter, Coffin, and Hewings (2003), emotion can be
the aspect which is most frequently found since it is the in-born physiological process
that human beings experience. Martin (2000) named this subclass of attitude Affect.
Affect (emotion): involves “registering positive or negative feelings” like whether we
feel good or bad, contented or angry, ashamed or proud (Martin & White, 2005). It is the
evaluation by means of the writer/speaker indicating how they are emotionally disposed
to the person, thing, happening or state of affairs. For example,
I was embarrassed and ashamed, because she confided with me that she had been
teaching in many countries but she was shocked when she came here because teachers in
Vietnam could talk privately in class so much, I was shocked to see that (the copying of
signature of staff to cope with attendance checking), they tried to cope with it by all
means (translated excerpt from transcript S1)

White (2002: 10) lists six factors to be considered when analyzing Affect:
(i)

Are the feelings popularly construed by the culture as positive (enjoyable) or
negative ones (unenjoyable)?

(ii)

Are the feelings represented as a surge of emotion involving some kind of
paralinguistic or extralinguistic manifestation (for example weeping or
trembling), or more internally experienced as an emotive state or ongoing
mental process?

(iii)

Are the feelings represented as targeting or responding to some specific
emotional stimulus or are they represented as a general ongoing mood?

(iv)

Where do the feelings lie on a scale from low to high intensity?
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(v)

Do the feelings involve intention (rather than reaction), with respect to a
stimulus that is not yet actualized (irrealis) as opposed to an actual stimulus
(realis)

(vi)

Finally, emotions can be grouped into three major sets having to do with
un/happiness, in/security and dis/satisfaction. The un/happiness variable covers
emotions concerned with “affairs of the heart” – sadness, anger, happiness and
love; the in/security variable covers emotions concerned with ecosocial wellbeing – anxiety, fear, confidence and trust; the dis/satisfaction variable covers
emotions concerned with telos (the pursuit of goals) – ennui, displeasure,
curiosity, respect.

Affect is mostly expressed in language by the use of adjectives (White, 2002). In my
study, affect is most frequently spotted in structures like “I feel + adjective”. However,
it was not common to find congruent instances of affect in the participants’ texts,
although it is obvious that all of the participants were likely to be affected in some way
by the quality of postgraduate education. One of the reasons for this relative lack of
obvious affect is probably the interview question which asked: “what you think of
quality issues of postgraduate education in Vietnam”, not “what are your feelings”
about them. Also, depending on a person’s role in the system as well as his/her
personal experience, it is likely that some may express their opinions more emotionally
than others. In this study, affect instances, which are all negative, are found more in the
texts produced in the interviews with the students than other groups. And even among
the students, it is only one participant who was found with most instances of affect.
Though Appraisal theory does not mention the representation of Affect via other
realizations such as intonation or lexical repetition, these features are found in the data
and create a foundation for suggestions of further research. However, the use of
repetition is captured in the graduation choices to be discussed below from page 77.
Judgment (ethics): is concerned with attitudes towards the behaviour of human actors,
the assessment by either the writer/speaker or other voices by referring to the social
norms or morality. In other words, it is the normative assessment of human behaviour.
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It is usually expressed in language by the use of verbs, adverbs, or adjectives. For
example,
[The students] study for marks, study for achievement, not to work in the future. Very passive.
(translated excerpt from transcript M1);
The postgraduate learners themselves, they don’t study really actively. (translated
excerpt from transcript T1);
Teachers cheat in teaching, students cheat in studying. (translated excerpt from
transcript T5)

In general, there are two types of judgment, one that deals with ‘social esteem’ and one
with ‘social sanction’ (Martin & White, 2005). As White (2002) states, “judgments of
social sanction involve an assertion that some set of rules or regulations, more or less
explicitly codified by the culture, are at issue” (p.11). At the same time, however,
judgments of social esteem are more concerned with ‘normality’, ‘capacity’ and
‘tenacity’ (Martin & White, 2005). Thus, while negative values of social sanction can be
seen as sins or crimes, those of social esteem will just be considered as inappropriate or
mistaken.
It is very brave of him to have returned the lost money. (Social Esteem)
It is unfair to interfere in another nation’s affairs despite their opposition. (Social
Sanction)
Table 3.1 provides more details of the positive and negative judgments in two categories
of social esteem and social sanction.
Social Esteem

positive [admire]

negative [criticize]

Normality(custom)

standard, everyday,

eccentric, odd, maverick…;

‘is the person’s behaviour

average…;

unlucky, unfortunate…;

unusual, special,

lucky, charmed…;

dated, unfashionable…

customary?’

fashionable, avant-garde…
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Capacity

skilled, clever, insightful…;

stupid, slow, simple-minded…;

‘is the person competent,

athletic, strong, powerful…;

clumsy, weak, uncoordinated…;

capable?’

sane, together…

insane, neurotic…

Tenacity(resolve)

plucky, brave, heroic…;

cowardly, rash, despondent…;

‘is the person dependable,

reliable, dependable…;

unreliable, undependable…;

well disposed

indefatigable, resolute,

distracted, lazy, unfocussed…

persevering
Social Sanction

positive [praise]

negative [condemn]

Veracity (truth)

honest, truthful, credible…;

deceitful, dishonest…;

‘is the person honest’

authentic, genuine…;

bogus, fake…;

frank, direct…

deceptive, obfuscatory…

Propriety (ethics)

good, moral, virtuous…;

bad, immoral, lascivious…;

‘is the person ethical, beyond

law abiding, fair, just…;

corrupt, unjust, unfair…;

reproach?’

caring,

sensitive, cruel, mean, brutal, oppressive…

considerate…

Table 3.1 Judgment (after Iedema et al., 1994 in White, 2002: 12)
Though this comprehensive classification of judgment may be helpful to analyse corpora
in English, it is not always thoroughly applicable in Vietnamese. The reason lies in the
fact that not all social and cultural norms in English-speaking societies are applicable in
Vietnamese society. For example, while I am not sure how Martin and White would
categorise the term “atheist”, it is commonly assumed that being “atheist” in Western
culture is more likely to be judged as “negative”. In Vietnam, where 81 percent of the
population identify as atheist, it should not always be the case (M. Martin, 2007).
Similarly, while it seems natural and logical in Western culture to “tell it like it is”, being
honest, which should be a positive token in Martin and White’s judgment classification, it
is not always appreciated in Vietnamese culture, where people tend to avoid direct
confrontation and argument. A Vietnamese who does not “call a spade a spade” may be
judged as being dishonest or telling lies in Western culture while the judgment may not
be so negative in Vietnamese culture ("Culture Change, East West Cultural Differences,
Cross Culture Business in Southeast and East Asia," 2011; XIE, 2007). Apart from this,
the purpose of the study is not to develop a fully-fledged system of Appraisal in
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Vietnamese but to explore the attitudes of the stakeholders by using the general
categories of Appraisal. Therefore, the analysis of the data in this study will not further
classify the tokens of judgementjudgment into the two subclasses of judgment, social
sanction and social esteem. It will, however, explore the broader category of judgment to
see what type of judgementjudgments (e.g. negative or positive, explicit or implicit) are
involved in the discussion of quality issues of postgraduate education in Vietnam. It will
attempt to find out how differently the three groups of stakeholders – the students, the
teachers, and the managers - make judgments about the quality of various aspects of
postgraduate education, especially about the behaviour of each other.
Appreciation (aesthetics): involves assessment of the form, appearance, composition,
impact, significance, etc of human artefacts, natural objects as well as human individuals
(but not human behaviour) by reference to aesthetics and other systems of social value
(White, 2005). It is generally realized in language by the use of adjective phrase or
nominal groups. For example,
The role of teachers is very important, the quality of MA and PhD theses depends on the quality
of teachers. (translated excerpt from transcript T3);
This is not any individual’s fault but the mechanism’s fault; it became a very big barrier to
Vietnam’s education. (translated excerpt from transcript M3)

Table 3.2 below presents details about the subcategories of Appreciation

Reaction:

Positive

Negative

arresting, captivating, engaging….,

dull, boring, tedious…;

impact ‘did it fascinating, exciting, moving…;
grab me?’

Reaction:

dry, ascetic, uninviting…;

lively, dramatic, intense…;

flat, predictable, monotonous…;

remarkable, notable, sensational…

unremarkable, pedestrian…

okay, fine, good…;

bad, yuk, nasty…;

quality ‘did I lovely, beautiful, splendid…;

plain, ugly, grotesque…;

like it?’

appealing, enchanting, welcome…

Composition:

balanced,

harmonious,

repulsive, revolting, off-putting…

unified, unbalanced,
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discordant,

irregular,

balance ‘did it symmetrical, proportioned…;

uneven, flawed…;

hang

consistent, considered, logical…;

contradictory, disorganized…;

together?’

shapely, curvaceous, willowy…

shapeless, amorphous, distorted…

Composition:

simple, pure, elegant…;

ornate, extravagant, byzantine…;

complexity

lucid, clear, precise…;

arcane, unclear, woolly…;

‘was it hard to intricate, rich, detailed, precise…

plain, monolithic, simplistic…

follow?’
Valuation:
‘was
worthwhile’

penetrating, profound, deep…;
it innovative, original, creative…;

shallow, reductive, insignificant…;
derivative, conventional, prosaic…;

timely, long awaited, landmark…;

dated, overdue, untimely…;

inimitable, exceptional, unique…;

dime-a-dozen, everyday, common…;

authentic, real, genuine…;

fake, bogus, glitzy…;

valuable, priceless, worthwhile…;

worthless, shoddy, pricey…;

appropriate, helpful, effective…

ineffective, useless, write-off…

Table 3.2 Types of Appreciation (Martin and White, 2005: 56)
As with the subcategories of Judgment, the analysis of this study will not use the abovelisted subtypes of Appreciation due to the different connotations in Vietnamese culture
compared with English-speaking cultures. Some examples of such groups include
vocabularies referring to physical appearance like sexy, skinny, tanned, or pale,
vocabularies referring to value like cheap, expensive, or luxurious, to name a few. The
fact that this study does not classify at more delicate levels does not mean that it is not
possible. Rather, the scope of the study does not extend to this task. Elaborating the
categories of Appraisal in Vietnamese is an extensive task for another project. That is not
to say, however, that using the categories of Affect, Judgment and Appreciation as they
apply generally to feelings, behaviours and objects to analyse evaluation in Vietnamese is
not useful.

The Appraisal framework is an effective analytical tool which can

demonstrate the positive and negative evaluations within Vietnamese, thereby enabling
the aim of this study.
Inscribed or Invoked attitude
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Each category of attitude, namely Affect, Appreciation or Judgment, can be marked with
either explicit or implicit features. Generally, an evaluation is realized as positive or
negative by looking at the lexis/group/chunk of language that construe(s) the attitudes. It
is common that negative lexis normally activates a negative emotion or assessment while
positive terms have more to do with positive evaluation. However, this is not always the
case. Negative attitudes can be implicitly expressed via neutral or even positive terms and
vice versa. Martin and White (2005) refer to these realizations as inscribed (explicitly
expressed) and invoked (implicitly manifested) attitudes. For example, “the level of
completion is not high” (translated excerpt from transcript T1) is an inscribed statement
while

“The motive of learners, frankly speaking, is not up to the proportion of

motivation-based research” (translated excerpt from transcript M5) is more likely to be
taken as an invoked utterance because it does not directly indicate if the motive of
learners is positive or negative but instead it requires some interpretation by the listener
to reach the implied message, i.e. the motive of learners is not good.
However, it is also worth noting that this distinction is relative. There are several factors
that affect the determination of whether a statement is invoked or inscribed. These factors
can range from culture, level of qualification (especially in relation to the degree of
specialization of the topic discussed) to individual level of perception or sometimes just
the understanding of the context of the utterance.
In Vietnamese, it is also not always easy to make a clear distinction between inscribed
and invoked statements. One utterance may be interpreted as inscribed by one person but
may not be interpreted as explicit by others even when they share the same ethics, and
speak the same Vietnamese language. Differences in culture and language make shared
interpretations even more difficult. For example, in the statements “For the management
of teachers, it is very loose” or “People worry about quality” (translated excerpt from
transcript M4), it is most likely that the message that the management of teachers is
negative or the quality is negative can be obtained without any elaboration. However, the
following utterance, “the degree you get from abroad is totally different” (translated
excerpt from transcript M4), to some people, may clearly imply that “the degree from
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abroad” is of better quality. However, to others, especially those who do not have
knowledge of the context of culture, i.e. who do not know that the quality of the degree in
Vietnam is widely accepted as being below the world’s standard; it may be difficult to
make this interpretation of the statement.
Engagement
Engagement is the Appraisal system of identifying the source of evaluation. It generally
consists of two groups: monogloss and heterogloss. In the most simple definition,
monoglossic attitudes are those of the writer/speaker, while heteroglossic ones are those
of other voices.
According to White (2005), in traditional approaches, while the monoglossic resource is
about “the speaker’s commitment to the truth-value of their utterances”, the heteroglossic
one allows the speaker to “characterize their utterances as less than factual or less than
certain ‘knowledge’, as having a diminished epistemic reliability”. White (2005) quotes
Lyons (1977) as naming the modalised utterances as “subjective” and “non-factive”,
while the bare assertions “objective” and “factive”.
According to Lyons (as quoted in White (2005), “factive” utterances are “straightforward
statements of facts [which] may be described as “epistemically non-modal” because the
speaker commits himself to the truth of what he asserts” (p. 794). Similarly, Chafe (1986)
is also quoted in White (2005) as saying:
People are aware, though not necessarily consciously aware, that some things they
know are surer bets for being truer than others, that not all knowledge is equally
reliable. Thus one way in which knowledge may be qualified is with an
expression indicating the speaker’s assessment of degree of reliability (Chafe,
1986: 264 as quoted in White (2005)).
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As White (2005) elaborates, it then turns out that the process of meaning making is one in
which “individual speakers apply a ‘subjective’ coloration or slant to the propositional
content of their utterances so as to hedge the truth value of that content or to indicate
doubts about its reliability”. Also in this process, according to White, we can see if the
individual speakers are “willing or unwilling to commit to the truth of what they assert”.
Below are two examples of the two main categories of Engagement:
This is the most beautiful carpet I have ever seen in my life. (monoglossic)
According to Lee, that is a very interesting film. (heteroglossic) (White, 2005)
Table 3.3 below presents more examples, especially of the subcategories of heteroglossic
group.
Monoglossic

Heteroglossic

(no recognition of dialogistic (recognition of dialogistic alternatives)
alternatives)
The banks have been greedy

There is the argument though that the banks have been greedy.
In my view the banks have been greedy.
Callers to talkback radios see the banks as being greedy.
The chairman of the consumers association has stated that the
banks have been greedy.
There can be no denying the banks have been greedy.
Everyone knows the banks have been greedy.
The banks haven’t been greedy.
etc.

Table 3.3 The monoglossic and the heteroglossic (Martin & White, 2005: 100)
Heteroglossic statements can be categorized into either contract or expand. Contract
heteroglossic arguments are those that restrain the possibility of alternative opinions,
while expand arguments allow other choices. Contract can be further subclassified into
disclaim, which can be either deny or counter, and proclaim which consist of concur,
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pronounce and endorse. Expand arguments can also fall into one of the two subcategories
of entertain or attribute. Those which belong to attribute can be either acknowledge or
distance.
Though both contract and expand are heteroglossic utterances, which are different from
monoglossic ones in terms of the implication of alternative opinions, contract arguments
are more restrictive than expand ones. For example, in the utterance “the postgraduate
students are not really active” (translated excerpt from transcript T1), which is a
contract/disclaim/deny statement or “students even play truant” (translated excerpt from
transcript T5), which is a contract/disclaim/counter statement, the implied message is that
there exists an alternative, that is, students are active or students do not play truant.
However, the dialogically alternative positions or voices are not as open as in the
statement “I think in such cases their research ability is very low” (translated excerpt
from transcript T1), which as an expand/entertain statement offers its voice as just one of
the alternatives.
Figure 3.2 is the detailed classification of subtypes of heterogloss.
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disclaim

deny
no, didn’t, never
counter
yet, although, amazingly, but

contract

concur

affirm: naturally, of course,
obviously, …
concede:
admittedly…[but];

proclaim

sure

pronounce: I contend, the facts of the
matter are…; indeed, ….
endorse: the report
demonstrates/shows/proves that …

entertain
perhaps, it’s probable that, this may be, must, it seems to
me, apparently, ….
expand
attribute

acknowledge
Halliday argues that, many Australians
believe that, it’s said that, report states ….

distance
Chomsky claimed to have shown that …

Figure 3.2 The Engagement system (Martin & White, 2005)
This system of engagement applies quite well to Vietnamese. This is probably because it
is mainly based on the lexico-grammatical structure of the utterances, not the semantic
judgment as is the case for Attitude. For example, the negation formulation (do not plus
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verb) or the projection of subordinate clauses (I think that …) can easily be picked up as
the instances of contract/disclaim/deny and expand/entertain respectively.
Graduation
Graduation, the third sub-system of meaning is concerned with the degree of values.
Graduation is essential in the process of construing meanings in that almost every
attitudinal meaning is characterized by its gradability.
There are two kinds of graduation: focus and force. Focus, according to Martin and
White (2005), often applies to categories which are not scalable (i.e. He’s a true friend).
Focus can have the effects of either softening (i.e. an apology of sort) or sharpening (a
true father) (Martin & White, 2005). Force, on the other hand, is found in assessments
with degree of intensity or amount. As Martin and White (2005) list, assessment of
degree of intensity can operate over qualities (e.g. slightly foolish, extremely foolish; it
stopped somewhat abruptly, it stopped very abruptly), over processes (e.g. This slightly
hindered us, This greatly hindered us), or over the verbal modalities of likelihood,
usuality, inclination and obligation (e.g. it’s just possible that, it’s very possible that).
This scaling of qualities and processes is called intensification (Martin & White, 2005).
The other type of force, which deals with amount, applies to entities, rather than qualities
(i.e. a few miles, many miles). This is referred to as quantification (Martin & White,
2005). Figure 3.3 provides a sketch of the graduation system.
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intensification

quality
slightly sad – very sad
process
slightly disturbed me –
greatly disturbed

FORCE

quantification
small problem – large problem;
a few problems – many problems

GRADUATION

FOCUS

sharpen
a true father etc
soften
an apology of sorts etc

Figure 3.3 Graduation (Martin & White, 2005)
In Vietnamese, this system of graduation applies quite well. It is very common to find
utterances with emphasis in Vietnamese discourse. This study particularly shows the
system of force is more frequently found in the talk about quality and responsibilities.
The explanation for this use will be included in the next chapter when the results of data
analysis are presented in detail.

Applications of appraisal analysis
There have been a number of applications of Appraisal theory to understand different
types of discourses such as those in the popular media (Iedema, 1994; White, 2006; Tran
& Thomson, 2008), academic writing (Hood, 2004; Lee, 2006), history texts (Coffin,
2000), children’s language (Painter, 2003; Page, 2003), to name just a few. Most of the
studies involve the analysis of written texts and explore the evaluative language in the
texts, either in language education context or in other social contexts such as politics,
media, etc.
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Thomson’s study (Thomson et al., 2005) using appraisal as a tool of analysis is one
application of Appraisal Theory in English to interview data. The research involved a
transitivity and appraisal analysis of interviews with Australian gardeners in Sydney
region to investigate the different kinds of attitudes the gardeners have towards their own
backyards and the environment. Apart from finding out the types of attitudes the
gardeners have towards their garden and environment, Thomson’s study also succeeded
in exploring how the gardeners position themselves and how they are empowered to
enact change.
In short, there have been quite a few applications of Appraisal theory in English to
different types of discourses. However, up to present, there has been little study of
appraisal in Vietnamese as well as limited attempt of applying it to understanding
discourse in Vietnamese (Tran & Tho
mson, 2008). My study, using Appraisal to analyse interview data to explore the kinds of
attitudes stakeholders have towards the issues of postgraduate education quality, is one of
the first efforts to explain discourse in Vietnamese using the tools of SFL’s Appraisal
System. In doing so, apart from the findings of the research, I hope to provide an example
of Appraisal analysis in Vietnamese so that there will be more attempts to explore the
interpersonal meaning of discourse by using Appraisal.

3.3

The method

A systematic linguistic analysis of texts, in this case the transcripts of interviews from the
three stakeholder groups, required a detailed analysis at the level of the lexico-grammar.
Unlike a straightforward qualitative analysis of themes, where a larger number of
participants are required to allow for some generalisability, a linguistic analysis requires a
sophisticated and intensive exploration of language, which is better facilitated with a
limited number of subjects. In the case of this study, the amount of text (approximately
3000 clauses) derived from the interviews of five individuals from each of the key
stakeholder groups, the students, the teachers and the managers was judged to provide
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sufficient textual material for both a qualitative thematic analysis to indicate themes and
an in-depth linguistic analysis using the tools of appraisal.
The interviews were transcribed manually by the researcher. One of the most challenging
aspects of transcribing was the decision on how to mark clause boundaries. This is
because there is no formal punctuation in spoken language as there is in written language.
Therefore, decisions about punctuation had to be made based on breath break as well as
the semantic flow. Below is an example of the transcribed interview extract by a student
answering the question “what do you think about the quality of postgraduate education in
Vietnam?” This text shows how one student answered the interview question and the
punctuation made by the researcher.
Em nghĩ là chất lượng giáo dục sau đại học của Việt nam có nhiều vấn đề phải quan tâm,
tức là vấn đề quan ngại thì đúng hơn. Thứ nhất là nó chưa xứng tầm của từ “sau đại
học”. Nó chưa xứng tầm ở chỗ là cái mục tiêu yêu cầu đào tạo thì cao, đòi hỏi rất lớn,
nhưng chất lượng dạy và học nó như thế nào, nó không không phản ánh đúng mục tiêu
đấy. Ví dụ một môn học phải đạt mục tiêu là 70% nhưng thực chất học trò chỉ đạt được
30% nhưng mà cũng có thể học qua cái môn đấy. Những người đi học người ta không để
ý đến chất lượng thực sự, họ vẫn còn học để lấy cái bằng cho qua, tức là những người
nào mà học nghiêm túc thì họ cho là lập dị. (Transcript S1)
Translation: I think there are many problems that concern us, more exactly worry us.
First, it doesn’t deserve the term “postgraduate”. It does not deserve it in that the training
objectives are high, the demand is big but how is the teaching and learning quality, it
doesn’t reflect the objectives. For example, for one course, students have to achieve 70%
of the objectives but actually they could do only 30% but still pass. Learners don’t care
about the actual quality; they still study for the degree, which means those who study
seriously will be seen as eccentric.

Coding the interviews
After being collected, the interview transcripts of each group of stakeholders were coded
(using QSR Nvivo 7) into themes related to the two main research questions (what are the
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quality issues of postgraduate education in Vietnam and who are held responsible for
those issues). The coding was done on Vietnamese rather than on the English translation.
The English translation is only provided when the data is presented in the thesis to assist
readers’ understanding. Nvivo was also used to code the data based on the categories of
appraisal framework. Thus there are three results for the three groups of stakeholders
(managers, teachers, and students). These are organised under thematic headings
generated by the qualitative coding of the data.
Using an appraisal analysis
The appraisal analysis covered categories of the appraisal framework such as attitude
(types of attitudes like JUDGMENT, AFFECT, or APPRECIATION), polarity (negative,
positive), engagement (the use of internal/external voice as a means of adjusting
arguability) and graduation (the degree to which the evaluation is made) (see Table 3.4
for an illustration). For example, as shown in Table 3.4 (which is the exported version to
Excel from Matrix coding in Nvivo), the students’ talk was coded with five instances of
AFFECT when talking about the topic of Learner or six instances of JUDGMENT when
talking about Quality.
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Learner

Management

Teach
er

Coursework

Quality

Training/
education

Facilities

Western
education

Teaching
method

Mark

Management of
brain

5

0

0

0

1

0

0

0

0

4

0

appreciation

0

0

0

4

12

2

3

1

0

0

0

judgment

36

19

33

2

6

1

3

3

8

4

6

negative

39

19

28

2

16

3

6

0

8

8

6

positive

1

0

5

4

1

0

0

4

0

0

0

inscribed

39

18

30

6

13

1

5

4

7

8

4

invoked

0

1

5

0

4

2

1

0

1

0

2

monoglossic

27

8

15

3

3

0

3

2

4

5

5

proclaim

2

2

1

0

1

0

1

0

1

0

0

disclaim

8

5

10

1

6

1

1

0

2

0

0

entertain

3

6

10

3

12

3

1

2

1

3

1

0

0

0

0

0

0

0

0

0

0

0

infusing

0

0

0

0

0

0

0

0

0

0

0

isolating

7

6

5

0

2

1

1

1

0

2

0

isolating

0

0

7

0

6

0

0

0

1

0

0

infusing

0

0

0

0

0

0

0

0

0

0

0

Thematic contents
Appraisal categories
affect
attitude
polarity
Explicitness

Engagement

Heteroglossic
Intensification

Graduation

Quantification

attribute

Table 3.4 A sample coding result of students’ talk about quality issues
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Coding the interview texts using appraisal categories had its challenges. The most
difficult task was the decision of the coding unit. My knowledge of traditional grammar
at first drove me to clause-oriented coding. However, this way of coding was later found
to fail to assist the content analysis. In discussion with my supervisors, I came to the
conclusion that it would not be appropriate to code the transcripts on a clausal basis as
this process would interrupt the semantic unification of the discourse, making it
miscellaneously disconnected. It was recommended that I consider Cloran’s message unit
concept, which, according to her gives more emphasis on semantic unity than formal
realization (Cloran, 1994).
The decision was then made to base the coding on the concept of message unit (Cloran,
1994; Hasan, 1989; 1991; Halliday, 1974). As “the relation between semantics and
grammar is not one-to-one” (Koncar, 2008), it is not always possible to link a lexicogrammatical realization to a semantic one. In many cases, “one element in the semantic
system is realized by more than one in the lexico-grammatical system” (Halliday, 1974:
91). In other words, one message can be realized by one or more than one lexicogrammatical units of clause. In Hasan’s description of meaning, the message should be
seen as the smallest semantic unit (Hasan, 1991).
Applying these understanding to solving the problems of coding the interviews, I chose to
analyse the interviews using a unit of analysis defined as a cluster of clauses representing
a message, which support a theme6. This cluster of clauses includes those which carry the
“main” message and those which only function as co-text, supporting the understanding
of that message7. For example, in the following quote, there are six clusters of clauses,
which are confined by the brackets; each contains one main message unit, which is

6

“Theme” in this thesis does not refer to “theme” in the “theme‐rheme” structure in SFL but rather the
general meaning of theme as the topic of discussion.
7

In case there are other appraisal tokens in the message rather than the underlined text, it means the
instances are not related to the theme in discussion and will be analysed in terms of appraisal in their
relevant sections.
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underlined. The rest of the cluster functions as co-text, which helps to understand the
main message units.
Vietnamese: [họ chỉ cần có cái bằng để có cái passport thông qua cho cả cuộc đời làm
việc], [em thấy rất buồn.] … [ Người ta đối phó (việc điểm danh) bằng cách thậm chí nhại
chữ ký của cô T, đi ra photo lại , in lại màu bút],[em nhìn em bị shock cơ mà.] …[Sinh viên
đến lớp để điểm danh, nói chuyện như chợ vỡ], … [nhiều lúc em xấu hổ với giáo viên nước
ngoài cực.] … (transcript S1, paragraph 1)
Translation: [they only need a degree, which is like a passport for their whole career], [I felt
very sad (about this).] …8 [They try to cope (with attendance checking) even by copying
Ms T’s signature, photocopying it and colouring it], [I was shocked when I saw that.] …
[Students come to class just for attendance checking, talking like an open market,] … [I
have many times felt so embarrassed in front of foreign teachers.]

The text which carries the main message, the underlined one, was analysed using
appraisal analysis. This means identifying details about what is appraised, who is the
appraiser, what kind of attitude is coded (judgment, affect or appreciation), what polarity
it represented (negative or positive), how explicit or implicit it was and to what degree it
was evaluated (intensification, quantification, sharpening or softening).
The appraisal coding in detail was first done by the researcher and then cross-coded by
the supervisors to ensure reliability. In this process of cross-coding, whenever there is a
difficulty in understanding the coding, an interlinear gloss (a literal, word-for-word
translation) ("Interlinear Gloss,"; "Interlinear Glossed Text," 2010) was provided. This
process includes explanations about syntactic features of the words, followed by a
semantic translation of the whole clause to provide a thorough understanding of the
structure of the Vietnamese clauses under analysis and the relationship between the
source text and its translation. While doing so, my supervisors and I discovered that the
knowledge of other foreign languages, in this case Japanese and Chinese, actually helped
us very much in understanding the interlinear gloss. As a majority of notional words in

8

The “…” indicates the missing part of the talk, which does not support the discussed theme
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Vietnamese originate from Chinese and so do notional words in Japanese, even though
my supervisors cannot speak Vietnamese, our knowledge of Japanese and Chinese helped
us to understand the interlinear gloss better and come to mutual agreement on the text
coding.
It is also worth noting that, as mentioned previously in the chapter, the corpus was not
analysed using the more delicate categories of appraisal theory but just the more general
ones as illustrated in Table 3.4. One of the reasons is the subclass of many of the
categories in Appraisal theory is not always applicable taking into account Vietnamese
cultural and social practice. Also, the assumption of this research is not to elaborate the
network but to answer the research questions.
Each instantiation, the underlined message in the message unit, is presented with firstly
the information about source and location (e.g.: S1, P1 means it was spoken by Student
No. 1 and located in paragraph 1 of the script), the original Vietnamese version, followed
by a translation. In the cases where there are significant differences in the syntax of the
translation, which may make it hard to understand the analysis, a rough translation is
provided.
The representation of the results includes the following categories: APPRAISER (the
source of the quote, e.g. I means the interviewee) and APPRAISED (what is being
evaluated, e.g. the students means “the students” is being appraised), AFFECT (the
emotional aspect of attitude), JUDGMENT (the assessment of human behaviours),
APPRECIATION (the assessment of things), ENGAGEMENT (the use of external voice)
and GRADUATION (the degree of evaluation).
In each sub-categories of attitude (AFFECT, APPRECIATION and JUDGMENT) the
quote is further presented in terms of polarity (e.g. negative means it is a negative
judgment of the appraised item), explicitness (e.g. inscribed means explicit while invoked
means implicit), and congruence (e.g. congruent means direct while incongruent means
indirect, for example, the instance of “there is no supervision” is a JUDGMENT of
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human behaviour (the supervision of teachers) but at the same time it can be incongruent
APPRECIATION of quality of management. This is semantic congruence/incongruence,
which is different from grammatical congruence/incongruence, which will be mentioned
later in chapter 4 (see 4.2.1). However, it is likely that both types of
congruence/incongruence, whether semantic or grammatical, coud be affected by the
position of the interviewee in relation to the position of the researcher as a PhD student as
well as of the topic of discussion (what is talked about and who is being talked about).
For example, the managers and the teachers may find it comfortable to talk with the
researcher (as someone with lower social ranking) about the students-related issues in a
direct way. The students, on the other hand, may hesitate to talk in a direct manner about
the problems related to the management and the teachers despite their equal status with
the researcher.
The appraisal analysis representation looks like this:
Cl INSTANTI
au ATION
se

AP
PR
AIS
ER

S1 Em thấy
I
,
rất buồn
P1 I felt very
sad
S1 họ chỉ cần
,
có
cái I
P1 bằng
they only
need
a
degree
S4 Không có
,
sự giám I
P5 sát
There is
no
supervision

AFFE
CT

JUDGM
ENT

APPRECIATION

Negative
inscribed
negative,
inscribed,
negative,
Inscribed

Appreciation as
Judgment

APPRAIS
ED

ENGAGEMENT

GRADUATION

the
speaker

monoglossic

students

contract:
counter
(only)

force:
intensification
(very)
force:
intensification
(only)

the
contract:
supervi- deny
sion of (no)
teachers

(Incongruent
appreciation of
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quality)

Table 3.5 An extracted table of the results
In the results chapters, at the end of the analysis of the talk of each group of stakeholders,
there is a summary which provides an overall look of what strategies were used by the
stakeholders when discussing the issues. A comparison of the talk by the three groups at
the end of each of the two result chapters provides a discussion related to the research
questions in the final chaper.
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4 CHAPTER 4. THE QUALITY ISSUES OF POSTGRADUATE EDUCATION IN
VIETNAM

In this chapter I will use the thematic analysis to show how each group of stakeholders –
the students, the teachers, and the managers views the quality issues of postgraduate
education in Vietnam. I will use appraisal analysis to illustrate the differences in the way
each group expressed their perspectives and attitudes towards the issues.
The chapter will begin with a general overview of how each of the three groups – the
students, teachers and managers – characterised the quality of postgraduate education in
Vietnam. A more detailed representation of the results from each group will follow in the
consequent sections in which an appraisal analysis will be used to demonstrate the subtle
differences evidenced in the language of the participants in their criticism of quality
issues of postgraduate education in Vietnam. The appraisal analysis will look at the
features of the talk by each group of stakeholders in terms of attitude (JUDGMENT,
APPRECIATION, or AFFECT), polarity (positive or negative), degree of explicitness
(inscribed or invoked), engagement (the use of external voice) and graduation (degree of
evaluation). The analysis aims to draw out the common patterns used by each group as
well as the differences between them.

As Martin and White (2005) and Thomson (2006) state, an appraisal analysis enables
researchers to explore the interpersonal meanings of texts. The use of appraisal to analyse
interview texts particularly in this study allows an in-depth view of how different people
use evaluation language to express their perspectives and attitudes as well as to attribute
responsibility. Appraisal analysis helped to differentiate between the responses of the
participants and provided evidence to understand the underlying reasons why an
interviewee or a group of interviewees chose a particular appraisal strategy to convey
their attitudinal perspectives.
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4.1

Overview

What comes across clearly from both a thematic and an appraisal analysis is that all of the
participants agreed that the quality of postgraduate education in Vietnam was poor. They
all claimed that there are many problems with postgraduate education in Vietnam and
that the quality that we have now is far below the international standard. There were,
however, interesting differences between the groups in the study.
This negative perspective is evident in the attitudinal coding, the majority of which was
coded for negativity. As shown in Figure 4.1 (below), up to 96% of the students’
statements were marked with negative attitudes while the figure is lower in the teachers’
talk and the managers’ talk. These figures imply the degree of frustration and
dissatisfaction about the quality of postgraduate education by each group.

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

96%
70%
45%

student
teacher
management

negativity

Figure 4.1 Negativity in statements by each group
Among the three groups, the managers received the most negative attitudinal statements
(see Figure 4.2 below). It is most remarkable that 100% of statements by students and
teachers about management are marked with negativity. Teachers received the least
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amount of negative criticism with only 47%, 65% and 85% of their own talk, the
managers’ talk and the students’ talk marked with unsatisfactory encoding respectively.

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

98% 100%
85%

100%
88%

86%

89%

65%
47%

about student
about teacher
about
management

by student

by teacher

by
management

Figure 4.2 Percentage of negativity about each group by each group
Across all of the participants, “students” were most likely to be the ones associated with
statements encoding negative JUDGMENTs; that is the students were most likely to be
held responsible for the poor quality of Vietnamese postgraduate education (see Figure
4.3, Figure 4.4 below). However not surprisingly the teachers and the managers were
least likely to attribute blame to themselves unlike the students, who were morely to
blame themselves.
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Figure 4.3 Percentage of judgments about each group by each group9
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teacher

manager

Figure 4.4 Percentage of negativity in JUDGMENTs about each group by each group
The maximum percentage of JUDGMENTs (39% by themselves, 57% by the teachers
and 33% by the managers) plus the high percentage of negativity in JUDGMENTs (98%
by themselves, 83% by the teachers and 89% by the managers) by each group about

9

Though the teachers and the managers talked about Phd holders in their judgments, the students did not.
Also, as PhD holders are not the one of the stakeholders, the analysis did not include them.
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students indicates that they received the most amount of talk and most of which is
negative. This indicates that students are those who are mostly likely to be held
responsible for the problems of postgraduate education in Vietnam. The managers
received the least number of JUDGMENTs. However, they were referred to with 100%
negativity by the other groups.
The positiveness in the stakeholders’ talk was mostly associated with judgments about
teachers, Western education and quality in contrast with that in the past.
All the sectors of interviewees, especially the teachers, agreed that many teachers had
good attributes, working devotedly and seriously.
Western education, particularly the education and training in developed countries were
positively talked about by the three groups of stakeholders. However, each group praised
Western education in different aspects. For example, two of the students liked the
program and the teaching method at world class universities while one teacher was struck
by the variety of courses offered by famous universities, which according to them gives
rise to students’ options and competition among teachers as well as universities. For
example, they talked about Western education as follows:
Vietnamese: Bản thân em đã từng đi New Zealand và tham quan một số trường bên
đó, thì thấy rằng cơ sở vật chất và chương trình đào tạo thực sự là khác biệt. Cái
chương trình của họ rất là tốt. … Ở nước ngoài người ta có phương pháp giảng dạy
của người ta, tiếp cận với học viên một cách sâu sát hơn, kiến thức rất cập nhật, về
giáo cụ trực quan. (Transcript S4, paragraph 5)
Translation: I myself have been to New Zealand and visited some colleges there. I
see that their infrastructure and training curriculum is really different. Their training
curriculum is very good … In foreign countries, they have teaching methods that
approach students in a closer way, their knowledge is very up-to-date and so are
teaching visuals.
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Vietnamese: Em cảm giác như là người ta coi trọng chất lượng giáo dục.
(Transcript S1, paragraph 5)
Translation: I have a feeling that they put strong emphasis on education quality
Vietnamese: Các nước tiên tiến, như bạn đã biết, cùng một khóa học có vô số
trường đào tạo, nếu không hài lòng với chất lượng của trường này, người học có
thể chuyển sang trường khác. Hoặc ngay trong một trường, một môn học cũng có
nhiều giáo viên khác nhau phụ trách, nếu không thích giáo viên này người học có
thể đăng ký giáo viên khác. (Transcript T5, paragraph 4)
Translation: In advanced countries, as you know, there are a wide range of
universities offering the same course so that if you are not satisfied with the quality
of this institution, you can go to another. Or even at one university, there are many
teachers who can teach the same subject, if you don’t like this teacher, you can
register to study with another teacher.

Two of the managers, at the same time, were impressed by the good facilities offered by
universities in developed countries and students’ independent learning attitude. They
were especially positive about the learning and research culture which they believed to be
absent in Vietnam. They praised students in Western countries for learning and doing
research always with active manner, not depending on teachers or being mark-motivated.
Vietnamese: Ở các nước phương Tây thì người ta giáo dục ngay từ nhỏ văn hóa học
tập đều có, ví dụ như chủ động học tập, học không vì điểm, học qua cách thực hành,
không phụ thuộc vào giáo viên, khả năng tham dự vào hoạt động rất chủ động.
(Transcript M2, paragraph 4)
Translation: In Western countries, from an early age, children are educated so that
they all have (good) learning culture, for example actively studying, learning not for
marks, learning through practice, not being dependent on teachers, and being very
active in class activities.
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Vietnamese: Bạn ra nước ngoài bạn thấy nhìn vào cái trường bề thế đã muốn học
rồi, quan hệ thầy trò, mạng này mạng kia, mượn sách vở tiện, mình chỉ cần order
hai tuần sau có cuốn sách từ đầu thế kỷ trước ở bên Pháp, đầy đủ các thứ.
(Transcript M5, paragraph 4)
Translation: Going abroad, seeing a university with grand infrastructure makes you
more motivated, then the relation between students and teachers, internet database,
library loans, we order a book published at the beginning of the previous century in
France, we have it two weeks later, everything is available.
The positive statements about the quality of postgraduate education in Vietnam are all
associated with references to how good postgraduate education is now, in comparison to
the past, when Vietnam was having a hard time in the war and recovering from the war.
From the perceptions of the managers and the teachers, the quality of postgraduate
education had remarkably been improved since the beginning of 21st century, when the
open-door policy effects have been more obvious after more than a decade of being in
place. According to the teachers and the managers, the quality is better in the sense that
the teachers are more qualified and the management staff are more professional. For
example:
Vietnamese: Nếu so với ngày xưa thì phải khẳng định là tốt hơn so với chất lượng giáo
dục ngày xưa. (Transcript M2, paragraph 1)
Translation: If compared with the past, it is definitely better than the quality of education
in the past.
Vietnamese: Theo tôi thì chất lượng giáo dục sau đại học của Việt nam từ sau năm 2000
trở về đây thì tôi thấy nó đã có một số tiến bộ so với trước. (Transcript M4, paragraph 1)
Translation: In my opinion, the quality of postgraduate education of Vietnam, since 2000,
has been improved compared with the past.
Vietnamese: Tôi nghĩ rằng trong hai thập kỷ trở lại đây nó đã có những bước tiến rất là
tốt. … Chất lượng được nâng lên rõ rệt trong những năm gần đây. ... Người giảng dạy
cũng đã được đào tạo bài bản tốt, đó cũng là một nhân tố để thúc đẩy chất lượng đào
tạo nói chung. (Transcript T2, paragraph 1)
Translation: I think it (postgraduate education) has made very good advancement for the
last two decades. … The quality has been improved remarkably in recent years. …
Lecturers have been better trained, which is a factor that promotes the quality of
postgraduate education in general.
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Vietnamese: Những năm gần đây thì chất lượng của nó tốt hơn, càng ngày càng tiến bộ
hơn. (Transcript T3, paragraph 1)
Translation: Its [postgraduate education’s] quality has been better in recent years; it is
getting better and better.

Vietnamese: Tôi nghĩ là khoảng mười năm nay tiến hành đào tạo sau đại học,
những người đào tạo sau này cũng nhiều người đạt chất lượng tốt, sau đó cũng
công tác tại các cương vị nghiên cứu khoa học hoặc quản lý thì cũng đảm bảo
được chất lượng của nó. (Transcript T4, paragraph 1)
Translation: I think for the last ten years of postgraduate education, the trainees
are of better quality, then they work in research or management, so that the
quality is guaranteed.
Apart from remarkable differences in negativity, the analysis also features a different
level of explicitness (inscribedness in appraisal term) in the talk by the groups with 76%
of the managers’ talk coded with explicitness while this figure in the students’ and the
teachers’ talk is 91% and 89% respectively. In appraisal, inscribing is the feature of
speech that does not require elaboration for the message of the speaker or writer to be
comprehended, while invoking attitude carries implications (see Chapter 3, p.18).
Therefore, inscribed attitudes often carry explicitness while in contrast invoked attitudes
are attached with implicitness. Throughout the interviews, the students used the most
number of inscribing statements while the management used the least number of this type
of attitude. These choices demonstrate that the students were the most explicit in
expressing their views while the management were far less so (see Figure 4.5). It seems
apparent that the more power the participants had in the system, the more implicit they
chose to be when talking about quality issues.
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Figure 4.5 Explicitness in talk by each group

Some examples of implicitness by the teachers and the managers and explicitness by the
students are as below:
Vietnamese: Việc kiểm soát chất lượng ra làm sao, đánh giá chất lượng như thế
nào, hầu như là không có. (transcript S4, paragraph 7)
Translation: There’s almost no supervision of quality, no assessment of quality as
well.
Vietnamese: Nhưng hình như là bây giờ nó đã bị một cái lối mòn là học Thạc sỹ
tiến sỹ ở Việt nam thì không ra gì. (transcript S2, paragraph 4)
Translation: It looks like everyone tends to think studying MA in Vietnam is nonsense.
Vietnamese: Tôi nghĩ là chất lượng đào tạo của mình bị ảnh hưởng do điều kiện đào
tạo(transcript T2, paragraph 4)
Translation: I think our training quality is affected by training conditions.
Vietnamese: Trang thiết bị thì ta biết rồi. (Transcript M5, paragraph 3)
Translation: As for facilities, we know already.
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4.2

How do the students talk about the quality of postgraduate education in
Vietnam?

In this section I will provide an analysis of the students’ interviews in greater depth using
thematic analysis of the interviews and appraisal analysis of the language used by the
students to answer the question “how do students talk about the quality of postgraduate
education in Vietnam?”
According to the students, the quality of postgraduate education is not satisfactory. Up to
94% of the statements that refer to quality were coded for negativity (see Figure 4.6).
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Figure 4.6 Polarity in statements by students about postgraduate quality

The positive evaluation, which accounts for 6%, is found in some statements about
teachers, coursework and quality in general. Four out of five of the students interviewed
admitted that there were still teachers who were very enthusiastic and responsible.
However, in most quotes, the positive statements are qualified by concessional adverbs
like “also” and adverbs of frequency such as “in many cases”. This would tend to imply
that even when the students talked about positive characteristics, they had some
reservation. For example, the following quotes suggest that though there are some
teachers who may have positive qualities, there are those who do not.
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Vietnamese:Ccó những thầy cũng nghiêm túc. (Transcript S4, paragraph 6)
Translation: There are also teachers who are serious.
Vietnamese: Giáo viên nhiều khi người ta rất nhiệt tình. (Transcript S5, paragraph
5)
Translation: Teachers in many cases are very enthusiastic.
Vietnamese: Họ cũng không có đầu óc mở để nhận ra là các thầy cũng có điểm tốt.
(Transcript S2, paragraph 6)
Translation: They (students) are not open-minded enough to realize teachers also
have good points.

One student acknowledged the quality of the program while another said the learning
program was much better than that in the past due to efforts to build it based on foreign
training programs.
Vietnamese: Chương trình thì nói chung là ổn. (Transcript S5, paragraph 5)
Translation: In general the program is OK.
Vietnamese: Về vấn đề chương trình học, tức là nó bao gồm cả tài liệu các thứ, em
có cảm giác là chương trình bây giờ nó mới hơn ngày xưa, bắt đầu có ảnh hưởng
của phương Tây vào chương trình học, những người xây dựng người ta cũng có ý
định nhấn mạnh vào kỹ năng nghiên cứu, nhấn mạnh vào sự chủ động của học viên,
cho phép học viên đi tìm kiếm tài liệu nhiều hơn. (Transcript S2, paragraph 4)
Translation: With regard to coursework, including materials and others, I have a
feeling that the program is now more up-to-date than before. It is under Western
influence. Those who build the program may want to emphasize on students’
research skill, on their activeness, allowing students to search for references by
themselves.
There was only one student who thought in general she gained something from her
course. However, she did not give further details about what she obtained. Also, even
when she appeared to be talking positively about education, there are implications of
negative aspects as well. Here is what she said:
Vietnamese: mọi người cứ bảo học trong nước không được cái gì nhưng em thấy
được rất nhiều thứ. (Transcript S1, paragraph 6)
Translation: People keep saying you gain nothing from domestic (postgraduate)
courses but I think I gain many things.
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The students’ negative evaluation of postgraduate education was associated with a wide
range of quality issues such as quality assurance, managing the intellectual, training
programs, teaching methods, assessment, learning, and facilities.
The following section will be organized around the key themes that emerged from the
interview. In each thematic section below, the arguments will be presented and illustrated
with quotes in Vietnamese followed by translation in English. In each quote, the clauses
which are believed to carry main information to support the theme will be underlined.
Other clauses play the role of context, which helps a more thorough understanding of the
whole message unit (see more about message unit in Chapter 3, p.82). The appraisal
analysis will be found after the quotes are presented. The appraisal analysis will look at
appraisal categories such as types of attitudes, engagement, graduation and others.

4.2.1

Quality management

Unlike universities in advanced countries where quality assurance is a key issue, in
Vietnam, this aspect remains unattended to. Interestingly enough, students, not managers
or teachers in the interviews, were the ones to draw attention to this.
According to some students there were no quality assurance procedures in place to
monitor the quality of postgraduate education. There was no supervision of teachers,
programs and communication with students. These issues are evident in the following
quotes:
Vietnamese: Việc kiểm soát chất lượng ra làm sao, đánh giá chất lượng như thế
nào, hầu như là không có. (Transcript S4, paragraph 7)
Translation: There’s almost no supervision of quality, no assessment of quality as
well.
Vietnamese: Đối với việc quản lý giáo viên như em vừa nói rất là lỏng lẻo, không
có sự giám sát, nhiều khi chất lượng như thế nào hoàn toàn là không biết, việc đi
đến đúng giờ, học hành ra làm sao. Thời khóa biểu còn bị nhầm lẫn, gây ra cái sự
là, ví dụ như nhà em rất xa, nhiều khi đến lớp thì báo nghỉ, không có
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communication giữa nhà trường với sinh viên, hầu như là không có, cứ mặc cho
sinh viên. (Transcript S4, paragraph 5)
Translation: For the management of teachers, as I’ve just mentioned, it’s very loose,
there’s no supervision, in many cases, we don’t know about the quality, how is the
punctuality of coming and leaving class. Even timetables are mistaken, causing
students, like me, to come to class from a very far distance to learn that there was
no class. It means there is no communication between the university and students,
almost no, leaving students unattended.
Due to this lack of strict quality assurance, it appears that it is too easy for students to get
the degree without having to study seriously. The students claimed that the degree you
get in Vietnam does not reflect the knowledge you have. In their view, it is too easy for
one to get a postgraduate degree. People just need to be enrolled in the course and will
finally get the degree at the end. For example, one student talked about her friend, who,
according to her, was very incompetent, but still got the degree. Therefore, she
questioned the quality of postgraduate degrees.
Vietnamese: Cái chị đấy đang học cao học thế mà một chữ cũng không biết, học
trường sư phạm, môn hóa, không biết một cái gì thế mà vẫn bảo vệ ngon lành, chị
ấy tuyên bố một câu úi giời, cô thì cô cứ cầu toàn làm gì, tôi chỉ cần 5 điểm là ngon
lành, tôi chỉ cần qua được, có cái bằng, kiểu gì ra trường cũng có bằng thạc sỹ, thế
mà không biết một cái gì, toàn phải nhờ chồng em với em dịch hộ, ai lại chiết xuất
mãi không ra một sản phẩm gì, mà các thầy rất là nghiêm túc nhé, không biết cái
gì mà cuối cùng cũng có bằng thạc sỹ, chứng tỏ là cô bảo là cái thạc sỹ của mình
nó nói lên cái gì? Nó phản ánh cái gì, chẳng phản ánh cái gì cả. (Transcript S1,
paragraph 3)
Translation: That person, who is doing an MA course, doesn’t know anything, she’s
studying at teachers’ training university, specializing in chemistry, knowing nothing
but still passed the viva, she said I always expected things to be perfect, she just
needs the pass mark of five for all subjects and she could get the degree at the end.
She always asked my husband to do the translation work for her. She produced no
work of her own. Anyway, she could get the degree. She knows nothing, but still
gets the degree. This put forward the question: What do our degrees tell? Nothing!
It reflects nothing.
That is the reason why, as the student added, people hesitated to do postgraduate study in
Vietnam. They know they could get a degree of better value abroad.
Vietnamese: Tiến sỹ đào tạo ở Việt nam thì em nghĩ là mọi người lại không muốn
học vì những người học thực sự thì người ta lo sợ về chất lượng. Những người
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muốn học thì người ta lại bảo là cũng là một cái bằng, bằng ở nước ngoài thì khác
hắn. (Transcript S1, paragraph 4)
Translation: I think people don’t want to do PhD in Vietnam and for those who
really want to study, they worry about quality. They claim that for the same level,
the degree you get from abroad is totally different.
Another student had similar points, saying that most people now think it is not good to
study MA in Vietnam.
Vietnamese: nhưng hình như là bây giờ nó đã bị một cái lối mòn là học Thạc sỹ tiến
sỹ ở Việt nam thì không ra gì. (Transcript S2, paragraph 4)
Translation: It has become a way of thinking that studying MA in Vietnam is nonsense.
The quotes above represented all the quotes which students talked about quality
management. What follows is an appraisal analysis of the underlined clauses. The
appraisal analysis will explore the underlined clauses in terms of who is making the
evaluation (the Appraiser) and what is being appraised (the Appraised), types of attitudes
(JUDGMENT, APPRECIATION or AFFECT), types of engagement (using the speaker’s
own

voice

or

external

voice

(‘monoglossic’

or

‘heteroglossic/contract

and

heteroglossic/expand’ in appraisal term), and degree of graduation (force or focus). In
each sub-category of attitudes (APPRECIATION, JUDGMENT and AFFECT), the
language is further analysed in terms of polarity (negative or positive), and the degree of
explicitness (explicit or implicit) (‘inscribed’ or ‘invoked’ respectively in appraisal term),
which will be explained in the following section. Table 4.1 in the following page has
detailed analysis of the quotes.
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Cla
use
S4,
P5
S4,
P5
S4,
P5
S4,
P5

JUDGEMENT

APPRECIATION

APPRAISE
D

ENGAGE-MENT

GRADUATION

I

negative,
inscribed

force:
intensification
(very)

negative,
inscribed

I

negative,
inscribed
,

the
management of
teachers
the
supervisi
on
of
teachers
quality

monoglossic

I

Appreciation
as Judgment
(of quality of
management)
Appreciation
as Judgment
(of quality of
management)
Appreciation
as Judgment
(of quality of
management)
negative,
invoked

punctualit
y, study

entertain

negative,
inscribed

timetable

contract:
counter
(even)

Appreciation
as Judgment
(of quality of
management)
Appreciation
as Judgment
(of quality of

communication

contract:
deny (no)

the
management

monoglossic

INSTANTIATION

APPR
AISER

Đối với việc quản lý giáo viên, rất là lỏng
lẻo
For the management of teachers, it is very
loose
Không có sự giám sát
There is no supervision
Chất lượng như thế nào hoàn toàn là
không biết
That how quality is is totally not known
(Nobody knows about how the quality is)
Việc đi đến đúng giờ học hành ra làm sao
How is the punctuality of coming and

AFFEC
T

I

contract:
deny (no)
contract:
force:
deny
(not intensification
known)
(totally)

leaving class
S4,
P5

Thời khóa biểu còn bị nhầm lẫn
Even timetables are mistaken

I

S4,
P5

Không có communication giữa nhà trường
và sinh viên
There is no communication between the
university and students
Cứ mặc cho sinh viên
Leave students unattended

I

negative,
inscribed

I

negative,
inscribed

S4,
P5

10

force:
intensification
(even)

force:
intensification
(Cứ mặc)10

“C m c” means “leave sb/smt unattended” but it has a strong sense of criticized irresponsibility in the speakers’ attitude.
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management)
supervisi
on
of
quality,
assessment of
quality
our MA
degrees

contract:
deny (no)

force:
intensification
(reinforcement
)

contract:
deny
(not)

Appreciation
as Affect

people

monoglossic

force:
intensification
(chẳng11,
at
all)
force:
intensification
(lo sợ)12

Others

negative,
invoked

domestic
degrees

expand:
attribute
(people say)

force:
intensification
(totally)

I

negative,
inscribed

expand:
attribute

force:
intensification
(at all)

S4,
P7

Việc kiểm soát chất lượng ra làm sao,
đánh giá chất lượng như thế nào, hầu như
là không có
There is almost no supervision of quality,
no assessment of quality as well

I

S1,
P3

(cái thạc sỹ của mình) chẳng phản ánh cái
gì cả
(our MA degree) does not reflect anything
at all
Người ta lo sợ về chất lượng
(People worry about quality)
People worry about quality

I

S1,
P4

Người ta bảo là bằng ở nước ngoài thì
khác hẳn
People say the degree you get from abroad
is totally different

S2,
P3

(Nó đã bị một cái lối mòn là) học tiến sỹ ở
Việt nam thì không ra gì
(It has become a way of thinking that) PhD
study in Vietnam does not mean anything
at all

S1,
P4

I

negative,
inscribed

Appreciation
as Judgment
(of quality of
management)
negative,
inscribed

negative,
inscribed,

contract:
deny

Table 4.1 Appraisal analysis of students’ talk about quality management
11

“chẳng” is a negation auxiliary but it implies negative atttitude and also strongly negates the following verb.

12

“lo sợ” is a strong expression to refer to worries.
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Appraisal Analysis
The results of appraisal analysis show students’ negative and explicit (inscribed in
appraisal term) attitudes towards quality management. A series of expression with
negation like “no supervision”, “no communication”, “no assessment”, “not known”,
“nonsense” illustrate students’ dissatisfaction of quality management. The appraisal
analysis shows in a more nuanced way how the students regarded postgraduate education.
It demonstrated the extent of negative assessment. More importantly, it shows the
linguistic strategies underlying the evaluation.
Statements of both JUDGMENT and APPRECIATION are coded in this theme. It is
evident that even though JUDGMENTs about human actions were made, these were
incongruent APPRECIATIONs about quality. For example, when a student said “The
brains (intellectuals) should be used as they’re meant to be used”, it was coded as
JUDGMENT as it refers to human behavior. However, this statement is an incongruent
APPRECIATION of quality of management. Across the quotes in this section, it is
common to find similar examples. If explicit (inscribed) APPRECIATIONs represent the
highest level of directness in talking about quality (level 1), implicit (invoked)
APPRECIATIONs will be the 2nd in the ranking (level 2), then incongruent
APPRECIATIONs (APPRECIATION as JUDGMENT/AFFECT) (level 3) (see Table
4.2). The outstanding number of incongruent APPRECIATIONs (level 3) (7 tokens)
suggest the students’ indirectness in talking about the quality of management.
Types of evaluation

Degree of directness

Inscribed APPRECIATION

1

Invoked APPRECIATION

2

Incongruent APPRECIATION

3

Table 4.2 Degree of directness in evaluation
In addition, there is a grammatical incongruence in most of the JUDGMENTs as they
underwent a nominalization (the transformation from verb into noun). This indirectness
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implies students’ hesitation to directly mention management’s role in the quality
management. For example, instead of saying “they do not supervise the quality”, which
directly addresses ‘they” (the management), the students chose to say “there is no
supervision”, in which the agent is hidden. This is the case when there is an “incongruent
formulation” that involves “borders” between JUDGMENT and APPRECIATION
(Martin & White, 2005: 58). The instance of “there is no supervision” could also be
double-coded as congruent APPRECIATION and incongruent JUDGMENT. However,
grammatical congruence/incongruence was not included in the analysis of the data as it is
not

the

prominent

pattern

throughout

the

corpus.

Instead,

semantic

congruence/incongruence, which was more common feature found in the analysis, was
thus focussed (see chapter 3, section 3.3).
As far as the use of external voice of arguability (engagement in appraisal term) is
concerned, most of the quotes were coded with heteroglossic/contract/disclaim/deny,
which in the appraisal framework indicates a recognition of a dialogistic alternative.
However, as contract heteroglossic arguments restrain the possibility of alternative
opinions, the popularity of this kind of argument in these quotes illustrates students’
strong and assertive attitudes toward to the issue. Taking into consideration the feature of
grammatical incongruence mentioned above, it can be interpreted that when talking about
quality issues, the students avoided addressing the agent of the action as well as the
problems directly. However, they were confident and assertive in talking about the
problems. Enhanced by the use of graduation (the degree of values), which includes
mostly force/intensification, the statements by students about quality management
become even more strong and focused.

4.2.2

Quality of managing the intellectual capital

The students were also very critical of the present situation for managing PhD holders
and encouraging PhD study. According to most of them, the main reason few people
want to pursue PhD study is they are afraid their qualification and knowledge would not
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be appreciated and used. Below are the quotes by three of the students which show their
dissatisfaction of the management of intellectual capital.
One student dismissed the importance of a PhD degree, claiming that it has no value to
hold a PhD degree. The potential of the intellectual capital it represents is not realized.
Vietnamese: Em thấy học xong chẳng để làm gì, vấn đề là môi trường, trường em
có mỗi trưởng khoa là tiến sỹ thôi, mà ngồi không, chẳng làm gì, chất xám phải
được sử dụng đúng mục đích của nó, vấn đề là quản lý chất xám. Học chả để tác
dụng gì. Người ta coi chất xám chẳng ra gì.
Translation: I see studying (PhD) is for nothing. The problem is the environment,
for example at my university, only the deans are PhD holders, they are idle, doing
nothing, the brain should be used as it’s meant to be used, the problem is the
management of the intellectuals. There’s no use to study. They don’t see brains
(intellectuals) as anything at all. (Transcript S1, paragraph 5)

Another student shared a similar view, pointing out that PhD holders are not appreciated
so that people are discouraged from studying for a PhD.
Vietnamese: 20,000 tiến sỹ này phải được sử dụng như thế nào, được coi trọng thì
người ta mới đi học, chứ bây giờ học chả để tác dụng gì thì học làm gì. Người ta
đối xử không ra gì, lấy đâu ra động lực để học tiến sỹ, người ta coi chất xám chẳng
ra gì. (Transcript S2, paragraph 5)
Translation: How are these 20,000 PhD holders going to be treated? People would
be more motivated to study PhD if they knew they would be appreciated, not like
present, they don’t want to study as they know they are unused. They are badlytreated, where can we get motivation for PhD study? Brain is disregarded.
One of the students claimed that one of the factors that discouraged people to study PhD
was lack of incentive. According to her, without proper financial encouragement, only
those who are truly passionate with doing research were willing to study.
Vietnamese: Không có nguồn động viên về mặt vật chất, thì người ta học làm gì, trừ
phi là ham mê khoa học. (Transcript S4, paragraph 5)
Translation: As there’s no source of encouragement in terms of material gain, few
people would study PhD except those who are truly passionate about doing
research.
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Table 4.3 in the following page presents the detailed analysis.
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INSTANTIATION

Em thấy học xong chẳng để làm gì
I see studying (PhD) is for nothing

S1,
P5

Ngồi không, chẳng làm gì
(being idle, not doing anything)
The Dean(who is a PhD) is idle, doing
nothing

S1,
P5

Chất xám phải được sử dụng đúng mục đích
của nó
The brain (intellectuals) must be used as it’s
meant to be used

S1,
P5

Vấn đề là quản lý chất xám
(The problem is the management of brain)
The problem is the management of
intellectuals

S1,
P5

Học chả để tác dụng gì
(Study is not for any use)
There’s no use to study
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I
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I
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I
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I
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APPRECIATION
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appreciation
of quality)
Appreciation
as Judgment
(Incongruent
appreciation
of quality)
Appreciation
as Judgment
(Incongruent
appreciation
of quality)
Appreciation
as Judgment
(Incongruent

PhD holder

ENGAGE-MENT

expand:
entertain
contract:
deny
(nothing)
contract:
deny (not)

intellectuals

expand:
entertain

intellectual
management

monoglossic

PhD study

contract:
deny (not)

GRADUATION

force:
intensification
(nothing)

force:
intensification
(anything)
force:
intensification
(modality)

force:
intensification
(chả)13

“chả” is a negation device but implies negative, disrespectful attitude.
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inscribed,
S1,
P5

Người ta coi chất xám chẳng ra gì
(They see brains (intellectuals) as nothing)
They don’t appreciate intellectuals

S2,
P5

I

negative,
inscribed

Người ta đối xử không ra gì
They are badly-treated

I

negative,
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S2,
P5

lấy đâu ra động lực để học tiến sỹ
where can we get motivation for PhD study

I
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S4,
P4

Người ta sử dụng nó như thế nào
How they are going to use it (brain –
intellectuals)

S4,
P5

Không có nguồn động viên về vật chất
There is no source of encouragement in terms
of material gain
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I

appreciation
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appreciation
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intensification
(nothing)
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appreciation
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inscribed

intellectuals
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intellectuals

entertain

people
(managers)

entertain

encouragecontract:
ment
in deny (no)
terms
of
material
gain

Table 4.3 Appraisal analysis of students’ attitudes towards the quality of intellectual management

97

Appraisal analysis
Like in the previous theme, in this theme about the quality of the management of
intellectual capital, the students’ talk is also featured with negative, explicit
JUDGMENTs. At the same time, these JUDGMENTs are also incongruent
APPRECIATIONs of the quality related to intellectual management. This suggests high
level of indirectness. This is supported by the use of expand/entertain statements, which
indicate hesitation (like I think) and leave the argument open to other alternatives (like
They see, it must be).
4.2.3 Quality of training programs

As people in Vietnam are exposed to the media and other sources of information, it is
easy for everyone to see what the rest of the world is doing in higher education in general
and postgraduate education in particular and make a comparison. The students
understood that what they were being offered is far different from what they hear about
and see abroad. This increased the discussion of an urgent need for the domestic
postgraduate education to change. Here are some comparisons of Vietnam’s postgraduate
education with education elsewhere by two of the students:
Vietnamese: Chất lượng giáo dục thì để mà so sánh, thực ra em cũng chưa học qua
các khóa đào tạo của nước ngoài nhưng qua những gì mình quan sát và nghe nói
thì giữa việc đào tạo trong nước và nước ngoài cũng có sự khác biệt rất là lớn.
(Transcript S2, paragraph 2)
Translation: As for the quality of education to compare, actually I haven’t taken any
course abroad but from what I observed and heard, there is a big gap between
domestic and abroad training.
Vietnamese: Bản thân em đã từng đi Newzealand và tham quan một số trường bên
đó, thì thấy rằng cơ sở vật chất và chương trình đào tạo thực sự là khác biệt.
(Transcript S4, paragraph 6)
Translation: I myself have been to New Zealand and visited some educational
institutions there and I noticed their infrastructure and training curriculum is truly
different.
Table 4.4 is the analysis in details.
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S2,
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qua những gì mình quan sát và nghe nói thì giữa
việc đào tạo trong nước và nước ngoài cũng có sự
khác biệt rất là lớn
from what I observed and heard, there is a very big
gap between domestic and abroad training
Em thấy rằng cơ sở vật chất và chương trình đào
tạo thực sự là khác biệt
I noticed their infrastructure and training
curriculum are truly different

S4,
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ENGAGE-MENT

GRADUATION

I
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...)
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training
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Table 4.4 Appraisal analysis of students’ talk about quality of training curriculum
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Appraisal analysis
The appraisal analysis of the quotes above demonstrates how the students make implicit,
negative judgment of domestic infrastructure and the training curriculum. They also use
heteroglossic strategy of expand/entertain (I noticed, from what I observed and heard) to
talk about the issue. This use illustrates the students’ how the students use language to
leave the statements open to other opinions, which indicates uncertainty to some extent.
This is supported by the limited number of students raising their voice in this matter (two
students).

4.2.4 Quality of teaching method

Most of the students shared the same opinion that the teaching method used by teachers at
postgraduate level was still the traditional method used for undergraduate students. They
highlighted the fact that teachers, at their best, could only use power point slides, which
were sometimes very boring and that the method they used for a big-size class was not
effective.
Vietnamese: Theo mình vấn đề là cách giảng dạy của giáo viên. Phương pháp
giảng dạy cho bậc cao học chưa thực sự là một nghiên cứu nghiêm túc, đôi khi nó
vẫn là phương pháp truyền thống dùng với đối tượng là sịnh viên chẳng hạn, có thể
là phù hợp với sinh viên nhưng với học viên cao học họ có một background cao hơn
một chút thì cái phương pháp đấy hình như tỏ ra là chưa phù hợp với đối tượng
đấy. (Transcript S3, paragraph 5)
Translation: In my opinion, the problem is teachers’ teaching method. Teaching
method at postgraduatelevel has not really been a serious research, it is sometimes
still a traditional method used for undergraduate students, which may be OK for
undergraduate students but for postgraduatestudents, who have a higher academic
background, it seems this method appears not suitable.
Vietnamese: Thứ hai là mình đào tạo tất cả trong một hội trường rất lớn, hàng trăm
sinh viên và thầy giáo giảng bài vẫn theo phong cách truyền thống, và có thể nó sẽ
khác so với hồi đại học một chút là các thầy sử dụng powerpoint slide, tức là cái
phương tiện giảng dạy thì có thể hiện đại hơn, nhưng mà cái phương thức, cách
thức giảng dạy thì không khác gì với truyền thống, nghĩa là thầy vẫn nói và trò thì
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vẫn có thể là không tập trung hoặc không thể hiểu được hết. Riêng về cách mình
giảng dạy như thế thì chất lượng không nhiều. (Transcript S4, paragraph 4)
Translation: Second, we train all students in a big hall, there are up to hundreds of
students and the teacher still keeps the traditional way of teaching. It may be a bit
different compared with undergraduate level, that is teachers may use PowerPoint
slides, which means the equipment may be more modern but the method of delivery
is still the same as the traditional way, I mean the teacher keeps talking while
students do not listen or do not understand. That teaching method particularly can’t
ensure much quality.
Vietnamese: Nó mang tính chất truyền thống nhiều hơn. Một cái nữa như em đã
nói do học trong lớp đông như thế, chẳng ai quan tâm đến ai, ai thích làm gì thì
làm. Em thấy chỉ có powerpoint slide xong chấm hết, không còn cái gì khác, có thể
đôi lúc các thầy sử dụng bảng, nhưng thực ra nó khá là boring, đối với một số môn
thì nó khá là boring. (Transcript S4, paragraph 6)
Translation: It’s very much traditional. Moreover, as I already mentioned, because
the class is so crowded, nobody cares, you can do whatever you want. PowerPoint
slides are the only media, nothing else, sometimes the teacher uses blackboard but
actually it’s quite boring, especially in some subjects.
Vietnamese: Họ cũng không để ý lắm đến học viên ngồi ở dưới, tạo những hoạt
động nào để học viên chủ động hơn, hay là nắm bắt được kiến thức tốt hơn.
(Transcript S2, paragraph 6)
Translation: They (teachers) do not pay much attention to learners who sit in front
of the, nor do they create activities for them to be more active or to grasp
knowledge better.
It is interesting that, in the quotes above, the students always refer to teachers’ teaching
method as being “traditional”, which is negative in their view. It seems that the students
have had a number of chances to be open to other methods of delivery elsewhere in the
world which they believed could be more effective than the “traditional” method used by
their teachers. Though the use of power point slides is a relatively recently-introduced
method of delivery, it is still included in criticism by the students about traditional
method. This is understandable as even though teachers use slides, the class remains in
passive mode in which teachers keeps the role of one-person performance with students
being passive listeners, copying the information in the slides or taking notes of what
teachers say.
Table 4.5 in the following page provides details of the analysis.
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S3,
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Theo mình vấn đề là cách giảng dạy của giáo
I
viên
In my opinion, the problem is teachers’ teaching
method
Phương pháp giảng dạy cho bậc cao học chưa
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thực sự là một nghiên cứu nghiêm túc
Teaching method at postgraduatelevel has not
really been a serious research
Đôi khi nó vẫn là phương pháp truyền thống
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Sometimes, it is still a traditional method
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It seems that method appears not suitable with
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Teachers still keep the traditional way of
teaching
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That teaching method particularly can’t ensure
much quality
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S4,
P6
S2,
P6

Đối với một số môn thì nó (dùng bảng) khá là
I
boring
For some subjects, it (using blackboard) is
rather boring
họ cũng không để ý lắm đến học viên ngồi ở
dưới, tạo những hoạt động nào để học viên chủ I
động hơn, hay là nắm bắt được kiến thức tốt
hơn,
they (teachers) do not pay much attention to
learners who sit in front of the, nor do they
create activities for them to be more active or
to grasp knowledge better
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inscribed
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teaching
method
using
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teaching
method
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intensification
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deny (not)
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Table 4.5 Appraisal analysis of students’ talk about the quality of teaching method.
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Appraisal analysis
Across the talk about the quality of teaching method, the students show a consistency in
judging teachers’ teaching method as negative. Most of their quotes are coded as explicit
(inscribed in appraisal term) APPRECIATION, which means they target their talk to the
method of teaching rather than teachers. This shows their directness in giving their
opinion about traditional teaching methods, which they referred to as unsuitable. With
regards to heteroglossic strategy, they frequently leave it open to external voice. This is
seen through examples of expand/entertain and disclaim/counter instances. All of these
features indicate though the students were direct in criticising the quality of teaching
method, they showed some hesitation and lack of certainty in talking about this topic.

4.2.5 Quality of assessment

The students were also very disappointed in the way teachers assessed their work. In their
opinion, teachers did not take the marking seriously, therefore the mark did not reflect the
true value of students’ work. Some teachers gave good marks to the whole class if he or
she was happy with the class. Some did not spend enough time reading students’
assignments or theses. Also, the form of assignments was not varied and therefore did not
interest students.
Here are one student’s thoughts on how easy it was for teachers to give good marks to
students. While criticizing some students for their bad learning attitude, this student
demonstrated how, as long as the teacher was happy with the class, he or she would give
high marks.
Vietnamese: họ đi học chỉ chăm chăm quà cáp cho các thầy cô, tạo mối quan hệ tốt
với các thầy cô, bầu lớp trưởng như thế nào, đóng quĩ lớp như thế nào để các thầy
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cô happy với lớp mình, cho điểm cao, để có một cái bằng với bảng điểm tốt.
(Transcript S2, paragraph 5)
Translation: they (students) are only interested in how to give presents to teachers,
creating good relations with teachers, having a good class head, collecting class
funding so that teachers are happy with the class, giving good marks, so that they
have a good academic transcript.
Another student showed her frustration about being marked low while other students,
who she believed did not work at all could also get a good mark, or even higher marks
than her.
Vietnamese: em nghĩ đáng nhẽ điểm thấp mới là đúng chứ điểm như thế này không
phản ánh đúng. Chẳng hạn như trường hợp L, không biết gì mà cũng được 9, em
làm một bài tiểu luận được 8 thì những người khác chắc chắn phải thấp hơn em, em
đảm bảo là em đi học rất nghiêm túc. Hôm đấy em về em khóc mất hai tuần liền, em
buồn, những người không học hành gì thì được 10. (Transcript S1, paragraph 6)
Translation: I think it should be a low mark, the mark given is not correct. For
example in the case of L, she doesn’t know anything but she got mark 9 while I got
mark 8. I’m sure others can’t have higher mark than me because I study very
seriously. I cried for 2 weeks, I was sad, those who don’t study at all could get mark
10.
The student also complained about teachers’ not spending enough time marking their
work so that the marks were questionable.
Vietnamese: Tức là có thể các thầy bận quá, các thầy chỉ xem qua ở ngoài thôi, chứ
không phải là các thầy đọc một cách nghiêm túc. (Transcript S1, paragraph 5)
Translation: It means the teachers may be too busy, they just have a quick look
from outside, they don’t read (the thesis) carefully.
This point is supported by another student as in the following quote:
Vietnamese: Dạng home assignment không nhiều lắm, việc mình đánh giá home
assignment đối với một số trường hợp tương đối là rộng rãi, thường thì bọn em chỉ
biết điểm chứ không biết comment gì sau đó, nếu chỉ biết được điểm thôi thì có thể
trong một thời gian ngắn chấm bao nhiêu bài như thế các thầy có thể xem qua, liếc
qua và chấp bút cho điểm, mình không biết là cái điểm đó có đúng bài mình làm
hay không, đấy là nhược điểm. (Transcript S4, paragraph 4)
Translation: Forms of home assignments are not very varied, the way we (in
Vietnam) assess assignments in some cases is rather loose, it is often that we are
just informed of our marks but not given feedback or comments by teachers, if it’s
just the mark, teachers can make it easily, they may do it in a very short time,
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marking heaps of assignments, we do not know if the marks are really our marks,
that’s the deficiency.
Talking about teachers’ assessment of thesis, the students’ comments suggest doubts and
dissatisfaction. In their view, the marking of theses via the process of board examination
is more a formality than a true assessment. A student from the science sector admitted
that the quality of theses in the technical sector was better but still emphasized the
marking was not precise. The students did not hesitate to give details of the thesis
marking process, which they believed resulted in careless and unfair assessment. For
example, they were cynical of the quality of assessment when a teacher received four or
five theses this weekend with the marks ready by the next Wednesday.
The quotes below illustrate the above-mentioned arguments.
Vietnamese: Vấn đề hơi tí nhị một chút là vấn đề chấm hội đồng ở Việt nam, đôi khi
là nó chưa phản ánh chính xác mà manh tính hình thức nhiều. Bên khối kỹ thuật
tính chất đề tài cũng khác, thực tế hơn, xuất phát từ một địa chỉ cụ thể, mà địa chỉ
đấy thì không thể trùng nhau, cho nên độ trùng lặp cũng đỡ hơn. Tuy nhiên việc
chấm thì cũng có tính tương đối. (Transcript S3, paragraph 6)
Translation: It is quite a sensitive matter, the “collective14” examination of theses in
Vietnam, sometimes, it does not reflect the quality correctly but is just a formality.
In the technical sector, the nature of the thesis topic is also different; it must be
more practical, orginating from real sitework, which can’t be repeated, so that the
repetition of topics is less. However, the marking is also relative.
Vietnamese: Chị có thể tưởng tượng có thầy nhận năm quyển luận văn mà đến thứ
tư thầy phải chấm phản biện, và thứ tư thì bọn em có kết quả ngay lập tức, có
những người điểm rất cao thì em không hiểu là cả một quyển luận văn dày 40-50
trang như thế thì không hiểu các thầy dành thời gian đọc lúc nào, đánh giá ra làm
sao. Nói qua như thế để chị có thể thấy được là việc đánh giá chất lượng của một
quyển luận văn em có thể nói là nó rất là sơ sài, và nhiều khi nó không có tinh thần
trách nhiệm trong đấy, có những người bỏ rất nhiều công sức làm một luận văn của
họ nhưng mà cũng bị đánh đồng với những người chỉ dành một khoảng thời gian or
đi cóp nhặt ở đâu đó. Các thầy đọc lướt qua, các thầy cho điểm. Bọn em trình bày
khoảng 15 phút sau đó các thầy cho điểm luôn, để nói rằng một thầy chấm năm
quyển luận văn từ chủ nhật, thứ hai, thứ ba, thì không thể nào có chất lượng tốt,
đánh giá một cách chính xác được. (Transcript S4, paragraph 8)
14

“collective” examination means the thesis is marked by a board of examiners after the candidate presents
their thesis at the viva.
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Translation: You can imagine there are teachers who receive five theses and they
have to finish examination by Wednesday and we have the results right on
Wednesday. Some people get very high marks, I don’t understand with the theses of
40-50 pages, how teachers have spent time reading and assessing them. Just a brief
discussion to let you know the assessment of theses, I can say, is very careless and
in many cases there is no responsibility in that marking. There are students who
spent very much time and efforts on the thesis but they were assessed the same as
those who spent little time or just copied from others. The teachers had a quick
glance and gave marks. We presented the thesis for 15 minutes then the teachers
gave the mark right away. They read five theses from Sunday, Monday, Tuesday,
there can’t be good-quality and correct assessment.
Vietnamese: Được sự hướng dẫn của một người trong khoa, người ta cũng nói là
bắt đầu từ năm nay thù lao cho các thầy thì trường trả rất là thấp, cho nên là sinh
viên rất là cố gắng thôi, thêm thắt cho các thầy. Các thấy phản biện vào buổi chiều
thì có thể thêm một khoản tiền nào đấy như là tiền ăn trưa, ăn tối hay liên hoan, họ
gợi ý cho bọn em, và những tiền như nước, giấy ăn, hoa quả , các thứ thì bọn em
phải tự chuẩn bị. Năm nay thì bọn em không phải đóng tiền bảo vệ, thực ra thì bọn
em không biết là nó có nằm trong học phí hay không, mọi năm thì như cô T nói là
phải đóng một khoản tiền nào đấy, năm nay thì cô T nói rằng không phải đóng nên
là sinh viên tự lo, tự làm, thường là gửi cho các thầy bao nhiêu thì là tùy mình.
Thực ra thì nhà trường chỉ có trong một khoản nhất định, khi bọn em đi các thầy thì
đều có những khoản riêng, tùy thôi, ví dụ như bọn em đi theo nhóm thì ko sao
nhưng có những người đi riêng chẳng hạn, người ta muốn thì người ta có thể đi
riêng những việc như thế. (Transcript S4, paragraph 9)
Translation: Guided by a staff in the school, who said from this year, the
university’s payment for teachers to examine theses became very low, so students
have no way but to try their best to complement the payment. We can add an
amount of money like expense for lunch or dinner or party, they suggested us, and
we also have to prepare drinks and snack (for the viva). This year we don’t have to
pay “defense fee”, actually we are not sure if that is because it has already been
included in our tuition fee. As Ms N told us, for previous years, students had to pay
some amount of money. This year she said we did not have to pay that money, so
students themselves can decide how much they want to give to teachers. Actually
the university have some fixed amount of money for the examiners and we can give
them some from our pocket money. Some prefer do it in groups, some prefer do it
individually, it depends.
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INSTANTIATION

S2,
P5

(để các thầy cô happy với lớp mình), cho điểm
cao
(so that teachers are happy with the class),
giving good marks

S1,
P5

em nghĩ điểm như thế này không phản ánh
đúng
I think the mark given is not correct

S1,
P5

Các thầy chỉ xem qua ở ngoài thôi
Teachers just have a quick look from outside

S1,
P5

S4,
P4

15

APPR
AISER

I

AFF
ECT

JUDGEMENT

negative,
invoked

I

I

negative,
invoked

Chứ không phải là các thầy đọc một cách
nghiêm túc
They don’t read (the thesis) carefully

I

negative,
invoked

Dạng home assignment không nhiều lắm
Forms of home assignments are not very
varied

I

APPRECIATION

APPRAISED

Appreciation teachers
as Judgment
(Incongruent
appreciation
of quality of
assessment)
Negative,
marks
inscribed

Appreciation
as Judgment
(Incongruent
appreciation
of quality of
assessment)
Appreciation
as Judgment
(Incongruent
appreciation
of quality of
assessment)
negative,
inscribed

teachers

ENGAGE-MENT

GRADUATION

monoglossic

expand:
entertain (I
think)
contract:
deny (not)
contract:
force:
counter
intensification
(just)
“xem qua”15

teachers

contract:
deny (not)

home
assignment

contract:
deny (not)

force:
intensification
(very)

“xem qua” means “quickly read” but it has negative colour as it implies irresponsibility in the action.
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S4,
P4

Việc mình đánh giá home assignment đối với
một số trường hợp tương đối là rộng rãi
The way we assess home assignmenst in some
cases is rather loose

S3,
P6

đôi khi là nó chưa phản ánh chính xác mà
manh tính hình thức nhiều
sometimes, it (board/collective examination)
does not reflect the quality correctly but is just
a formality

S3,
P6

Tuy nhiên việc chấm thì cũng có tính tương
đối
However, the marking is also relative

S4,
P8

có thầy nhận năm quyển luận văn mà đến thứ
tư thầy phải chấm phản biện, và thứ tư thì bọn
em có kết quả ngay lập tức
there are teachers who receive five theses and
they have to finish examination by
Wednesday and we have the results right on
Wednesday
em không hiểu là cả một quyển luận văn dày
40-50 trang như thế thì không hiểu các thầy
dành thời gian đọc lúc nào, đánh giá ra làm
sao
I don’t understand with the theses of 40-50
pages, when the teachers have spent time
reading, how they assessed them

S4,
P8

I

negative,
inscribed

I

negative,
inscribed

I

negative,
inscribed

I

negative,
invoked

I

negative,
invoked

Appreciation
as Judgment
(Incongruent
appreciation
of quality of
assessment)
Appreciation
as Judgment
(Incongruent
appreciation
of quality of
assessment)
Appreciation
as Judgment
(Incongruent
appreciation
of quality of
assessment)
Appreciation
as Judgment
(Incongruent
appreciation
of quality of
assessment)

home
assignment

monoglossic

force:
intensification
(sometimes,
rather)

examination
board

contract:
deny (not)

force:
intensification
(sometimes)

marking

contract:
counter
(however)

force:
intensification
(however,
also)

teachers

monoglossic

force:
intensification
(modality,
right)

expand:
entertain (I
don’t
understand)

force:
intensification
(reinforcement
)

Appreciation teachers’
assessment
as Judgment
(Incongruent
appreciation
of quality of
assessment)
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S4,
P8

việc đánh giá chất lượng của một quyển luận
văn em có thể nói là nó rất là sơ sài
the assessment of theses, I can say, is very
careless and lack of responsibility

S4,
P8

nhiều khi nó không có tinh thần trách nhiệm
trong đấy
in many cases there is no responsibility in that
marking

S4,
P8

(Có những người bỏ rất nhiều công sức làm
một luận văn của họ )nhưng mà cũng bị đánh
đồng với những người chỉ dành một khoảng
thời gian or đi cóp nhặt ở đâu đó
(There are students who spent very much time
and efforts on the thesis) but they were
assessed the same as those who spent little
time or just copied from others
Các thầy đọc lướt qua, các thầy cho điểm
The teachers had a quick glance and gave
marks

S4,
P8

S4,
P8

(Một thầy chấm năm quyển luận văn từ chủ
nhật, thứ hai, thứ ba), thì không thể nào có
chất lượng tốt, đánh giá một cách chính xác

I

negative,
inscribed

I

I

I

Appreciation
as Judgment
(Incongruent
appreciation
of quality of
assessment)
negative,
inscribed

teachers’
assessment

expand:
entertain
can say)

force:
(I intensification
(modality,
initial-focus)

responsibili- contract:
ty
in deny (no)
assessing

force:
intensification
(in
many
cases)

negative,
inscribed

Appreciation teachers’
assessment
as Judgment
(Incongruent
appreciation
of quality of
assessment)

contract:
counter
(but)

force:
quantification/
intensification
(very
much,
đánh đồng16)

negative,
inscribed

Appreciation teachers
as Judgment
(Incongruent
appreciation
of quality of
assessment)
negative,
quality
inscribed

monoglossic

force:
intensification
(đọc
lướt
qua)17

contract:
deny (not)

force:
intensification
(modality)

16

“đánh đồng” is a negative colloquial which means “equally ranked”. The use of this verb shows the students’ strong frustration

17

“đọc lướt qua” means “quickly glance”, in this context showing students’ implication of the teachers’ irresponsibility.
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được
(One teacher read five theses from Sunday,
Monday, Tuesday), there can’t be goodquality and correct assessment
S4,
P9

sinh viên rất là cố gắng thôi, thêm thắt cho
các thầy
students have no way but try their best to
complement the payment

I

negative,
invoked

Appreciation assessment
as Judgment
(Incongruent
appreciation
of quality of
assessment)
Appreciation students
as Judgment
(Incongruent
appreciation
of quality of
assessment)

monoglossic

18

force:
intensification
(try their best)

Table 4.6 Appraisal analysis of students’ talk about the quality of assessment.

18

The original Vietnamese quote does not have negation, therefore the instance was coded with monoglossic
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Appraisal analysis
Throughout the quotes about the quality of assessment especially thesis assessment,
the students’ talk is marked with negative evaluation which includes both
JUDGMENTs and JUDGMENTs as incongruent APPRECIATIONs. Similar to
previous sections about the quality of quality management and intellectual capital
management, this high frequency of incongruent APPRECIATIONs (12) and
invoked JUDGMENTs (6) indicate a high level of indirectness in the students’ talk
about assessment.
Similarly, what is evident from the appraisal analysis is a dominant number of
implicit (‘invoked’ in appraisal terms) utterances in this section. Compared with
other themes, it seems that the students were keen on avoiding direct negative
evaluation of the teachers’ marking. They did not directly and explicitly criticize the
teachers’ marking but only gave the facts related to the marking. However, the
occurrence of some monoglossic statements and most heteroglossic statements of
contract subtypes indicates the students’ assertiveness and confidence in their talk.
It seems to imply that the students were not satisfied with the teachers’ assessment
but they chose not to strongly and directly criticise the teachers for that. This may
be because they are not sure how teachers marked their assignments. All of their
evaluation

is

just

presumption.

(heteroglossic/contract/deny

in

The

coding

appraisal

terms)

of

negated

implies

the

statements
students’

acknowledgement of the positive position and expectation of the mentioned
circumstance to be as such. For example, when the students claimed that the
examination did not correctly reflect the quality, it implies they knew it (the
examination) should have reflected the quality correctly (but it didn’t!). There are
also instances in which the students left it open to other voices (as it is
expand/entertain in appraisal terms). These quotes were mostly linked to talk
showing students’ doubt of how the teachers could assess their theses well, given
such a short time.
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4.2.6 Quality of facilities

Another of concern for students was the quality of the facilities available. The students
were critical of the conditions and the size of classrooms and the lack of offices for
consultation with teachers. For example, they argued that there was a lack of flexibility
and comfort with one-size classrooms for all purposes. On one hand, over-sized
classrooms gave rise to private chats and lack of participation; on the other hand, students
were sometimes packed into small classrooms and the discomfort of this was a barrier to
class activities. In addition, the students were discouraged from consulting with teachers
because the teachers did not have their own offices. Facilities in Vietnam were also
compared unfavourably with those in other countries. These issues are evident in the
following quotes.
Vietnamese: Vấn đề là mình không có office cho các thầy, thì các thầy chẳng biết
gặp mình lúc nào, chẳng nhẽ nói chuyện trên đường thì không nói chuyện được
nhiều... bản thân chị thấy rằng học trong một hội trường hàng trăm sinh viên như
thế, có thể có những cuộc thảo luận, thảo luận xong thì bỏ đó, do size của lớp học
quá lớn, giáo viên không thể take care được, sinh viên ở dưới muốn làm gì thì làm.
Sau khi thảo luận có thể thầy giáo sẽ nói, cũng có yêu cầu sinh viên nói nhưng chỉ
chung chung, sau đó thì stop ở đó. (Transcript S2, paragraph 4)
Translation: The problem is we don’t have offices for teachers so that teachers don’t
know when and where to talk to students, talking somewhere in the campus is not
convenient... You may also notice that studying in such a big hall with hundreds of
students, there may be discussion but the discussions are not concluded due to class
oversize, teachers can’t take care of the class, students do whatever they want. After
discussion, may be teachers would say something and ask students to talk but it’s
just superficial, everything is stopped there.
Vietnamese: Bản thân em đã từng đi Newzealand và tham quan một số trường bên
đó, thì thấy rằng cơ sở vật chất và chương trình đào tạo thực sự là khác biệt.
(Transcript S4, paragraph 2)
Translation: I myself have been to New Zealand and visited some educational
institutions there and I noticed their infrastructure and training curriculum is truly
different.
Vietnamese: Những môn học chung thì mọi người để cho học một lớp to như thế,
sau đó là những môn học lựa chọn, thực ra thì người ta sẽ căn cứ vào lượng sinh
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viên lựa chọn bao nhiêu, thì tất nhiên là cái size của nó sẽ giảm đi một chút, tuy
nhiên những môn mà nhiều sinh viên lựa chọn thì nó không khác gì lớp đông cả,
vẫn là lớp đông. Còn một hiện trạng là sinh viên chọn một môn ít, số lượng ít đi,
lớp lại quá rộng, nhiều khi làm presentation, không có comment nhiều, cho điểm thì
không biết thế nào. (Transcript S4, paragraph 5)
Translation: That’s the situation of obligatory subjects, where students study in such
a big hall. For optional subjects, the size may be a bit reduced. However, for those
which are preferred by most students, the situation is not different from that of
obligatory subjects, I mean it’s still over-sized. Opposite to this is the case of some
optional subjects which are chosen by fewer students but due to availability, the
classroom is too big, students still have to study in there, which makes the class
very disperse, and students don’t concentrate on the presentations and make few
comments, resulting in unfair marking.

Limited resources are also a problem in postgraduate education in Vietnam. The source
of books mostly relies on limited support from foreign organizations and those brought
home by students who studied abroad. One student complained about the lack of
materials a below:
Vietnamese: Tài liệu tham khảo không được phong phú lắm, có thể truy cập trên
mạng lấy cũng được nhưng sách trong thư viện cũng hạn chế thôi, quanh đi quanh
lại vẫn là những sách đấy, luận văn viết cách đây mấy năm, vẫn là cái nguồn sách
đấy. (Transcript S5, paragraph 5)
Translation: Reference materials are not very varied, it’s the same as what is
retrievable from internet. Books in the library are limited, the same books, the same
theses for years, the same sort of source.
(See Table 4.7 for more details)
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S2, Vấn đề là mình không có office cho các thầy
P4 The problem is we don’t have offices for teachers

APPR-

AFF-

JUDGE-

APPRE-

AISER

ECT

MENT

CIATION

I

APPRAISED

ENGAGE-

GRADUATION

MENT

negative,
inscribed

office

contract:
deny (not)

S2,
P4

bản thân chị thấy rằng học trong một hội trường hàng
trăm sinh viên như thế, you may notice that studying in
such a big hall with hundreds of students

negative,
inscribed

classroom

expand:
entertain

S2,
P4

có thể có những cuộc thảo luận, thảo luận xong thì bỏ đó,
do size của lớp học quá lớn
there may be discussion but the discussions are not
concluded due to class oversize
thì thấy rằng cơ sở vật chất và chương trình đào tạo thực
sự là khác biệt
I noticed their infrastructure and training curriculum is
truly different

negative,
inscribed

class size

expand:
entertain

I

negative,
invoked

infrastructure
training
curriculum

expand:
entertain
(I noticed)

force:
intensification
(truly)

S4,
P2

force:
intensification
(such a big
hall)

S4,
P5

mọi người để cho học một lớp to như thế
students study in such a big hall

I

negative,
invoked

classroom

monoglossic

force:
intensification
(such)

S4,
P5

vẫn là lớp đông
it’s still over-sized

I

negative,
inscribed

classroom

S4,
P5

lớp lại quá rộng
the classroom (at the same time) is too big

I

negative,
inscribed

classroom

contract:
counter
(still)
contract:
counter19

force:
intensification
(still)
force:
intensification
(too)

19

The Vietnamese original “lại” has countering effect though the the translation could not show this feature.
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S5,
P5

Tài liệu tham khảo không được phong phú lắm
Reference materials are not very varied

negative,
inscribed

reference
materials

contract:
deny (not)

force:
intensification
(very)

S5,
P5

có thể truy cập trên mạng lấy cũng được
it’s the same as what is retrievable from internet

negative,
inscribed

reference
materials

monoglossic

force:
intensification
(modality)

S5,
P5

sách trong thư viện cũng hạn chế thôi, quanh đi quanh
lại vẫn là những sách đấy, luận văn viết cách đây mấy
năm, vẫn là cái nguồn sách đấy.
Books in the library are limited, still the same books, still
the same theses for years, the same sort of source

books, theses

contract:
counter
(still)

force:
intensification
(still,
reinforcement)

negative,
inscribed

Table 4.7 Appraisal analysis of students’ talk about the quality of facilities
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Appraisal Analysis
The appraisal analysis in this section reveals a strongly negative attitude towards the
quality of facilities. All the quotes are coded with negative APPRECIATION which
consists of more inscribed tokens (10) than invoked tokens (2). This high frequency of
APPRECIATIONs suggests a high level of directness when the students talk about this
topic of facilities. It is remarkable that a majority of the quotes in this section are marked
as heteroglossic/contract/disclaim or counter. From the dialogistic perspective, when one
negates something, one has already introduced an alternative positive position into the
dialogue. In this case of engagement, the introduction of the alternative position is not to
support that positive position but to acknowledge its position and to claim the author’s
choice of not applying it or rejecting it. Therefore, the statements have a more emphatic
effect than a normal monoglossic statement could have created. The popular use of
force/intensification in this section shows the students’ strong criticism of the quality of
facilities.

4.2.7 Teachers’ attitude to work

The students were very critical of teachers’ working attitudes and practices. According to
the students, their teachers are not serious workers, who do not invest enough time and
efforts in each lecture. They are also not keen on trying to involve students in class
activities. They are even criticised for leaving class unattended to go out for private
business or coming to class late and leaving early.
For example, one student claimed as below:
Vietnamese: Còn vấn đề người học, một khi giáo viên đã tỏ ra là nghiêm túc hoặc
giáo viên mà đã giỏi rồi thì tự nhiên người học người ta cũng có một cái gì đó để
người ta phấn đấu, hướng tới, kính trọng thì người ta sẽ học tốt hơn. (Transcript
S2, paragraph 3)
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Translation: As for learners, once teachers are serious in their work or teachers are
competent, learners themselves will have something to look at, strive for, and
respect and they will study better.
This student and another were also critical of the lack of investment and commitment
teachers had to their work and the consequences of this for students’ opportunities to
leave:
Vietnamese: Họ cũng không để ý lắm đến học viên ngồi ở dưới, tạo những hoạt
động nào để học viên chủ động hơn, hay là nắm bắt được kiến thức tốt hơn. ...
Thực hiện chương trình đó thì phải có những người tâm huyết hơn, với cả nhiều
thời gian hơn, có lẽ là như thế. (Transcript S2, paragraph 3)
Translation: They do not pay much attention to students, who sit in front of them,
to create more activities to involve students in, making them more active and
acquire the knowledge better. ... We need teachers who are more devoted and
have more time, probably so.
Vietnamese: Có những trường hợp đang giữa giờ thầy giáo bỏ đi một lúc, có thể
cho thảo luận, xong bỏ đi một lúc ra ngoài các thầy uống nước, hút thuốc hay là
như thế nào đấy, một lúc sau các thầy mới vào, đấy là cái hiên trạng em thấy ở
đào tạo sau đại học. ... Các thầy dạy xong rồi chấm công, tức là các thầy ký,
nhưng thực chất là người ta dạy như thế nào, có rất nhiều trường hợp trong cả
hơn hai năm em học có rất nhiều trường hợp có những hôm thầy giáo đến muộn,
hoặc là đến muộn nhưng về sớm, hoặc là không có sự chuẩn bị bài gì hết, đến nói
chuyện vài ba câu xong rồi có thể là cho sinh viên thảo luận tự do một cái gì đấy,
thầy đi ra ngoài, xong một lúc sau thầy bảo có việc thầy xin về sớm. ... Có những
thầy đến dạy em cảm tưởng như là mình không có ai để giám sát việc giảng dạy
của họ cho nên là rất là thoải mái trong những việc như thế. ... Như em cũng đã
nói là giáo viên đôi khi không chuẩn bị bài, hoặc là họ cứ dựa trên những kiến
thức, kinh nghiêm mà trước đây họ đã giảng dạy rất là nhiều, họ đến và nói thôi
chứ không tập trung vào đối tượng sinh viên của họ là ai, cái mà họ cần là cái gì.
(Transcript S4, paragraph 4; 5)
Translation: There are circumstances when a teacher left the class in classtime,
leaving students to discuss something, the teacher left and came back after a while
to say he had some business to do so he wanted to dismiss the class early. That’s
the common thing I see in postgraduate education. ... The teachers sign for
attendance after class but no one check how they teach. There are many cases
during two years I studied here where I saw teachers came to class late or came
late and left early or did not prepare for the lecture at all, they came to class, had
some chat and gave a topic for discussion, then went out and came back and said
they dismissed the class early as they had some business to do. ... There are
teachers, who I feel like they feel free to do like that as they know we don’t have
anyone supervising the teaching. ... As I said before teachers sometimes did not
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prepare for the lecture, or they based themselves on their previous knowledge and
experience, they came to class and lectured without knowing who their students
were, what the students needed.
Table 4.8 presents the detailed analysis.
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Cl
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e
S2,
P3
S2,
P3

S2,
P4

INSTANTIATION

một khi giáo viên đã tỏ ra là nghiêm túc hoặc giáo viên mà
đã giỏi rồi
once teachers are serious in their work or teachers are
competent
họ cũng không để ý lắm đến học viên ngồi ở dưới
(they do not pay much attention to students)

S4,
P4

thì phải có những người tâm huyết hơn, có lẽ là như thế
(must have teachers who are more devoted and have more
time, probably so)
need teachers who are more devoted and have more time,
probably so)
đang giữa giờ thầy giáo bỏ đi một lúc
(a teacher left the class in classtime)

S4,
P4

thầy giáo đến muộn, hoặc là đến muộn nhưng về sớm
(teachers came to class late or came late and left early)

APPRAISER

AFF
ECT

JUDGEMENT

I

negative,
invoked

I

negative,
inscribed

I

negative,
invoked

I

negative,
inscribed

I

negative,
inscribed

20

APPRECIATION

Appreciation
as Judgment
(Incongruent
appreciation
of attitude)
Appreciation
as Judgment
(Incongruent
appreciation
of attitude)
Appreciation
as Judgment
(Incongruent
appreciation
of attitude)
Appreciation
as Judgment
(Incongruent

APPRAIS
ED

ENGAGE-MENT

teachers

expand:
entertain
(once)

force:
intensification
(once)

teachers

contract:
deny (not)

force:
intensification
(much)

teachers

monoglossic

force:
intensification
(modality)

teachers

monoglossic

force:
intensification
(bỏ21)

teachers

monoglossic

20

The English translation of the main verb has neutral meaning but the Vietnamese version has negative coloring, thus it is inscribed. See footnote 12.

21

“Bỏ” has negative meaning and often refers to an irresponsible action.
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GRADUATION

S4,
P4

không có sự chuẩn bị bài gì hết
did not prepare for the lecture at all

I

negative,
inscribed

S4,
P5

đến nói chuyện vài ba câu
had some chat

I

negative,
invoked

S4,
P5

thầy bảo có việc thầy xin về sớm
they said they dismissed the class early as they had some
business to do

I

negative,
invoked

S4,
P5

em cảm tưởng như là mình không có ai để giám sát việc
giảng dạy của họ cho nên là rất là thoải mái trong những
việc như thế
I feel like they feel free to do like that as they know we
don’t have anyone supervising the teaching
giáo viên đôi khi không chuẩn bị bài
teachers sometimes did not prepare for the lecture

I

negative,
inscribed

I

negative,
inscribed

S4,
P5

22

“vài ba câu” literally means “a few sentences”, which shows lack of respect to the teachers’ talk.
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appreciation
of attitude)
Appreciation
as Judgment
(Incongruent
appreciation
of attitude)
Appreciation
as Judgment
(Incongruent
appreciation
of attitude)
Appreciation
as Judgment
(Incongruent
appreciation
of attitude)
Appreciation
as Judgment
(Incongruent
appreciation
of attitude)
Appreciation
as Judgment
(Incongruent
appreciation
of attitude)

teachers

contract:
deny (not)

fore:
intensification
(at all)

teachers

monoglossic

force:
intensification
(vài ba câu)22

teachers

expand:
attribute
(they said)

teachers

expand:
force:
entertain (I intensification
feel like)
(very)

teachers

contract:
deny (not)

force:
intensification
(sometimes)

S4,
P5

họ cứ dựa trên những kiến thức, kinh nghiêm mà trước đây
họ đã giảng dạy rất là nhiều
they based themselves on their previous knowledge and
experience

S4,
P5

họ đến và nói thôi chứ không tập trung vào đối tượng sinh
viên của họ là ai, cái mà họ cần là cái gì
(they came to class and lectured without knowing who their
students were, what the students needed)

I

negative,
invoked

I

negative,
inscribed

Appreciation teachers
as Judgment
(Incongruent
appreciation
of attitude)
Appreciation teachers
as Judgment
(Incongruent
appreciation
of attitude)

Table 4.8 Appraisal analysis of students’ talk about teachers’ attitudes to work

23

“cứ” has negative effect of accusing somebody of insisting on doing something
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monoglossic

force:
intensification
(cứ23)

contract:
deny
(without
knowing)

force:
intensification
(repetition)

Appraisal analysis
The appraisal analysis of the students’ talk about teachers’ attitudes to work is
marked with negative evaluation with a high frequency of APPRECIATION as
JUDGMENTs (incongruent APPRECIATION of attitude) (10 tokens). This indicates
a high level of indirectness in talking about the topic. However, this also suggests a
high level of directness in criticising teachers’ actions. In terms of the use of external
voice (engagement in appraisal terms), compared with other subtopics, the quotes
above are marked with more monoglossic statements, which demonstrates the
students’ assertiveness in talking about the teachers’ attitudes to work. This is
understandable in that unlike other subtopics such as teachers’ qualification or
assessment problems, teachers’ attitudes to work are more visible and observable
categories and thus require less justification. The students in these quotes only talked
about what they observed. The appraisal analysis suggests that attitudes are
observable while competence or qualification may require more in-depth evaluation.
The use of negated statements (heteroglossic/contract/disclaim/deny in appraisal
term) introduces the alternative resource of positive position which is acknowledged
by the students. This is to say, when the students complained that the teachers did not
pay much attention to their students, the implication is the students know there exists
a positive position where teachers do pay (much) attention to students. This reflects
the students’ expectation of the teachers’ attitudes to work. As far as graduation is
concern, the analysis reveals a dominant numbers of instances coded with emphasis
(force/intensification in appraisal term). This, together with the “usuality” in some
statements, which are not marked with adverbs of frequency, shows the strength of
the students’ criticism of the teachers’ attitudes to work.
In addition, the conditional structure (which is heteroglossic/expand/entertain in
appraisal terms) of some of the statements reveal students’ expectations, their dreams
of teachers with better working attitudes.
Summary of Appraisal strategies in students’ talk
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In summary, as shown in Table 4.9, the students’ talk about quality issues was
characterised most frequently as negative APPRECIATION as JUDGMENT (level 3
of directness). This suggests a considerable degree of indirectness in the students’
talk about quality issues.
Themes

Attitude

Level of Engagement
directness
3
Deny

Quality
of Negative,
management
APPRECIATION
as
JUDGMENT
Quality
of Negative,
3
interllectual
APPRECIATION
as
mamagement JUDGMENT
Quality
of Negative
Invoked 2
training
APPRECIATION
curriculum
Quality
of Negative
Inscribed 1
teaching
APPRECIATION
method
Quality
of Negative,
3
assessment
APPRECIATION
as
JUDGMENT
Quality
of Negative
inscribed 1
facilities
APPRECIATION
3
Quality
of Negative,
APPRECIATION
as
teachers’
attitudes to JUDGMENT
work

Graduation
Force:
intensification

Deny

Force:
intensification

Entertain

Force:
intensification

Deny,
Counter

Force:
intensification

Deny,
Counter

Force:
intensification

Counter

Force:
intensification
Force:
intensification

Monoglossic

Table 4.9 Summary of typical Appraisal strategies in students’ talk about quality
issues
The dominant dialogistic pattern indicating the standpoint of the speaker is negation
(deny in appraisal terms) though bare assertions in talk about teachers’ working
attitudes are also common. Taking into account that negated instances and bare
assertions are relatively similar in that they restrict alternative opinions, it is evident
that either talking about quality issues or criticizing the other two groups of
stakeholders or other students, the students were assertive with their claims. Also, the
use of deny as the most prominent dialogistic strategy reveals the students’
dissatisfaction of the system and their expectation of a better one. The metaphorical
lexical (infused intensification in appraisal terms) found throughout the talk help to
amplify the attitude. For example the use of “đánh đồng” in the quote “Có những người
bỏ rất nhiều công sức làm một luận văn của họ nhưng mà cũng bị với những người chỉ dành
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một khoảng thời gian or đi cóp nhặt ở đâu đó (There are students who spent very much time
and efforts on the thesis but they were assessed the same as those who spent little time or just
copied from others (S4, P8)), which literally means “equally rank” but is a negative
colloquial, thus carrying students’ strong frustration.

4.3

How do the teachers talk about the quality of postgraduate education
in Vietnam?

In general, the teachers were negative about the quality of postgraduate education in
Vietnam. Approximately 70% of the talk about quality is negative (see Figure 4.7).

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

70%
Negativity
Positivity

30%

Figure 4.7 Polarity in statements by teachers about postgraduate quality.
The 30% positivity is mostly found in talk about the quality of postgraduate
education and teachers themselves. From the teachers’ point of view, most of
postgraduate teachers are well-qualified and if their teaching is not satisfactory, it is
because they are distracted by other factors, not because of their qualification
standard. They were also optimistic about the quality of postgraduate education in
Vietnam, which according to them has been considerably improved compared with
the past. This point is somewhat similar to students’ remarks of the quality of
postgraduate education when compared with the past though in general the students
were far less optimistic about quality issues.
The quotes below illustrate the teachers’ views in terms of positivity.
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Vietnamese: Hơn nữa người giảng dạy cũng đã được đào tạo bài bản tốt, đó
cũng là một nhân tố để thúc đẩy chất lượng đào tạo nói chung. Hiện nay một
số vị đang phấn đấu là giáo sư chẳng hạn, đóng góp của họ cho giáo dục sau
đại học là tốt. ... Giáo viên thì tôi nghĩ là những người có lương tâm thì người
ta vẫn tham gia tốt thôi, phần lớn các giáo viên dạy sau đại học có thể nói là
100% đầu tàu về chuyên môn. ... Tôi nghĩ rằng trong hai thập kỷ trở lại đây nó
đã có những bước tiến rất là tốt, và như thế tôi nghĩ là chất lượng đã được
nâng lên một mức rất lớn, nhất là kể từ năm 2000 trở lại đây. ... Còn riêng
ngành ngôn ngữ thì thực tế là bây giờ người ta có thể tiếp xúc với thông tin
toàn cầu, cho nên chất lượng cũng đã được nâng lên rất nhiều. Hơn nữa là
người giảng dạy cũng đã được đào tạo bài bản tốt, đó cũng là một nhân tố để
thúc đẩy chất lượng đào tạo nói chung. Đào tạo tiến sỹ của Đại học X cũng đã
được cải tiến rất nhiều. (Transcript T2, paragraph 3)
Translation: Moreover, those who teach are also trained in a more professional
way, that’s also one of the factors which promote the quality of training in
general. At present, some teachers are striving for professional title like
Professor; their contribution to postgraduate education is very worthwhile... As
for teachers, I think those with good conscience they are doing well, most of
the teachers of postgraduatesector, I can say, are 100% leaders in their
specialization ... I think for the last two decades, it [postgraduate education] has
made very good progress, and consequently I think quality has been lifted up
remarkably, especially since 2000. ... As for linguistics sector in particular, as
people now can have access to global information, quality has also been
improved very much. Apart from that, teachers are also better trained, that’s
also one of the factors that give rise to the quality of training in general. PhD
training at X institution has also been considerably improved.
Vietnamese: Những năm gần đây thì chất lượng của nó tốt hơn, càng ngày
càng tiến bộ hơn. ... Những người cùng dạy với chú, hướng dẫn nghiên cứu
sinh , cao học, thực sự là những người rất tâm huyết. ... Chú nghĩ chất lượng
giáo viên gần đây có chất lượng nhưng vì những hoàn cảnh khác nên khó làm
được. (Transcript T3, paragraph 1; 3)
Translation: For the last several years its [postgraduate education’s] quality has
become better, getting more and more improved. ... Those who are my
colleagues, postgraduate supervisors, are truly devoted teachers. ... I think the
quality of teachers has recently been good but due to different factors, they
can’t perform well.
Vietnamese: Tôi nghĩ là khoảng 10 năm nay tiến hành đào tạo SĐH, những
người đào tạo sau này cũng nhiều người đạt chất lượng tốt, sau đó cũng công
tác tại các cương vị nghiên cứu khoa học hoặc quản lý thì cũng đảm bảo được
chất lượng của nó.(Transcript T4, paragraph 1)
Translation: I think for the last ten years of postgraduate education, the trainers
are better, also, they are those who do research or in management so they can
guarantee the quality.
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In the following section, the analysis will be organized around the key themes that
emerged from the interview. In each thematic section below, the arguments will be
presented and illustrated with quotes in Vietnamese followed by translation in
English. In each quote, the clauses which are believed to carry the main information
to support the theme will be underlined. Other clauses play the role of context, which
helps a more thorough understanding of the whole message unit (see more about
message unit in Chapter 3, page 83). The appraisal analysis will look at appraisal
categories such as types of attitudes, engagement, and graduation.

4.3.1

Quality of postgraduate education and training

In general the teachers shared the opinion that the quality of postgraduate education
and training was very problematic and worrying. Four of the teachers talked
intensively about this topic. According to them, when compared with international
standards, the quality of Vietnam’s postgraduate education is not even ranked. They
were concerned about what students achieve after graduation with such education
and training. They also worried about future postgraduate education when the MA
and PhD holders, the products of such problematic training, become teachers and the
same low-quality training cycle repeats. There are a great number of quotes related to
this theme:
Vietnamese: Về chất lượng giáo dục sau đại học của Việt nam thì mình nghĩ là
nó không đạt được một cái chuẩn theo quốc tế. ... Tất nhiên là mình không
được đào tạo ở nước ngoài, thế nhưng cứ căn cứ trên cái cách dạy và cách học
như hiện nay thì mình thấy là nó có nhiều điều bất cập. (Transcript T1,
paragraph 1)
Translation: As for the quality of postgraduate education in Vietnam, I think it
is not at an international standard. ... Though I was not trained abroad, basing
on the present teaching and learning practice, I see there are many problems
Vietnamese: Tôi nghĩ là đáng lo ngại. ... Tôi cho rằng giáo dục sau đại học còn
nhiều bất cập hơn nữa. ... Không ở bậc học nào mà sự giả dối lại trắng trợn
như ở bậc học này. ... Tôi bắt đầu tham gia giảng dạy sau đại học từ năm 2005
(sau khi tốt nghiệp tiến sỹ về nước) và triền miên bức xúc vì những gì mình
phải chứng kiến. ... Tuy lý do này là không chấp nhận được nhưng nó cũng
khiến giáo viên phải suy nghĩ về chính bản thân mình, tự hỏi xem mình đã làm
gì để “đóng góp” vào sự xuống dốc của giáo dục sau đại học. ... Chất lượng
dạy và học như thế thì sau ba năm học viên học được cái gì. ... Điều nguy hiểm
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ở đây là nếu những tân thạc sĩ, tiến sĩ đó làm trong ngành giáo dục, họ sẽ đào
tạo ra những thế hệ bản sao của mình thì không hiểu nền giáo dục này sẽ đi về
đâu. (Transcript T5, paragraph 1)
Translation: I think it’s worrying. I think postgraduate education has even more
problems. ... In no other level of education is the deception so evident as in this
level. ... I began to teach postgraduatecourses in 2005 (after completing my
PhD abroad) and I got constantly irritated by what I had to witness. ... Though
this reason is unacceptable but it also made teachers think about themselves,
questioning themselves what they have done to “contribute” to this degrading
of postgraduate education. ... With such quality of teaching and learning, what
will learners gain after three years? ... What is dangerous is if those new MA
and PhD holders work in education industry, they will make for “duplicated
generations”, then it’s impossible to know where the country’s education would
go.
Vietnamese: Tất nhiên là nền giáo dục của mình so với thế giới còn có nhiều
điều cần phải bàn, tại vì nền giáo dục của Việt nam, có thể nói là sau nhiều
năm đóng cửa chất lượng bị hạn chế nhiều. ... Đến gần đây như tôi nói là chất
lượng cũng có thể được nâng lên nhưng chưa đạt được mong muốn.
(Transcript T2, paragraph 1)
Translation: Of course our education, compared with the world’s, has many
issues, because Vietnam’s education, we can say, has many limitations after
years of close-door policy. ... Up to recent time, as I mentioned, the quality may
have been upgraded but not up to the desirable level
Vietnamese: Thực ra thì chất lượng sau đại học của Việt nam có hai bậc, cao
học và nghiên cứu sinh, nếu mà so với nước ngoài thì không biết thế nào mà so
sánh cả. (Transcript T4, paragraph 1)
Translation: Actually, it is hard to compare the quality of postgraduate
education of Vietnam, which includes MA and PhD education, with that
abroad.
Table 4.10 presents the detailed appraisal analysis.
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Cl
aus
e

INSTANTIATION

T1,
P1

I

negative,
inscribed

quality
of expand:
postgraduate entertain
education
contract:
deny

T1,
P1

Về chất lượng giáo dục sau đại học của Việt nam
thì mình nghĩ là nó không đạt được 1 cái chuẩn
theo quốc tế
As for the quality of postgraduate education in
Vietnam, I think it is not at an in international
standard.
mình thấy là nó có nhiều điều bất cập
I see there are many problems.

I

negative,
inscribed

quality
of expand:
postgraduate entertain
education

T5,
P1

Tôi nghĩ là đáng lo ngại
I think it’s worrying

I

quality
of expand:
postgraduate entertain
education

T5,
P1

tôi cho rằng giáo dục sau đại học còn nhiều bất
cập hơn nữa
I think postgraduate education has even more
problems.
Không ở bậc học nào mà sự giả dối lại trắng trợn
như ở bậc học này
In no other level of education is the deception so
evident as in this level.

I

Appreciation
as
Affect
(Incongruent
appreciation
of quality of
postgraduate
education)
negative,
inscribed

postgraduate
education

expand:
entertain

force:
intensification
(even … more)

I

negative,
inscribed

postgraduate
education

contract:
deny (no)

force:
intensification
(emphasis
structure)

T5,
P1

APP
RAISER

AFFEC
T

JUDGEMENT

negateve,
inscribed
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APPRECIATION

APPRAISED

ENGAGE-MENT

GRADUATION

force:
quantification
(many)

T5,
P1

triền miên bức xúc vì những gì mình phải chứng
kiến
(I) got constantly irritated by what I had to witness

T5,
P1

sự xuống dốc của giáo dục sau đại học.
this degrading of postgraduate education

T5,
P1

Chất lượng dạy và học như thế thì sau ba năm học
viên học được cái gì?
With such quality of teaching and learning, what
will learners gain after three years?

T5,
P1

Điều nguy hiểm ở đây là nếu những tân thạc sĩ,
tiến sĩ đó làm trong ngành giáo dục, họ sẽ đào tạo
ra những thế hệ bản sao của mình thì không hiểu
nền giáo dục này sẽ đi về đâu.
What is dangerous is if those new MA and PhD
holders work in education industry, they will
make their “duplicated generations”, then it’s
impossible to know where the country’s education
would go
Tất nhiên là nền giáo dục của mình so với thế giới
còn có nhiều điều cần phải bàn
Of course our education, compared with the
world’s, has many issues
nền giáo dục của Việt nam, có thể nói là sau nhiều
năm đóng cửa chất lượng bị hạn chế nhiều
Vietnam’s education, we can say, has many
limitations after years of close-door policy.

T2,
P2
T2,
P2

I

Appreciation the speaker
as
Affect
(Incongruent
appreciation
of
postgraduate
education)
negative,
postgraduate
inscribed
education

I

negative,
invoked

postgraduate
education

Appreciation
as Judgment
(Incongruent
Appreciation
of
postgraduate
education)

MA,
PhD monoglossic
holders

force:
intensification
(dangerous)

I

negative,
invoked

Vietnam’s
education

contract:
proclaim

force:
quantification
(many)

I

negative,
Inscribed

Vietnam’s
education

expand:
entertain

force:
quantification

I

I

negativ
e,
inscrib
ed

negative,
inscribed
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monoglossic

force:
intensification
(constantly,
irritated, have
to)

monoglossic

expand:
entertain
(rhetorical
question)

T2,
P1

là chất lượng cũng có thể được nâng lên nhưng
chưa đạt được mong muốn
the quality may have been upgraded but not up to
the desirable level.

T4,
P1

Thực ra thì chất lượng sau đại học của Việt nam
có hai bậc cao học và nghiên cứu sinh, nếu mà so
với nước ngoài thì không biết thế nào mà so sánh
cả
Actually, it is hard to compare the quality of
postgraduate education of Vietnam, which
includes MA and PhD education, with that abroad.

I

negative,
inscribed

I

negative,
invoked

quality
of expand:
postgraduate entertain
education
contract:
deny
quality
of contract:
postgraduate proclaim
education

Table 4.10 Appraisal analysis of teachers’ talk about the quality of postgraduate education and training
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Appraisal analysis
The appraisal analysis reveals a dominant pattern of negative and explicit
APPRECIATION in relation to the quality of postgraduate education and training.
This suggests a high level of directness in the teachers’ talk about the topic. The
analysis is also marked with two circumstances of AFFECT ((I) got constantly
irritated; it’s worrying), which involves a very negative attitude of one teacher
toward the topic being discussed.
In terms of Engagement, i.e. the use of external voice in positioning one’s view, the
teachers’ talk was most commonly marked with an expand/entertain strategy, which
is a dialogistic strategy to leave space for other possible positions. This shows the
teachers’ intention of giving their opinion as one among other propositions available
in the current communicative context. In other words, they acknowledge in their
choice of entertain other views on the matter of PG quality, while remaining direct
through the use of explicit APPRECIATION.
Even though intensification is still the most common device of emphasis found in the
teachers’ talk of the quality of education and training, this section is also marked
with a considerable number of quantifications. While intensifiers interact with
attitude to affect its volume in terms of qualities and process, quantifiers deal with
the assessment of entities. The more frequently coded number of quantification in
this section, for example “many issues, many problems, many limitations”,
demonstrates the teachers’ tendency towards generalization more than the students.
The students are more concerned about the process and the qualities, their talk is
coded with more intensification (like very, totally, even, at all,). Also, there are a
remarkable number of infused intensifications in students’ talk compared with the
teachers’ talk. With instances coded as infused intensification, “there is no separate
lexical form conveying the sense of up-scaling or down-scaling”, the degree of
intensity is merged in the meaning of the single term (Martin & White 2005). This
feature gives an impression that the students tended to have more intensely negative
and explicit attitudes towards the quality of postgraduate education than the teachers.
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4.3.2

Quality of payment and working conditions

Payment is one of the quality issues that two of the teachers were very critical about.
In their view, the payment they received from the State for university teachers’ job
was very poor and not enough for them to make ends meet as well as to support their
family. With regards to payment for postgraduate teaching, they were not pleased
with the present practice in which they were paid in accordance with the level of
tuition fees the institution can collect from students. This means they were paid like
contract teachers, which does not deserve the status as a permanent lecturer.
The teachers also argued that if the quality of postgraduate education is to be
improved, there should be more concern about payment for teachers. Teachers need
appropriate financial encouragement to work well.
The following quotes illustrate the above-mentioned points:
Vietnamese: có một điều ví dụ như thù lao chẳng hạn, rất là kém, ví dụ như
trường tôi nhà trường đùn đẩy bảo là đây không phải là đào tạo chính qui nên
là không quản lý, họ thu được học phí của sinh viên bao nhiêu thì trả cho giáo
viên như kiểu hợp đồng. ... Tôi nghĩ là đầu tư của nhà nước chưa đúng. Nhiều
khi gần như là bọn tôi cứ nói đùa là kiểu tại chức, tức là thu học phí của học
viên và sau đó trả theo hợp đồng đôi bên và rõ ràng là, phải nói thật là không
xứng đáng với công sức của người ta bỏ ra. Cho nên là người ta muốn đầu tư
nâng cao chất lượng giảng dạy thì coi như là người ta, những người giảng dạy
sau đại học phải hi sinh nhiều, chịu thiệt thòi. ... Ví dụ một luận văn trước đây
mình được trả hai triệu nhé, thì bây giờ rút xuống được trả có triệu sáu, đấy là
loại hai loại nghiên cứu đấy, còn loại một thì được trả có tám trăm. Khi giá
xăng có 2.500 thì trả hai triệu, bây giờ giá xăng tăng lên gấp năm lần thì lại
giảm đi. Cái này nếu không chú ý thì nhiều khi lại tạo một phản cảm với những
người tham gia đào tạo. Thực tế tức là người ta muốn nâng cao về mặt chất
lượng thì chuyện đầu tư về mặt kinh phí cũng phải ở mức độ nào đó để động
viên những người hướng dẫn tham gia vào. (Transcript T2, paragraph 3)
Translation: Payment, for example, is very bad. Take my university as an
example, they took the excuse that this is not official training, so they don’t
manage, they pay us as contract teachers, basing on the fee they collect from
the students. ... I think the State’s investment is not appropriate. It’s almost like,
we call it in joking mood the in-service style, it means they collect fees from
students, then they pay us as contract teachers, obviously, to be frank, it is not
worth our efforts. Therefore, if teachers want to improve their teaching, they
have to sacrifice much and have to accept disadvantages. ... For example, we
used to be paid two million VND for a thesis supervision, now it is reduced to
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1,6 million, that’s for type two, research category, for type one, it is only
800,000. When the petrol price was VND 2,500, we were paid two million for a
thesis, now the petrol price rises by five times, the payment for thesis
supervision is cut down. This fact, if we don’t pay attention to, in many cases,
creates a counter-effect for those who do training jobs. Actually, if they want to
upgrade postgraduate quality, the financial investment must be up to some level
to encourage supervisors.
Vietnamese: Ngoài ra giáo viên còn nhiều thứ phải chi phối, nhất là cuộc sống,
làm nghề giáo dục thì lương bổng điều kiện làm việc điều kiện sống kể cả gia
đình chưa cao cho nên số người đầu tư tâm huyết tất cả vào không phải là
nhiều. (Transcript T3, paragraph 3)
Translation: Besides, teachers have many distractions, especially daily liferelated ones, for those who work in educational sector, their salary, their
working conditions, living conditions including their family’s, is not high so
the number of those who work whole-heartedly is not many.
Table 4.11 presents the detailed analysis.
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Table 4.11 Appraisal analysis of teachers’ talk about the quality of payment
24

“l i” in this context has an emphatic effect
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Appraisal Analysis
The talk about the quality of payment by the teachers is prominently marked with
explicit negative APPRECIATIONs. The outnumbering of explicit evaluation
(inscribed in appraisal term) implies the teachers’ directness in talking about their
payment, toward which they have very negative attitude. It is also recognizable that
in this section, a considerable number of instances were coded as taken-for-granted
statements (monoglossic in appraisal terms). This, together with the frequent degree
of explicitness, reinforces the assertiveness and directness in the teachers’ talk about
the quality of payment. Obviously, the teachers were very concerned about the bad
payment they received and showed very strong confidence when making this
judgment.

4.3.3

Quality of policies

One teacher also complained about the quality of policies for postgraduate teachers.
In his view, the State does not have appropriate policies that encourage teachers to
work better. He argued that teachers also need more opportunities for interactional
contacts. He described how the policy of awarding academic titles like Associate
Professor or Professor are still in favour of those in management, not with those in
teaching sector.
Vietnamese: Tôi nghĩ là chất lượng đào tạo của mình bị ảnh hưởng do điều
kiện đào tạo, tức là cái điều kiện để cho người tham gia vào đào tạo sau đại
học tức là những giáo viên thì nó cũng hạn chế nhiều. ... Thực tế là những
người tham gia vào việc giảng dạy do hoàn cảnh của Việt nam nên việc tiếp
xúc với nước ngoài cũng rất là ít. Tôi gặp một số ngươi tại Úc người ta cũng
nói là họ ít được tiếp xúc, Việt nam mình là ít tiếp xúc. ... Tôi nghĩ là số giảng
dạy sau đại học được phong giáo sư, phó giáo sư lại ít so với những người làm
công tác quản lý, chẳng hạn, rõ ràng đó cũng là một điều không khuyến khích
đối với giảng dạy. (transcript T2, paragraph 4)
Translation: I think our training quality is affected by training conditions, I
mean the conditions for those who participate in postgraduate education, i.e.
teachers, are very limited. ... Actually those who take part in teaching, due to
our conditions, have little contact with abroad. I met some people in Australia
and they also said they have little chance to contact (with Vietnamese teachers),
we, Vietnamese teachers, have limited contacts with outside. ... I think the
number of postgraduateteachers who are entitled Professor, Associate Professor
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is less than those in management sector, which obviously is a discouraging
factor for teaching.

Table 4.12 presents the analysis in details.
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Table 4.12 Appraisal analysis of teachers’ talk about the quality of policies and conditions
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Appraisal analysis
In this section of a teacher’s talk about policies, the most common type of attitude is
still negative and explicit APPRECIATION. However, there is a greater frequency of
instances which allow alternative propositions (expand/entertain in appraisal terms).
Compared with the talk about payment, this section of policies and conditions is
marked with less bare assertions and strength in criticism. This is also seen through
the limited number of emphatic devices (graduation/force/intensification in appraisal
term). The implication from these appraisal features is that the teacher was also
concerned about policies but he kept a more moderate attitude in criticising than
when talking about payment. This is probably a hint to understanding the degree of
dissatisfaction toward different issues by the teachers. The issue of policies is at
discussion but not as critical as the payment.
4.3.4

Quality of thesis and research

Talking about the quality of thesis and research, almost every teacher was very
critical of the fact that a great deal of students’ work did not meet the requirements
and that they still had to give them a pass mark. They claimed that it was this poor
quality of theses that make the postgraduate degree lose its value to many people.
They also revealed plagiarism was a common phenomenon. This cheating, they said,
was found in both theses and assignments. They also commented that very few
research papers were published in international journals by Vietnamese postgraduate
students or academics. Much of research work or assignments by the students are just
a copy from other previous work.
The quotes below show the teachers’ criticism of the students’ work.
Vietnamese: Tôi cho rằng chất lượng luận văn Thạc sĩ, thậm chí cả Tiến sĩ là
quá thấp. Nó làm cho cái bằng thạc sĩ và tiến sĩ trong nước không còn mấy giá
trị trong mắt nhiều người. ... Luận văn không đạt yêu cầu là điều tất yếu.
Nhưng bất cập hơn cả là với những luận văn yếu như vậy mà chúng ta vẫn
nhắm mắt cho qua vì nể nang, đại khái, thậm chí có thể vì những lý do tiêu cực
hơn. ... Thầy dạy dối, trò học dối, mua bán điểm chác, bằng cấp, gian lận thi
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cử. ... Làm bài tập lớn thì đi chép của các khóa trước, thậm chí có người còn
lên mạng lấy y nguyên nghiên cứu đã đăng của người khác đem về nộp lấy
điểm. ... Tôi có lần đã cho bảy học viên trượt vì đạo văn trong bài thi cuối môn.
(Transcript T5, paragraph 2)
Translation: I think the quality of MA theses, even PhD theses is too low. It
devalues domestic MA and PhD degrees to many people. ... That theses are not
up to the level of requirement is a matter course. However, what is more
problematic is we close our eyes to pass such low-quality theses due to
nepotism, carelessness, or even worse reasons. ... Teachers cheat, students
cheat, buying and selling marks and degrees, cheating in exams. ... [Students]
copy the assignments of previous intakes, some people even took the whole
publications by others on internet and submitted them as their own work. ... I
once let seven students fail due to plagiarism in final assessment.
Vietnamese: Đúng là có nhiều luận văn cần phải trăn trở. ... Những năm
trước chú nghĩ là chất lượng không cao lắm, và ngay bây giờ cũng thế. Chất
lượng nó tiến bộ hơn thôi, nhưng mà không đồng đều. ... Riêng trong lĩnh vực
khoa học tự nhiên thì nó cũng không đồng đều, cái số mà chất lượng nó cao
thực sự thì ít, không phải là nhiều, nhất là chú muốn nói là cao học, nhất là
tiến sỹ phải có số lượng bài báo đăng trên các tạp chí có uy tín trên thế giới thì
ít lắm. Mặc dù người ta liệt kê có năm, sáu công trình, hoặc hang chục công
trình nhưng những công trình đấy chất lượng như thế nào thì nếu mà đi sâu mà
nói thì không phải là đạt yêu cầu, đấy là nói chung không phải là cao.
(Transcript T3, paragraph 3)
Translation: It’s true that there are many theses that need considerations. ... I
think the quality was not very good a few years ago, and even now neither is it.
The quality is improved only, but not in every sector. ... In science sector, it is
also not the same quality everywhere, the number of high-quality theses is
really small, not much, especially I mean the number of postgraduatestudents,
PhD students in particular, who have their publications in world’s journals is
very limited. They may list five or six publications or dozens even but
specifically speaking, the quality of those publications is not satisfactory, not
very high in general.
Vietnamese: Vấn đề đạo văn cả trong luận văn thạc sỹ, luận văn tiến sỹ thì
cũng có. (Transcript T4, paragraph 3)
Translation: The problem of plagiarism is also present in MA and PhD theses.
Vietnamese: Nếu nói về phần lý luận thì ,mức độ sao chép thật sự là quá nặng
còn phần thực trạng thì đôi khi mình phản biện cũng thấy nó bị na ná giống
nhau có cũng có nhưng vì mình ngồi ít cho nên mình không thể nói là nhiều hay
ít được nhưng mà trong số những luận văn mình phản biện mình cũng thấy có
hiện tượng đấy. (Transcript T1, pararaph 4)
Translation: In the theory part, the degree of plagiarism is really too high, and
for the application part, I also found some similarity among theses but as I
don’t do much examination work, I can’t say if it is common or not but what I
can say is among the theses I examined, I also found plagiarism.
Details of the analysis are presented in Table 4.13.
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inscribed

thesis
quality

contract;
deny (not)
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force:
intensification
(it’s true)

force:
intensification
(really small)

T3,
P3

T3,
P3

T4,
P3
T1,
P4
T1,
P4
T1,
P4

nhất là chú muốn nói là cao học, nhất là tiến sỹ phải có
số lượng bài báo đăng trên các tạp chí có uy tín trên thế
giới thì ít lắm
especially I mean the number of postgraduatestudents,
PhD students in particular, who have their publications in
world’s journals is very limited
Mặc dù người ta liệt kê có 5-6 công trình, hoặc hàng chục
công trình nhưng những công trình đấy chất lượng như
thế nào thì nếu mà đi sâu mà nói thì không phải là đạt yêu
cầu, đấy là nói chung không phải là cao
They may list 5 or 6 publications or dozens even but
specifically speaking, the quality of those publications is
not satisfactory, not very high in general
Vấn đề đạo văn cả trong luận văn thạc sỹ, luận văn tiến sỹ
thì cũng có
The problem of plagiarism is also present in MA and PhD
theses.
Nếu nói về phần lý luận thì ,mức độ sao chép thật sự là
quá nặng
theory part, the degree of plagiarism is really too high

I

negative,
inscribed

research

expand:
force:
entertain (I intensification
mean)
(very)

I

negative,
inscribed

research

contract:
counter
(but)
contract:
deny (not)

force:
intensification
(dozens)

I

negative,
inscribed

thesis
quality

monoglossic

force:
intensification
(also)

I

negative,
inscribed

thesis
quality

monoglossic

force:
intensification
(really, too)

negative,
inscribed

thesis
quality

monoglossic

negative,
inscribed

thesis
quality

expand:
entertain (I
can say)

còn phần thực trạng thì đôi khi mình phản biện cũng thấy
nó bị na ná giống nhau
and for the application part, I also found some similarity
among theses
trong số những luận văn mình phản biện mình cũng thấy
có hiện tượng đấy
what I can say is among the theses I examined, I also
found plagiarism.

Table 4.13 Appraisal analysis of teachers’ talk about the quality of thesis and research
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Appraisal analysis
The section of talk about the quality of thesis and research is marked with a larger
number of quotes (which are negative and explicit) compared with the previous two
topics. This suggests the teachers found this topic more problematic than other issues
The dominant pattern is explicit APPRECIATION, which indicates the high level of
directness in the teachers’ talk in this topic. The prevalent amount of talk which is
coded as “taken-for granted” (monoglossic in appraisal terms) propositions
demonstrates the teachers’ assertiveness about the issue and their assumption that the
listener shares these value positions. It also implies the teachers’ authoritativeness in
talking about a topic which they assume they have the power and confidence to
judge. Though being less common than the monoglossic category, contract (both
deny and counter) instances were found coded with relatively high frequency. This
strategy has the effect of fending off or restricting the scope of alternative positions.
It suggests that the teachers, in this section were participating in the talk with higher
degree of authoritative voice and assertiveness.
Summary of teachers’ talk about quality
In summary, the most prevalent attitude pattern in the teachers’ talk about quality is
negative, inscribed APPRECIATION. This type of evaluation shows the highest
level of directness (level 1) in the teachers’ talk about quality issues. The analysis
also pointed to the different dialogistic strategies utilised by the teachers when they
talked about each theme. The discussion about general quality issues was
characterised by two main patterns: taken-for-granted (monoglossic in appraisal
terms) for the talk about quality of payment and quality of research; and open-for alternative (heteroglossic/entertain in appraisal terms) in quotes about quality of
postgraduate education and training and quality of policies. This distinction suggests
the differences in the teachers’ attitude when talking about different quality issues
based on their own experiences. For the quality of payment and the quality of thesis
and research, the monoglossic pattern indicates their assertiveness, confidence and
certainty in judging on issues which are closer to their interests (as in the case of
payment) and their supervision (as in the case of thesis and research). The quotes of
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heteroglossic/expand/entertain categories, which were found in talk about quality of
postgraduate education and training and quality of policies suggest that the teachers
position themselves on one of other voices, probably due to uncertainty or hesitation
to comment on topics which are not directly in their control (quality of postgraduate
education) or not as critical (quality of policies).
The presence of quantification (which is a rarity in the students’ talk) was also a
distinct feature of the teachers’ talk about quality issues. The use of quantifiers
demonstrates the teachers’ concern about the amount of problems rather than the
intensity of qualities and processes. This suggests the teachers’ tendency to be more
general in their comments while the students were more detailed. Table 4.14 has the
summarised details.
Theme

Attitude

Quality
of Negative,
inscribed
postgraduate
education
and APPRECIATION
training
Quality
of Negative,
payment
and inscribed,
working
APPRECIATION
conditions
Quality
of Negative,
policies
inscribed
APPRECIATION
Quality of thesis Negative,
and research
inscribed
APPRECIATION

Level of Engagement
directness
1
Entertain
Monglossic

Graduation

1

Monoglossic

Force:
intensification

1

Entertain

Force:
Intensification

1

Monoglossic

Force:
Intensification

Force:
intensification

Table 4.14 Summary of appraisal analysis of teachers’ talk about quality

4.4

How do the managers talk about the quality of postgraduate
education in Vietnam?

Similar to the two previous sections of the students’ talk and the teachers’ talk, this
section continues to investigate the attitudes of the managers, by using thematic and
appraisal analysis. The organization of the analysis is designed to answer the
question: how do the managers talk about the quality of postgraduate education in
Vietnam?
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In contrast to the students and the teachers, the managers were relatively positive
about the quality of postgraduate education in Vietnam, particularly when compared
to the past, for one manager even compared it to an international standard.
Approximately 55% of the talk about quality is positive (see Figure 4.8 below). This
figure in students’ talk is 94% and in teachers’ talk is 70%. The low rate of negativity
in the managers’ talk triggers further discussion later in Discussion chapter.

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

55%

Negativity

45%

Positivity

Figure 4.8 Polarity in statements by management about postgraduate quality.

Vietnamese: Theo tôi thì chất lượng giáo dục sau đại học của Việt nam trong 1 giai
đoạn dài, từ qui chế trước không nói nhưng từ sau năm 2000 trở về đây thì tôi thấy nó
đã có một số tiến bộ so với trước. (Trancript M4, paragraph 1)
Translation: In my opinion, the quality of postgraduate education in Vietnam, for a
long period, since 2000, has been improved compared with the past.
Vietnamese: Nếu so với ngày xưa thì phải khẳng định là tốt hơn so với chất lượng giáo
dục ngày xưa. ... Nếu ở một mức độ nào đó thì không phải là thấp. (Transcript M2,
paragraph 1)
Translation: If compared with the past, we have to agree that the quality of
postgraduate education is better than it was. ... To some extent, it (quality) is not low
Vietnamese: Nguy cơ lớn thì không có nhưng mà trong ngành khoa học công nghệ nếu
điều kiện vật chất mà tốt hơn lên thì chắc là chất lượng cũng sẽ tốt hơn lên, không có
vấn đề gì cả. ... Về chất lượng giáo dục sau đại học thì phải nói là ở bách khoa thì
những năm 90 mới đào tạo sau đại học, thì mỗi một năm thấy là chất lượng nó cũng
được tăng dần. ... Những năm gần đây thì đại học A Hà nội được nhà nước rất là ưu
ái, cơ sở vật chất cũng được cung cấp tương đối là nhiều cho nên là nói chung theo tôi
thì chất lượng sau đại học ngày càng tốt hơn. Riêng trong lĩnh vực của chúng tôi thì
ngay từ năm 1992 đã có một chương trình hợp tác quốc tế về đào tạo sau đại học nên
chất lượng tăng rất rõ rệt. ... Có hợp tác quốc tế, có sự đầu tư của nhà nước và những
người tham gia giáo dục cũng là nhưng người được giáo dục bài bản nên là chất
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lượng cũng có một số bạn quốc tế đến và họ thấy là chất lượng không cách xa gì trình
độ của một số nước quốc tế. ... Theo tôi thì trong một số lĩnh vực thì chất lượng sau
đại học cũng không đến nỗi kém lắm. (Transcript M1, paragraph 1)
Translation: There is no big worry but in technology, if the facilities are better, there’s
no problem. ... With regards to postgraduate education, at the university of A, we have
had postgraduate education since the 1990s, I see the quality is improved each year. ...
In recent years, Polytechnique University has been very much favoured by the State,
the facilities have been funded considerably, therefore in general, I think the quality of
postgraduate education is getting better and better. In my field specifically, since 1992,
there has been an international cooperating program in postgraduate education so that
the quality has been improved remarkably. ... There is international cooperation, the
State’s investment and those who take part in education are also well-trained. Some
international guests came and they saw the quality is not different from that of
advanced countries. ... In my view, in some aspects, the quality of postgraduate
education is not too bad.

The managers did not talk negatively much about the quality of postgraduate
education in Vietnam. Only two managers mentioned the poor quality. In the
following quotes, this poor quality is attributed to the students’ and linked to
newspaper reports. The last quote seems more in accordance with the teachers’ and
students’ comments.
Vietnamese: Nghe trên báo chí thì người ta cũng kêu nhiều… Chỉ có cái hạn chế như
lúc nãy tôi nói là nếu như điều kiện của người học suốt ngày phải đi lo kiểm tiền, học
là phụ thì rõ ràng chất lượng sẽ không cao. (Transcript M1, paragraph 1)
Translation: People complain about it [quality] quite a lot in newspapers. … There is
just the limitation that if the learners have to worry about earning a living all the time,
study is peripheral, obviously the quality won’t be high.
Vietnamese: Tôi nghĩ là chất lượng giáo dục sau đại học của Việt nam là thấp. … Cái
đáng lo ngại nhất là làm thế nào đảm bảo được chất lượng theo chuẩn mực của quốc
tế. (Transcript M2, paragraph 1)
Translation: I think the quality of postgraduate education in Vietnam is low. … The
most worrying thing is how to ensure the quality in accordance with international
standard.

Table 4.15 has detailed analysis.
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Cla
use

INSTANTIATION

APPRAI
-SER

M1,
P1

Nghe trên báo chí thì người ta cũng kêu nhiều
People complain about it [quality] quite a lot in people
newspapers

M1,
P1

Chỉ có cái hạn chế như lúc nãy tôi nói là nếu như
điều kiện của người học suốt ngày phải đi lo kiểm I
tiền , học là phụ thì rõ ràng chất lượng sẽ không cao
There is just the limitation that if the learners have
to worry about earning a living all the time, study is
peripheral, obviously the quality won’t be high.

M2,
P2

Tôi nghĩ là chất lượng giáo dục sau đại học của Việt
I
nam là thấp.
I think the quality of postgraduate education in
Vietnam is low
Cái đáng lo ngại nhất là làm thế nào đảm bảo được
I
chất lượng theo chuẩn mực của quốc tế
The most worrying thing is how to ensure the
quality in accordance with international standard.

M2,
P2

AFFECT

negative,
ỉnscribed

negative,
ỉnscribed

JUDGEMENT

APPRECIATION

APPRAISED

negative,
inscribed

quality
of expand:
postgraduate attribute
education

force:
intensification
(quite a lot)

negative,
inscribed

quality
of expand:
postgraduate entertain (if)
education
contract:
deny (not)
students
(Affect)

force:
intensification
(all the time,
have to)

negative,
inscribed

quality
of expand:
postgraduate entertain (I
education
think)

negative.
inscribed

quality
of monoglossic
postgraduate
education
expand:
entertain
(how to)

Table 4.15 Appraisal analysis of the management’s talk about quality in general

150

ENGAGE-MENT

GRADUATION

force:
intensification
(the most)

Appraisal Analysis
The negative talk about quality issues by the management is marked with explicit
APPRECIATION. This implies the management were direct in criticising the quality
of postgraduate education in Vietnam. However, the prominent number of instances
coded as “expand/entertain” and “expand/proclaim did show the management’s
option of making their points as one of the alternative views (e.g. I think, they
complain). The talk is also featured with a couple of AFFECT tokens, which show
the explicit negative feelings of both students and the managers.

4.4.1

Quality of coursework

Two of the managers especially criticised the quality of coursework. One manager
raised the problem of theory-based courses. The other was more concerned with the
program which is over-loaded with subjects that according to him are dispersed.
The following quotes provide illustrations:
Vietnamese: Rất nhiều môn học của ta thiết kế ra nặng về phần lý thuyết mà lý
thuyết thì lại lạc hậu. … Cho nên là môn nghiên cứu khoa học của ta khi dạy là
dạy phương pháp luận, luận bàn về nghiên cứu khoa học chứ ko phải về cái kỹ
thuật, cách làm nghiên cứu khoa học, cho nên nó bị nằm ngoài giáo dục.
(Transcript M3, paragraph 2)
Translation: Many of our courses are designed with too much theory while the
theory is backward. …. Therefore, our Research Methodology course included
lectures about methodology, discussion on research methodology, not the
know-how, the methods to do research, so it is not educational.
Vietnamese: Có rất nhiều yếu tố dẫn đến chất lượng thấp, ví dụ chương trình,
phương pháp giảng dạy, chương trình giảng dạy thì quá nặng, nội dung thì quá
nhiều, chồng chéo. Có rất nhiều môn mà có khi dạy ở cao học anh chỉ cần biến
thành một môn học, hoặc mỗi môn học chỉ cần một, hai chuyên đề thôi thì đây
lại biến thành các môn nhỏ lẻ, ... rất là tản mạn, ví dụ nghiên cứu định lượng
là một môn, nghiên cứu định tính là một môn. Vừa rồi, nếu có thể mình mới đề
nghị rearrange subject lại thì nó mới thành một môn, nào là pragmatics, crossculture, … rất là tản mát. (Transcript M5, paragraph 2)
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Translation: There are many factors that result in low quality, for example the
curriculum, the teaching method, the over-loaded program, over-loaded
content, repetition. There are many courses which can actually be made into
one in postgraduateprogram, or one course can just be made up of one or two
specializations instead of being broken into different courses. … Very very
dispersing, for example, qualitative research method is one course, quantitative
research method is another. I’ve just asked to rearrange the courses so that
those two can be made into one, there are others courses like pragmatics, crosscultures … very dispersed.
The appraisal analysis is provided in Table 4.16.
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clau
se
M3,
P2
M3,
P2

M3,
P2
M5,
P2

M5,
P2

APPRECIATION

APPRAISED

ENGAGEMENT

GRADUATION

Rất nhiều môn học của ta thiết kế ra nặng về phần lý thuyết mà
I
lý thuyết thì lại lạc hậu
Many of our courses are designed with too much theory while
theory is backward
Cho nên là môn nghiên cứu khoa học của ta khi dạy là dạy
phương pháp luận, luận bàn về nghiên cứu khoa học chứ ko phải I
về cái kỹ thuật, cách làm nghiên cứu khoa học
Therefore, our Research Methodology course included lectures
about methodology, discussion on research methodology, not the
know-how, the methods to do research,
cho nên nó bị nằm ngoài giáo dục
I
so it falls out of educational zone

negative,
inscribed

quality
of
courses

monoglossic

force:
quantification
(many)

negative,
Invoked

quality
of
courses

monoglossic

negative,
invoked

quality
of
courses

monoglossic

có rất nhiều yếu tố dẫn đến chất lượng thấp, ví dụ chương trình,
phương pháp giảng dạy, chương trình giảng dạy thì quá nặng, I
nội dung thì quá nhiều, chồng chéo
There are many factors that result in low quality, for example the
curriculum, the teaching method, the over-loaded program, overloaded content, repetition.
Có rất nhiều môn mà có khi dạy ở cao học anh chỉ cần biến
thành một môn học, hoặc mỗi môn học chỉ cần một , haichuyên I
đề thôi thì đây lại biến thành các môn lẻ
There are many courses which can actually be made into one in
postgraduate program, or one course can just be made up of one
or two specializations instead of being broken into different
courses

negative,
inscribed

quality
of
program

monoglossic

force:
intensification
(over)
quantification
(many)

negative,
invoked

quality
of
courses

contract:
counter
(only)

force:
quantification
(many)

INSTANTIATION

APP
RAISER
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AFFECT

JUDG
MEN
T

M5,
P2

rất rất là tản mạn, … rất là tản mát
Very very dispersing, very dispersing

I

negative,
inscribed

quality
of
courses

Table 4.16 Appraisal analysis of the management’s talk of quality of coursework
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monoglossic

force:
intensification
(very)

Appraisal analysis
The instances in this section about the quality of coursework are coded with
high frequency of explicit APPRECIATIONs, which suggests the directness in
talking about the coursework. All the statements are also of taken-for-granted
type (monoglossic in appraisal terms). This shows the managers’ authoritative
voice over the assessment of coursework. The managers’ talk was marked with
a considerable number of quantifiers (force/quantification in appraisal term).
To some extent, the addition of quantifiers reinforces the speakers’ evaluation.
On the other hand, compared with intensifiers (intensification in appraisal
term), it does not always have the impact of intensifying the discussion of
quality, not to mention the possible counter-effect of reducing the impact. In
other words, the impact of graduation (the degree to which the entity is
discussed) in statements such as “Many of our courses are designed with too
much theory” (M3, P2) could have been different if it were without the
quantifier “many”, as in “Our courses are designed with much theory”, which
implies an absoluteness.

4.4.2

Quality of facilities and working conditions

Two of the managers were very critical of the quality of facilities and the inadequate
recources including classrooms, furniture and reference books.
Vietnamese: Điều kiện làm việc không có. … Môi trường làm việc chưa tương
xứng với expectation (đề ra) của cả những người làm mục tiêu giáo dục và
thực hiện giáo dục. Ví dụ như cơ sở vật chất là cái rõ nhất. Trường đại học của
chúng ta là quá bé nhỏ, quá lạc hậu về cơ sở vật chất. Thiếu phòng ốc giảng
dạy cho formal lectures, tutorial, seminar. Trong các phòng đó bàn ghế phải
ghọn nhẹ để tiện chia nhóm thì chúng ta đều không có. Bàn ghế của ta như
đóng đinh vào khối bê tông. Thế nên không có cách nào khác. … Không có
cách nào có sách vì thư viện ở Việt nam thì rất nghèo nàn, ko được update.
(Transcript M3, paragraph 3 )
Translation: There is no appropriate working conditions. … The working
environment is not up to the expectation of both those who set the education
aims and those who exercise them. Take facilities as the most obvious example.
Our university is too small, too backward in terms of facilities. We lack rooms
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for formal lectures, tutorials and seminars. We don’t have mobile tables and
chairs, which is necessary for group study and discussion. Our tables and chairs
are are immobile because they are as fixed as concrete. Therefore, there’s no
other way. … There’s no way to have books because Vietnam’s libraries are
very poor and not updated regularly.
Vietnamese: … giáo trình, sách vở, tư liệu thì không tìm được ra. Gần đây
tiếng Anh có một số sách nhưng nó không đủ. Liên lạc giữa các interlibrary
không có. Trang thiết bị thì ta biết rồi. (Transcript M5, paragraph 3)
Translation: … coursebooks, books, materials are not available. There have
recently been some books in English but they are not enough. There’s no link
like interlibrary network. As for facilities, we know already.

Table 4.17 has the detailed analysis.
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clau
se

INSTANTIATION

APPR
AISER

M3,
P3

Điều kiện làm việc không có
There is no appropriate working condition

M3,
P3

M3,
P3
M3,
P3
M3,
P3

M3,
P3
M3,
P3

APPRECIATION

APPRAISED

ENGAGE-MENT

I

negative,
inscribed

working
condition

contract:
deny (no)

Môi trường làm việc chưa tương xứng với expectation (đề ra) I
của cả những người làm mục tiêu giáo dục và thực hiện giáo
dục
The working environment is not up to the expectation of both
those who set the education aims and those who exercise
them
Ví dụ như cơ sở vật chất là cái rõ nhất
I
Take facilities as the most obvious example

negative,
inscribed

working
environment

contract:
deny (not)

negative,
inscribed

facilities

monoglossic

Trường ĐH của chúng ta là quá bé nhỏ, quá lạc hậu về cơ sở I
vật chất
Our university is too small, too backward in terms of
facilities
Thiếu phòng ốc giảng dạy cho formal lectures, tutorial, I
seminar
We lack rooms for formal lectures, tutorials and seminars
Trong các phòng đó bàn ghế phải ghọn nhẹ để tiện chia I
nhóm thì chúng ta đều không có
We don’t have mobile tables and chairs, which is necessary
for group study and discussion

negative,
inscribed

facilities

monoglossic

negative,
inscribed

classrooms

monoglossic

negative,
inscribed

desks, chairs

contract:
deny (not)

Bàn ghế của ta như đóng đinh vào khối bê tông
I
Our tables and chairs are are immobile because they are as
fixed as concrete

negative,
inscribed

desk, chairs

monoglossic

AF
FE
CT
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JUDGEMEN
T

GRADUATION

force:
intensification
(the most)
force:
intensification
(too,
repetition)

force: infused
intensification

M3,
P3
M3,
P3

Thế nên không có cách nào khác
Therefore, there’s no other way
Không có cách nào có sách
There’s no way to have books

I

negative,
inscribed
negative,
isncribed

facilities

M3,
P3

thư viện ở Việt nam thì rất nghèo nàn, ko được update
Vietnam’s libraries are very poor and not updated regularly.

I

negative,
inscribed

libraries

M5,
P3
M5,
P3

negative,
inscribed
negative,
inscribed

books,
materials
books

M5,
P3

giáo trình, sách vở, tư liệu thì không tìm được ra
I
coursebooks, books, materials are not available
Gần đây tiếng Anh có một số sách nhưng nó không đủ
There have recently been some books in English but they are
not enough
Liên lạc giữa các interlibrary không có
There’s no link like interlibrary network

negative,
inscribed

interlibrary
link

contract:
deny

M5,
P3

Trang thiết bị thì ta biết rồi
As for facilities, we know already

negative,
invoked

equipment

monoglossic

books

contract:
deny (no)
contract:
deny (no)
monoglossic
contract:
deny (not)
contract:
deny (not)
contract:
deny (not)

force:
intensification
(no way)
force:
intensification
(very)

Table 4.17 Appraisal analysis of the management’s talk about the quality of facilities and working conditions.
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Appraisal Analysis
This section of talk reveals the managers explicit negative attitude toward the quality
of working condition and facilities. The frequent occurrence of explicit
APPRECIATIONs indicates a high level of directness in their talk. With regards to
their standpoint, their talk was mostly coded with taken-for-granted statements
(monoglossic in appraisal terms) and the statements that restrict alternatives
(contract/deny in appraisal terms). This implies their confidence in talking about the
quality of facilities and working conditions (demonstrated by monoglossic instances)
as well as their dissatisfaction with the present conditions and expectation of better
facilities (demonstrated by deny instances).

4.4.3

Quality of thesis

All the managers were negative about the quality of theses. One raised the problem
of one supervisor having to supervise too many students, which she believed made it
impossible to control the quality of thesis. Other managers claimed theses are not
good and the research results are not clear and even repeated. However, they still got
approved.
Vietnamese: Những lĩnh vực mà họ không cần nhiều lắm về cơ sở vật chất thì
một thầy hướng dẫn hơi nhiều. Mình cũng không dám đánh giá nhưng rõ ràng
như thế thì cũng khó có thời gian để kiểm tra chất lựơng luận văn cao học
(transcript M1, paragraph 4)
Translation: In fields that they don’t need much infrastructure, one teacher
supervises quite many students. I don’t dare to evaluate but it’s obvious that in
such cases it’s difficult to control the quality of postgraduatetheses.
Vietnamese: Nếu theo chuẩn quốc tế thì rõ ràng là có vấn đề. Nhiều thứ phải
làm để nâng cao chất lượng. … Mọi người nghĩ là chất lượng nó có vấn đề
(transcript M2, paragraph 4)
Translation: If put in international standard, it’s obviously problematic. There’s
a lot that need to be done to upgrade postgraduate quality. … People think that
there is problem with the quality.
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Vietnamese: Do tính chuyên nghiệp mai một nên ảnh hưởng đến chất lượng
luận văn. (Transcript M3, paragraph 4)
Translation: the fading of professionalism affects the quality of thesis.
Vietnamese: Trong một chừng mực nhất định thì các luận án bảo vệ ở giai
đoạn trước nó cũng có chất lượng hơn. Gần đây từ năm 2000 trở lại đây thì
cũng có những luận án tốt, nhưng mà đa phần nó cũng không được như mong
muốn. … Còn bên khoa học xã hội nhân văn như kinh tế, lịch sử, thì kết quả rất
không rõ ràng. Rất khó có thể khẳng định rằng đấy là những phát minh mới
được, rất khó, chuyện đấy là rất khó. Hoặc là có những tên đề tài nghe cũng
rất buồn cười, ví dụ như, tắm giặt tập trung cũng làm luận án tiến sỹ thì không
hiểu ra làm sao, cho nên dẫn đến chuyện là đề tài không chuẩn…. Cái khó ở
đây chính là khoa học xã hội nhân văn, nó rất u tê mê. Giai đoạn vừa qua mình
bảo vệ quá nhiều tiến sỹ kinh tế, nhưng chẳng giúp gì được mấy cả, nó cứ na
ná, đề tài cứ na ná như nhau, cái đấy rất không rõ ràng. Rất khó, rất khó thẩm
định… Thứ hai là đề tài không có gì mới, đề tài độ trùng lặp là nhiều, trùng lặp
ở đây không phải là trùng lặp hoàn toàn, trên một cái bàn cứ anh nọ cày anh
kia xéo, không có cái gì mới, cho nên là kết quả không được mỹ mãn, ví dụ như
thế, rất nhiều, cho nên là nó ảnh hưởng đến chất lượng luận án. (Transcript
M4, paragraph 4 )
Translation: To some extent, the theses written before 2000 are of better
quality. Recently, since 2000, there have also been good theses but the majority
is not as good as expected…. In social sciences like economics, history, the
results are not transparent. It’s very hard to say they are new discoveries, it’s
very hard, very hard. Or there are thesis titles which sound very funny, for
example, concentrated bathing, such a topic can also become a Phd thesis, I
can’t understand, therefore, the problem is the topic of research is not OK…
The tough sector is social science, which is very confusing. Recently we have
approved too many PhDs in economics, which are not useful, they are all
similar, the topics are similar, this is something very unclear. It’s hard, very
hard to examine… Secondly, the topics are not new, many research topics are
repeated “Repeated” here doesn’t mean absolutely the same but they keep
exploring in the same field, nothing new, so the results are not satisfactory,
that’s just for instance, there are many cases like that, therefore the thesis
quality is badly affected.
Vietanamese: Cũng có những người khá nhưng cái số lượng đấy không nhiều,
chủ yếu là những người nhàng nhàng vừa phải, và đồng thời có thể không đạt
nhưng vẫn được cho đỗ … Đồng thời chất lượng luận văn luận án không tốt,
dẫn đến chất lượng không tốt, tôi nghĩ là thế. (Transcript M5, paragraph 4)
Translation: There are also people who do well but the number is not many, the
majority is “so so” and also there are people whose theses might not have been
OK but still got approved ... Also, the thesis quality is not good, which results
in the unsatisfactory quality of Postgraduate education, I think so.
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clau
se

INSTANTIATION

APPRAI
-SER

ENGAGE-MENT

GRADUATION

M1,
P4

thì một thầy hướng dẫn hơi nhiều
one teacher supervises quite many students

I

Appreciation supervisors
as Judgment
(Incongru-ent
apprecia-tion
of
thesis
quality)

monoglossic

force:
quantification
(nhiều)

M1,
P4

rõ ràng như thế thì cũng khó có thời gian để kiểm I
tra chất lựơng luận văn cao học
it’s obvious that in such cases it’s difficult to control
the quality of postgraduate theses.

negative,
inscribed

thesis
quality

expand:
entertain
(it’s
obvious)

M2,
P4

Nếu theo chuẩn quốc tế thì rõ ràng là có vấn đề
I
If put in international standard, it’s obviously
problematic

negative,
inscribed

thesis
quality

expand:
force:
entertain (if, intensification
obviously)
(obviously)

M2,
P4

Nhiều thứ phải làm để nâng cao chất lượng
I
There’s a lot that need to be done to upgrade
postgraduate quality

negative,
inscribed

thesis
quality

monoglossic

M2,
P4

Mọi người nghĩ là chất lượng nó có vấn đề
People think that there is problem with the quality.

negative,
inscribed

thesis
quality

expand:
attribute
(people
think)

AFF
ECT

JUDGEMENT

APPRECIATION

negative,
inscribed

People
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APPRAISED

force:
quantification
(a lot)

M3,
P4

Do tính chuyên nghiệp mai một nên ảnh hưởng đến I
chất lượng luận văn
the fading of professionalism affects the quality of
thesis.

negative,
invoked

thesis
quality

monoglossic

M4,
P4

negative,
invoked

thesis
quality

monoglossic

M4,
P4

thì các luận án bảo vệ ở giai đoạn trước nó cũng có I
chất lượng hơn
the theses written before 2000 are of better quality
đa phần nó cũng không được như mong muốn
I
the majority is not as good as expected

negative,
inscribed

thesis
quality

contract:
deny (not)

M4,
P4

kết quả rất không rõ ràng
the results are (very much) not transparent

I

negative,
inscribed

thesis
result

contract:
deny (not)

M4,
P4

Rất khó có thể khẳng định rằng đấy là những phát I
minh mới được, rất khó, chuyện đấy là rất khó
It’s very hard to say they are new discoveries, it’s
very hard, very hard

negative,
inscribed

thesis
result

monoglossic

force:
intensification
(very,
repetition)

M4,
P4

là có những tên đề tài nghe cũng rất buồn cười
there are thesis titles which sound very funny

I

negative,
inscribed

thesis titles

monoglossic

force:
intensification
(very)

M4,
P4

tắm giặt tập trung cũng làm luận án tiến sỹ thì I
không hiểu ra làm sao
concentrated bathing, such a topic can also become
a Phd thesis, I can’t understand

negative,
invoked

thesis topic

expand:
entertain (I
can’t
understand)

M4,
P4

cho nên dẫn đến chuyện là đề tài không chuẩn
I
therefore the problem is the topic of research is not
OK
không phù hợp
I
not good

negative,
inscribed

thesis topic

contract:
deny (not)

negative,
inscribed

thesis topic

contract:
deny (not)

M4,
P4
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force:
quantification
(the majority)
force:
intensification
(very much)

M4,
P4

nó rất u tê mê
(social science research) which is very confusing

I

negative,
inscribed

social
science
research

monoglossic

force:
intensification
(very)

M4,
P4

mình bảo vệ quá nhiều tiến sỹ kinh tế
we have approved too many PhDs in economics

I

negative,
inscribed

thesis topic

monoglossic

M4,
P4

nhưng chẳng giúp gì được mấy cả
which are not really useful

I

negative,
inscribed

thesis
topict

contract:
deny (not)

M4,
P4

nó cứ na ná, đề tài cứ na ná như nhau
they are all similar, the topics are similar

I

negative,
inscribed

thesis topic

monoglossic

M4,
P4

cái đấy rất không rõ ràng
(that is something which is not clear very much)
this is something very unclear

I

negative,
inscribed

thesis topic

contract:
deny (not)

force:
intensification,
quantification
(too many)
focus:
softening (not
really)
force:
intensification
(all)
force:
intensification
(very)

M4,
P4

Rất khó, rất khó thẩm định
It’s hard, very hard to examine

I

negative,
inscribed

thesis topic

monoglossic

M4,
P4

đề tài không có gì mới
the topics are not new

I

negative,
inscribed

thesis topic

contract:
deny (not)

M4,
P4

đề tài độ trùng lặp là nhiều
many research topics are repeated

I

negative,
inscribed

thesis topic

monoglossic

M4,
P4

kết quả không được mỹ mãn
nothing new, so the results are not satisfactory

I

negative,
inscribed

research
result

M4,
P4

nó ảnh hưởng đến chất lượng luận án
the thesis quality is badly affected.

I

negative,
inscribed

thesis
quality

contract:
deny
(nothing)
monoglossic
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force:
intensification
(very)

force:
quantification
(many)

M5,
P4

cái số lượng đấy không nhiều
the number (of good theses) is not many

I

negative,
inscribed

thesis
quality

contract:
deny (not)

M5,
P4

chủ yếu là những người nhàng nhàng vừa phải
the majority is “so so”

I

negative,
inscribed

thesis
quality

monoglossic

có thể không đạt nhưng vẫn được cho đỗ
I
there are people whose theses might not have been
OK but still got approved

negative,
inscribed

thesis
quality

contract:
deny (not)

negative,
inscribed

thesis
quality

contract:
deny (not)

M5,
P4
M5,
P4

chất lượng luận văn luận án không tốt
the thesis quality is not good

I

Table 4.18 Appraisal analysis of management’s talk about quality of thesis
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force:
intensification
(still)

Appraisal Analysis
Like the previous section about the quality of facilities and working condition, this talk
section by the managers about the quality of thesis is also marked with explicit negativity.
The prominent number of inscribed APPRECIATIONs indicates the managers’ directness
in showing their dissatisfaction of thesis quality. The talk is also coded with similar traits
as the previous section, which is the prevalence of taken-for-granted statements
(monoglossic in appraisal term) and those that limit debate and presume there is a quality
of opposite value and thus shows dissatisfaction as well as expectation (contract/deny in
appraisal term).
Summary of the managers’ talk about quality issues
Themes
Quality
coursework

Attitude

Level of Engagement
directness
1+2
Monoglossic

of Negative,
inscribed/invoked
APPRECIATION
inscribed 1
of Negative,
and APPRECIATION

Quality
facilities
working
conditions
Quality of thesis

Negative, inscribed
APPRECIATION

1

Monoglossic

Monoglossic

Graduation
Force:
intensification,
quantification
Force:
intensification
Force:
intensification

Table 4.19 Summary of typical appraisal strategies in managers’ talk about quality
To sum up, as summarised in Table 4.19, the managers mainly talk about three quality
issues, namely quality of coursework, quality of facilities and working conditions and
quality of thesis. Their attitude found in these topics is mostly negative, explicit
APPRECIATION, which suggests the highest level of directness. In terms of
Engagement, i.e. the option of voice, the prevalent pattern is taken-for-granted
(monglossic in appraisal term). This implies the managers’ assertiveness in talking about
the quality issues. Similar to the talk by the teachers, in the talk by the managers about
quality issues, quantification (the emphatic expression featured by quantity) is present.
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Though the occurrence of quantification is not as frequent as intensification, its presence
shows the managers’ concern about the amount of the problems as well. Table 4.19
provides a summary of the results.
Summary of appraisal strategies used by the three groups in talks about quality
issues
To sum up, the three groups of stakeholders talk about different quality issues and their
methods of talk feature different appraisal strategies. While they all generally showed
negative and explicit attitudes towards quality issues, there is a difference in the linguistic
expression. The talk by teachers and the managers features a strategy which uses explicit
APPRECIATIONs, which means they mostly talk about things, not human deeds and talk
with strong directness. The talk by the students, on the other hand, features a strategy
which includes most APPRECIATION as JUDGMENT, which suggests their tendency to
be indirect in talking about quality issues. Also, this pattern indicates their trend of
talking about human agents in quality issues. In other words, they criticised the quality by
condemning human actors, in this case, the teachers and the managers. This feature of
directness/indirectness could partly be explained by Fairclough’s idea of “technologised
discourse” (Fairclough, 1996). According to Fairclough, the social position of a speaker
would affect the lexico-grammatical choices in the discourse they produce, making it
highly “technologised”. In this sense, the teachers and the managers, as professionals in
the field, would tend to use more abstract, professional lexical items while the students,
who may be less familiar with those abstract vocabularies, tend to produce a discourse
with more colloquial lexico-grammatical choices and then seemingly more direct
expressions.
With regards to the positioning of arguments, the methods of talk by the three groups are
remarkably different. The talk by the students uses mostly a contract/deny strategy (i.e.
they used more negated instances) while the talk by the teachers features entertain
choices and the talk by the managers used monoglossic, bare assertions. This difference
shows the level of assertiveness as well as dissatisfaction and expectation by the three
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groups. The students are less assertive than the managers but their negation choice
demonstrates their dissatisfaction and their expectation of better quality. The teachers are
found to be the most hesitant with their most frequent use of entertain instances.
In terms of the degree of evaluation, the students are found to be the most critical as their
talk features more infused intensifiers. Slightly different from the other two groups, the
teachers’ talk is marked with more quantifiers. This distinction implies the teachers’
emphasis on the amount of the problems, not only the intensity of the problems.
Table 4.20 presents the summary of the appraisal strategies.
Student

Teacher

Manager

Engagement

Negative, JUDGMENT
as APPRECIATION
(Level of directness: 3)
Deny

Negative,
inscribed
APPRECIATION
(Level of directness: 1)
Entertain

Negative,
inscribed
APPRECIATION
(Level of directness: 1)
Monoglossic

Graduation

Infused intensification

Quantification

Intensification

Attitude

Table 4.20. Summary of typical appraisal strategies used by the three groups in talk
about quality issues.
This sums up the results gathered to answer the first research question in the study. The
following chapter will address the second research question on who the stakeholder hold
responsible for the quality of postgraduate education.
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5 CHAPTER 5. HOW DO THE STAKEHOLDERS ATTRIBUTE
RESPONSIBILITY FOR THE QUALITY ISSUES OF POSTGRADUATE
EDUCATION IN VIETNAM?

This chapter will continue to explore the comments by the three groups of stakeholders
using thematic and appraisal analysis. If chapter 4 answers the question of what they talk
in relation to the quality issues of postgraduate education in Vietnam, this chapter will
show how each group of stakeholders – the students, the teachers, and the managers attributes responsibility for the problems of quality. The appraisal analysis will also
provide the means for a comparison of the texts from the three groups on this topic.
5.1

Overview

Each group of stakeholders was different in the way they attributed responsibility for the
poor quality of postgraduate education. The students blamed the teachers for a lack of
enthusiasm and serious teaching and supervision while they blamed the management for
a lack of quality assurance and incompetent management of intellectual capital.
The teachers on the other hand were critical of the students whom they described as not
working seriously enough. They confided that they felt sorry for the students, who were
busy studying and working at the same time, and so they often indulged them when
assessing. They blamed the worrying quality of postgraduate education on the sociopolitical closed-door policy which persisted in the country for more than a decade after
the war.
The managers also shared with the teachers the view that the students did not take study
seriously enough but compared with the teachers, they were more direct in criticizing
students on this, attributing the responsibility for the quality issues to students, who,
according to them, spent more time earning money than studying. Finally, the managers
claimed that there could not be good quality if students did not pay enough money.
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When it came to linguistic strategies used in attributing responsibility, the majority of the
statements were coded as JUDGMENTs (that is statements where human behaviours are
evaluated). However the teachers and managers also made a substantial number of
statements expressing APPRECIATIONs (that is, the evaluations of things) (see Figure
5.1); the students on the other hand rarely did so. These differences suggest that the
teachers and management tended to avoid referring to human deeds when talking about
problems of postgraduate education in Vietnam. Instead, they preferred to address the
agents of the problems as ‘a thing”, not a human. The implications of this will be
discussed later in this chapter. None of the statements by the managers and teachers were
coded as AFFECT, however as will also be discussed later in the chapter, strong
emotions were a feature of some of the students’ interviews even though not directly
expressed in language recognised by an appraisal analysis.

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

82%
60%

55%
45%

40%

affect
appreciation
judgement

5%

12%

student

0%
teacher

0%
management

Figure 5.1 Attitudinal choice by each group
Across all of the participants, when “students” were the Appraised, they were mostly
likely to be the ones associated with statements encoding negative JUDGMENTs; that is,
the students were most likely to be held responsible for the poor quality of Vietnamese
postgraduate education (see Figure 5.2; Figure 5.3 below). However, not surprisingly,
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the teachers and the managers were least likely to attribute blame to themselves, unlike
the students, who were more likely to blame themselves.

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

58%

about students

39%39%
31%
22%

38%36%
26%

about teachers
about managers

11%

by students

by teachers

by managers

Figure 5.2 Percentage of judgments about each group by each group

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

98% 100%
78%

100%
83%

89% 89%
79%

56%

about students
about teachers
about managers

by students

by teachers

by managers

Figure 5.3 Percentage of negativity in JUDGMENTs about each group by each group
The maximum percentage of JUDGMENTs (39% by themselves, 58% by the teachers
and 38% by the managers) plus the high percentage of negativity in JUDGMENTs (98%
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by themselves, 83% by the teachers and 89% by the managers) by each group about
students indicates that students received the most comments and most of which is
negative. Though the mangers were refered to with 100% negativity by the other groups,
they received the least number of JUDGMENTs. These facts may suggest that students
are those who are most likely to be held responsible for the problems of
POSTGRADUATE education in Vietnam. This point will be discussed further in
Discussion chapter.

5.2

How do students attribute responsibility for the quality issues?

5.2.1 Responsibility attributed to teachers

The students held the teachers primarily responsible for the quality of their experience as
students and indeed for students’ attitudes to their learning and study as well as thesis
quality.
As judgment is the evaluation of human behaviours while appreciation is the attitude
towards a “thing”, the fact that students used more JUDGMENTS and fewer
APPRECIATIONs to talk about teachers (as well as management) demonstrates the
explicitness and openness in their talk. However, there is a considerable number of
APPRECIATIONs as JUDGMENTs when they talked about the teachers and especially
the managers. This suggests some extent of indirectness in attributing responsibility to the
teachers and the managers.
Most statements carry common features like negativity, and are modulised with meanings
of obviousness, usuality, obligation, and expectation. Below is the appraisal analysis of
the quotes to demonstrate the above-mentioned features. A similar analysis will be done
with the students’ talk about the managers as well as the teachers’ talk and the managers’
talk about the other two groups of stakeholders in later sections so that a comparison can
be made.
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5.2.1.1 Students hold teachers responsible for their experience as students

Two of the students attribute their unsatisfactory student experience to the teachers. One
of them criticised the teachers for not being commited, too busy and not providing
lectures with stimulating activities as well as appropriate requirements. The other
mentioned teachers’ unfair assessment.
Vietnamese: họ cũng không để ý lắm đến học viên ngồi ở dưới, tạo những hoạt
động nào để học viên chủ động hơn, hay là nắm bắt được kiến thức tốt hơn. ...
Trách nhiệm của họ đối với học viên cao học cũng không được tốt lắm. Có nhiều
người họ chỉ lên lớp giảng giải mấy câu xong rồi họ kệ muốn làm gì thì làm. ... Cái
việc mà học viên mà tiếp cận được với giáo viên để hỏi ý kiến một vấn đề nào đó
cũng khá là khó khăn bởi vì các thầy lúc nào cũng bận tít mù xong rồi mình hỏi cái
gì thì cũng chỉ trả lời được nhát gừng, ít thôi, không có thời gian để quan tâm đến
mình nhiều lắm, có thể là các thầy bận đi làm thêm (transcript S2, paragraph 3)
Translation: they do not pay much attention to students, who sit in front of them, to
create more activities to involve students in, making them more active and acquire
the knowledge better. ... Their [teachers’] responsibility for postgraduate student is
also not very high. There are many people who just come to class to give a short
lecture and then let students do whatever they want. ... It is rather difficult for
students to be able to approach teachers to consult on some problem because
teachers are all the time terribly busy and when we ask them something, they only
answer hesistantly and in a limited time, they don’t have time to care for us, may be
they are busy with their part-time job.

Vietnamese: giáo viên mà tốt thì nó sẽ kéo theo học viên cũng tốt theo. Chứ nếu mà
mình không yêu cầu họ cao thì chẳng có lý gì họ tự bắt mình phải cao, nhất là con
người thì luôn thích làm việc dễ, không ai thích việc khó, nếu cho họ chọn họ sẽ
chọn cái dễ ngay, không ai chọn cái khó, đa số là như thế. (transcript S2,
paragraph 6)
Translation: If the teachers are good, the students will also be good. If we don’t give
high requirements to students, there’s no reason they give themselves high
requirements, especially when humans always want easy jobs, nobody likes hard
jobs, if we let them choose, they will chose the easy one, most of them will do like
that.
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Vietnamese: nếu học trò học nghiêm túc và thầy giáo đánh giá nghiêm túc thì đấy là
một động lực cho người ta, nhưng nếu cô giáo không đánh giá đúng thì đấy là một
đòn nặng đánh vào tâm lý người ta. (Transcript S1, paragraph 6)
Translation: if the student study seriously and the teachers give serious assessment,
that will be good motivation for the students, if the teachers don’t give right
assessment, it will be a hard psychological blow.

Table 5.1 has the detailed analysis.
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cla
use
S2,
P6
S1,
P6

S1,
P6

S2,
P3
S2,
P3

S2,
P6

INSTANTIATION

giáo viên mà tốt (thì nó sẽ kéo theo học viên cũng tốt theo)
If the teachers are good, (the students will also be good)
nếu (học trò học nghiêm túc và) thầy giáo đánh giá
nghiêm túc thì đấy là một động lực cho người ta, if the
student study seriously and the teachers give serious
assessment, that will be good motivation for the students,
nhưng nếu cô giáo không đánh giá đúng thì đấy là 1 đòn
nặng đánh vào tâm lý người ta
if the teachers don’t give right assessment, it will be a hard
psychological blow.
và họ cũng không để ý lắm đến học viên ngồi ở dưới
and they do not pay much attention to students, who sit in
front of them
(họ cũng không) tạo những hoạt động nào (để học viên
chủ động hơn, hay là nắm bắt được kiến thức tốt hơn)
(they do not) create more activities (to involve students in,
making them more active and acquire the knowledge
better.)
trách nhiệm của họ đối với học viên cao học cũng không
được tốt lắm.)
their (teachers’) responsibility for postgraduate student is
also not very high.

APP
RAISE

I

AF
FE
CT

JUDGEMENT

negative,
invoked

APPR
ECIAT

APPRAIS
ED

ENGAGE-MENT

teachers

expand:
entertain (if)

I

negative,
invoked

teachers

expand:
entertain (if)

I

negative,
invoked

teachers

I

negative,
inscribed

teachers

expand:
entertain
(if)
contract:
deny (not)
contract:
deny (not)

I

negative,
inscribed

teachers

contract:
deny (not)

I

negative,
inscribed

teachers

contract:
deny (not)

GRADUATION

force:
intensification
(much)
force;
intensification
(reinforcement)
force:
intensification
(very)
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S2,
P6

Có nhiều người họ chỉ lên lớp giảng giải mấy câu
There are many people who just come to class to give a
short lecture

S2,
P6

xong rồi họ kệ muốn làm gì thì làm
and then let students do whatever they want

S2,
P6

Cái việc mà học viên mà tiếp cận được với giáo viên để
hỏi ý kiến một vấn đề nào đó cũng khá là khó khăn
It is rather difficult for students to be able to approach
teachers to consult on some problem
bởi vì các thầy lúc nào cũng bận tít mù
because teachers are all the time terribly busy

S2,
P6
S2,
P6
S2,
P6

rồi mình hỏi cái gì thì cũng chỉ trả lời được nhát gừng, ít
thôi
then when we ask them something, they only answer
hesistantly and in a limited time
không có thời gian để quan tâm đến mình nhiều lắm,
they don’t have time to care for us,

S2,
P6

có thể là các thầy bận đi làm thêm
may be they are busy with their part-time job.

I

negative,
inscribed

teachers

contract:
counter
(just)

I

negative,
inscribed

teachers

monoglossic

I

negative,
inscribed

teachers

monoglossic

I

negative,
inscribed

teachers

monoglossic

I

negative,
inscribed

teachers

contract:
counter
(only)

I

negative,
inscribed

teachers

contract:
deny (not)

I

negative,
invoked

teachers

expand:
entertain
(may be)

force:
quantification
25
(mấy câu )
force:
intensification
26
(“kệ” , “muốn
làm gì thì làm”
force:
intensification
(rather)
force:
intensification
(all the time,
terribly)
force:
intensification
force:
intensification

Table 5.1 Appraisal analysis of students’ talk blaming teachers for their students’ experience.

25

“mấy câu”, which literally means “some sentences” has the effect of lessening the value of the lecture

26

“kệ” means “don’t care” or “let somebody do something” but it implies irresponsibility.
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Appraisal Analysis
The texts in this section are marked with negative JUDGMENTs of teachers’ behaviors
related to teaching, assessing and the attendance of students. If explicit (inscribed)
JUDGMENTs represent the highest level of directness in attributing responsibility (level
1), implicit (invoked) JUDGMENTs will be the 2nd in the ranking (level 2), then
incongruent JUDGMENTs (JUDGMENT as APPRECIATION/AFFECT) (level 3) (see
Table 5.2).
Types of evaluation

Degree of directness

Inscribed JUDGMENT

1

Invoked JUDGMENT

2

Incongruent JUDGMENT

3

Table 5.2 Degree of directness in evaluation
Most of the students’ talk is coded with explicit (inscribed) JUDGMENTs. This indicates
that the students were quite direct in blaming teachers for the students’ experience. The
only few cases of implicit JUDGMENT (invoked in appraisal terms) were noticed when
the students talked about their desire to have teachers who should be more qualified and
could be give better assessment.
From a dialogistic perspective, the students’ talk was coded with more open-for-debate
(heteroglossic in appraisal term) instances. However, the occurrence of several
monoglossic statements in this section demonstrates the students’ confidence, especially
when they talked about their desires and expectation in relation to teachers, and the
problems with teacher-student consultations. The “monoglossic” nature of these
statements suggests that the students assumed this knowledge (about teachers’ behaviour)
to be “taken-for-granted” facts, not open to discussion. These bare assertions do not
overtly reference other voices or recognize alternative positions.
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The popularity of coded negation and concession (heteroglossic/contract/disclaim/deny or
counter in appraisal terms) are indicative of the students’ disappointment as well as their
expections of teachers. The statements with negation (deny in appraisal terms) are
indicative of the students’ awareness of the alternative position of the issue and their
expectations. For example, when they comment on the teachers’ lack of activities to
involve students, there is an implication that teachers are expected to create activities to
involve students in classroom activities. Or when they talked about teachers’ not having
time to care for students, the position that teachers should have time to care of students is
assumed. With the statements marked with counter-expectational aspect (counter in
appraisal terms), the effect is quite similar. The students’ texts reveal their expectations.
For example, like the quote of S2, P6 “they only answer hesistantly and in a limited
time”, suggests that the students expect the teachers to answer them in a different way,
not “hesistantly and in a limited time”.
The high frequency of coded graduation/force/intensification strengthens the speakers’
attitude, in this case the students’ dissatisfaction at the teachers’ teaching and assessment
practice and hold the teachers responsible for their students’ experience.

5.2.1.2 Students hold teachers responsible for students’ attitude to study

The students also hold their teachers responsible for their negative attitude towards
study. Two of the students claimed that they would be more interested in studying,
trying harder if their teachers were more serious workers. They emphasized that they
would care about study more if teachers cared more about them, knowing them more.
Vietnamese: Còn vấn đề người học, một khi giáo viên đã tỏ ra là nghiêm túc hoặc
giáo viên mà đã giỏi rồi thì tự nhiên người học người ta cũng có một cái gì đó để
người ta phấn đấu, hướng tới, kính trọng thì người ta sẽ học tốt hơn. ... Nếu mà
giáo dục sau đại học mà thay đổi được từ cai cấp độ cao, cấp độ quản lý tới giáo
viên thì vai trò của học viên tự khắc sẽ phải tăng lên, chứ nếu mà mình không yêu
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cầu họ cao thì chẳng có lý gì họ tự bắt mình phải cao, nhất là con người thì luôn
thích làm việc dễ, không ai thích việc khó, nếu cho họ chọn họ sẽ chọn cái dễ ngay,
không ai chọn cái khó, đa số là như thế. (Transcript S2, paragraph 7)
Translation: As for learners, once teachers appear to be serious or teachers are wellqualified, automatically learners will have something to strive for, look upon at and
they will study better. ... If postgraduate education can change from top level,
management level to teachers then the role of learners will automatically improve,
if we [in Vietnam] don’t give high requirements to students, there is no reason they
force themselves to work hard, especially when it’s human nature to always choose
easy jobs, nobody likes hard jobs, if we let them choose, they would instantly
choose the easy ones, nobody take the hard ones, most of the time.
Vietnamese: nếu qui mô lớp học nhỏ hơn, giới hạn trong vòng 20-30 sinh viên, rồi
thầy giáo tập trung, ít ra là biết tên, biết mặt sinh viên, người ta biết là người ta dạy
cái gì, và sinh viên đến học vì cái quyền lợi của họ, người ta được cái gì sau những
buổi học như thế, thì em nghĩ là thái độ của sinh viên cũng sẽ khác. (transcript S4,
paragraph 7)
Translation: if the size of the class is smaller, limited within 20-30 students, and
teachers are more concentrated, at least they know who their students are, they
know what they are teaching, and students come to study for their own benefit and
know what they gain after class, then I think students’ attitude will be different.
Table 5.3 presents the analysis in details.
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cla
use

INSTANTIATION

S2,
P7

Một khi giáo viên đã tỏ ra là nghiêm túc hoặc giáo viên
mà đã giỏi rồi thì tự nhiên người học người ta cũng có
một cái gì đó để người ta phấn đấu, hướng tới, kính
trọng thì người ta sẽ học tốt hơn.
Once teachers appear to be serious or teachers are wellqualified, automatically learners will have something to
strive for, look upon at and they will study better.
nếu mà GDSĐH mà thay đổi được từ cai cấp độ cao,
cấp độ quản lý tới giáo viên thì vai trò của học viên tự
khắc sẽ phải tăng lên, chứ nếu mà mình không yêu cầu
họ cao thì chẳng có lý gì họ tự bắt mình phải cao
if postgraduate education can change from top level,
management level to teachers then the role of learners
will automatically improve, if we don’t give high
requirements to students, there is no reason they force
themselves to work hard
nếu (qui mô lớp học nhỏ hơn, giới hạn trong vòng 20-30
sinh viên), rồi thầy giáo tập trung, ít ra là biết tên, biết
mặt sinh viên, người ta biết là người ta dạy cái gì, và
sinh viên đến học vì cái quyền lợi của họ, người ta được
cái gì sau những buổi học như thế, thì em nghĩ là thái
độ của sinh viên cũng sẽ khác
if (the size of the class is smaller, limited within 20-30
students), and teachers are more concentrated, at least
they know who their students are, they know what they
are teaching, and students come to study for their own
benefit and know what they gain after class, then I think
students’ attitude will be different

S2,
P7

S4,
P7

ẢP
PR
AIS
I

AFFE
CT

JUDGEMENT

APPRAIS
ED

ENGAGE-MENT

GRADUATION

negative,
invoked

teachers

expand:
entertain
(if
structure)

force:
intensification
(once)

negative,
invoked

teachers

expand:
entertain
(if
structure)

negative,
invoked

teachers

expand:
entertain
(if
structure)

APPR
E-

force:
intensification
(repetition)

Table 5.3 Appraisal analysis of students talk blaming teachers for their study attitude.
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Appraisal analysis
The appraisal analysis of students’ texts in this section is featured with the “if” conditional
structure, which is categorised in appraisal as expand/entertain. This choice of dialogistic
positioning shows the students’ hesitation, leaving the argument open for debate. As conditional
sentences in Vietnamese are not grammatically recognized by “real” and “unreal” sub-classes, it
is up to the listener’s subjectivity to refer the sentence to the “real” or “unreal” condition. The
texts are believed to be more “unreal” when put in the overall context of teachers’ being
criticised for a wide range of misbehaviours. By repeatedly using the “if” conditional structure,
the students directly held teachers responsible for their negative study attitude while indirectly
revealed their wish, their expectation of having teachers with better professional behaviours and
qualification.
It is also noteworthy that the judgment or the blame by the students in this section is not explicit
(inscribed in appraisal term) but implicit (invoked in appraisal term). In stead of directly saying
the teachers are not serious or not well-qualified so that the students’ study attitude is
problematic, the students implicitly used the conditional sentences. This indirectness could be
explained by the traditional scholaristic culture in Vietnam which rules that students have to
always respect teachers. Talking publicly negatively about teachers is not favoured. Another
reason for this indirectness is probably the lack of confidence that may have made the students
less explicit in blaming the teachers. They may have felt that they themselves were not good and
they were also part of the problem.

5.2.1.3 Students hold the teachers responsible for the quality of theses

In their talk about thesis quality, the students hold teachers responsible for the poor quality of
their theses. They pointed out that the role of supervisors is very important and that theses fail
because supervisors do not read them sufficiently to give them feedback or theses are of poor
quality because of the lack of qualiy control by supervisors. They revealed that theses on
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repeated topics or theses with inappropriate methods of data collection or research were still
approved. The students also admitted that there was much plagiarism and nobody had done
anything about it. The quotes below illustrate the students’ concerns.
Vietnamese: Nếu như là không ra gì thì em nghĩ là một phần lỗi là do giáo viên hướng
dẫn, em đảm bảo là như thế. Nếu như giáo viên hướng dẫn cứ đọc thật kỹ, yêu cầu người
ta làm hết mức mà người ta không làm được thì lúc đấy mới là do học trò, nhưng mà đây
lại không đọc, cũng phải trách người hướng dẫn. (Transcript S1, paragraph 7)
Translation: If it turns out to be nonsense, I think part of the fault is the supervisors’, I bet
it’s the case. If the supervisor reads carefully, asking students to do their best and the
students can’t, that would be student’s fault. But here, (they) don’t read, we have to
blame supervisors as well.
Vietnamese: Vai trò hướng dẫn của giáo viên em nghĩ là quan trọng. Chất lượng luận
văn phụ thuộc vào nhiều yếu tố. Có luận văn thì bị bảo vệ lại vì thầy không đọc cho, có
sáu luận văn thì phải. Nếu mà thầy nhiệt tình, em đảm bảo là chất lượng của luận văn
cũng rất là tốt. (Transcript S1, paragraph 7)
Translation: The supervising role of teachers, I think is very important. The quality of
theses depends on many factors. Some theses failed because the supervisor did not read
[their thesis], there were six theses like that, if I’m correct. If the supervisor were
enthusiastic, I’m sure the quality of theses would be very good.
Vietnamese: họ không được đào tạo một cách có bài bản về phương pháp nghiên cứu, có
những đề tài hoàn toàn lặp lại nhưng vẫn được phép làm hay là phương pháp nghiên cứu
phương pháp thu thập số liệu không thỏa đáng nhưng mà giáo viên hướng dẫn vẫn chấp
nhận cho làm bởi vì tặc lưỡi cho nó qua cái Thạc sỹ này chứ không phải họ thực sự muốn
cái luận văn đó được làm một cách nghiêm túc. (Transcript S2, paragraph 8)
Translation: they [students] are not trained properly in terms of research methodology,
there are theses with completely repeated topics but they still got approved or the
research method or data collection method is not appropriate but the supervisor still gave
an OK because they just wanted to let pass the thesis, not they really want it to be done in
a serious way.
Vietnamese: sao chép rất là nhiều, đúng là sao chép nhưng hiện nay có ai làm gì đâu.
(Transcript S3, paragraph 5)
Translation: there is very much plagiarism, it’s plagiarism but at present nobody has done
anything about it, have they?

Table 5.4 presents details of the analysis.
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INSTANTIATION

APPR
AISER

S1,
P7

(Nếu như là không ra gì thì) em nghĩ là một phần lỗi là
do giáo viên hướng dẫn
(If it turns out to be nonsense), I think part of the fault is
supervisors’

I

negative,
inscribed

S1,
P7

em đảm bảo là như thế
I bet it’s the case

I

S1,
P7

Nếu như giáo viên hướng dẫn cứ đọc thật kỹ, yêu cầu
người ta làm hết mức mà người ta không làm được thì
lúc đấy mới là do học trò
If the supervisor reads carefully, asking students to do
their best and the students can’t, that would be student’s
f lt mà đây lại không đọc
nhưng

S1,
P7

But here, (they) don’t read

S1,
P7

cũng phải trách người hướng dẫn
we have to blame supervisors as well

S1,
P7

Vai trò hướng dẫn của giáo viên em nghĩ là quan trọng.
The supervising role of teachers, I think is very
important

S1,
P7

Có luận văn thì bị bảo vệ lại vì thầy không đọc cho
Some theses failed because the supervisor did not read
(their thesis),

27

27

ENGAGE-MENT

GRADUATION

supervisor

expand:
entertain (I
think)

force:
intensification
(nonsense)

negative,
inscribed

supervisor

I

negative,
invoked

supervisor

expand:
entertain (I
bet)
expand:
entertain (if
structure)

force:
intensification
(I bet)
force:
intensification
(modality)

I

negative,
inscribed

supervisor

contract:
deny (not)

force:
intensification
(but here)

I

negative,
inscribed

supervisor

monoglossic

negative,
invoked

supervisor

expand:
entertain (I
think)

force:
intensification
(modality)
Force:
Intensification
(initial-focus)

negative,
inscribed

supervisor

monoglossic

I

I

AFFE
CT

JUDGEMENT

APP
RECIA
TIO

APPRAISED

The original Vietnamese quote does not have a subject, which in Vietnamese implies the student’s lack of respect when talking about the supervisors
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S1,
P7

Nếu mà thầy nhiệt tình, em đảm bảo là chất lượng của
luận văn cũng rất là tốt
If the supervisor were enthusiastic, I’m sure the quality
of theses would be very good.

I

negative,
invoked

supervisor

expand:
entertain (if
structure)

S2,
P8

họ[students] không được đào tạo 1 cách có bài bản về
phương pháp nghiên cứu
they are not trained properly in terms of research
methodology
(có những đề tài hoàn toàn lặp lại) nhưng vẫn được
phép làm
(there are theses with completely repeated topics) but
they still got approved

I

negative,
invoked

supervisor

contract:
deny (not)

I

negative,
invoked

supervisor

contract:
counter (but,
still)

force:
intensification
(completely,
still)

S2,
P8

(phương pháp nghiên cứu phương pháp thu thập số liệu
không thỏa đáng) nhưng mà giáo viên hướng dẫn vẫn
chấp nhận cho làm
(the research method or data collection method is not
appropriate) but the supervisor still gave an OK

I

negative,
invoked

supervisor

contract:
counter (but,
still)

force:
intensification
(still)

S2,
P8

tặc lưỡi cho nó qua cái Thạc sỹ này
they just wanted to let pass the thesis

I

negative
invoked

supervisor

contract:
counter

force:
intensification
28
(tặc lưỡi)

S2,
P8

chứ không phải họ thực sự muốn cái luận văn đó được
làm một cách nghiêm túc
not that they really want it to be done in a serious way.

I

negative,
inscribed

supervisor

contract:
deny (not)

force:
intensification
(really)

S3,
P5

(đúng như bạn nói sao chép rất là nhiều, đúng là sao
chép) nhưng hiện nay có ai làm gì đâu
(like you said, there is very much plagiarism, it’s
plagiarism) but at present nobody has done anything
about it, have they?

I

negative,
invoked

supervisor

disclaim:
deny
(nobody)

force:
intensification
(interrogative,
irony)

S2,
P8

force:
intensification
(modality, I’m
sure, very)

Table 5.4 Appraisal analysis of students’ talk blaming teachers for their thesis quality.

28

This phrase in Vietnamese has colloquial meaning, referring to an action of letting something pass despite knowing it’s not worth.
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Appraisal analysis
There is a greater quantity of student talk on this topic compared to the others. Their talk
was coded with negative JUDGMENTs of the supervisors’ behaviour. The JUDGMENTs
were realized with a considerably high degree of implicitness (invoked) - eight out of 13
instances were coded with invoked attitude. This shows a certain degree of caution by the
students in directly blaming the supervisors for the quality of theses. In addition, they
used the “if” conditional structure, which is termed ‘entertain’ in appraisal’s engagement
category. The use of an entertain statement in appraisal implies the speaker’s intention to
leave the issue open to other opinions. Also, the frequent occurrence of linguistic devices
which indicate an invitation to other voices like I think, I bet, I am sure (which are also
‘entertain’ in appraisal terms) suggests that the students are not confident in making these
statements about supervisors. For example, when saying “I think part of the fault is the
supervisors’” or “The supervising role of teachers I think is important” (S1, P7), the
language suggests less desire to say something in a non-contestable manner. This is more
open to arguability than simply saying “Part of the fault is the supervisors” or “The
supervising role of teachers is important”.
Many of the quotes were also either negated (disclaim/deny in appraisal terms) or
concessive (disclaim/counter in appraisal terms).

The use of negation, from the

dialogistic perspective, is to introduce the alternative positive position and to reject it. For
example, when a student said “they are not trained properly in terms of research
methodology” (S2, P8), s/he introduced the possibility that “they are trained properly in
terms of research methodology”, thus proposing the implication “they should have been
trained properly in terms of research methodology”. The concessive instances produce
similar effects. When the student claimed that there are theses with completely repeated
topics but they still got approved (S2, P8), they implied “they should not have been
approved”, or when s/he commented “the research method or data collection method is
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not appropriate but the supervisor still gave the OK” (S2, P8), s/he meant to propose an
alternative that “the supervisor should not have given the OK”.
The students’ texts in this section are also marked with frequent emphasis
(force/intensification in appraisal terms). The use of emphatic lexicals like really, sure,
very, or completely together with other cues like modality, initial focus, irony are
indicative of the level of frustration in the students’ attitude when talking about the
supervisors’ impact on their thesis quality.

5.2.2 Responsibility attributed to the managers

The students held the managers responsible for quality issues of postgraduate education
in Vietnam mainly in that they poorly managed the study and teaching practice as well as
the supervision and examination of theses.

5.2.2.1

Students hold the managers responsible for poor management of teaching and
studying practice

In general, the students blamed their poor attitude toward study and their bad student
experience on faulty management such as ineffective and unfair management methods,
loose supervision of teaching and studying, and lack of motivation.
For example, from the students’ perspective, the present attendance checking, which had
recently been reinforced by the management, was strict but just a formality. The students
suggest that attendance would improve if there were real incentives to attend, such as
better programs or better teachers.

185

The students also complained about unfair rules in relation to sitting for examinations,
over-crowded classrooms and level of concern by the managers for the students’ interest
and needs.
Vietnamese: Trong những vấn đề em vừa nói thì em nghĩ là vấn đề lo ngại nhất là
vấn đề người đi đào tạo, người xây dựng chương trình, tức là từ cấp độ quản lý thì
như thế nào. (Transcript S2, paragraph 7)
Translation: Among the problems I’ve
just mentioned, I think the most worrying issue is the trainer, the curriculum
builder, I mean from the management level.
Vietnamese: Nhiều khi quản lý chỉ ở trên giấy tờ thì cũng không để làm gì. Em nói
thật cô chứ trường em chẳng hạn, cứ suốt ngày điểm danh học trò nhưng chúng nó
không học thì cũng chẳng làm được gì, đúng không ạ? Cho nên là tại vì cách quản
lý của mình chưa tốt, chưa tạo ra động lực thực sự. (Transcript S1, paragraph 10)
Translation: in many cases management on paper is for nothing. Frankly speaking,
take my university as an example, attendance checking is done all the time but they
(the students) don’t study, nothing can be done about it, is that right? Therefore, the
reason is our way of management is not good, haven’t created real motivation.
Vietnamese: Em thấy là cái hình thức mình điểm danh ở trường mình khá là ngặt
nghèo, chỉ muốn đảm bảo là học sinh tham gia đầy đủ, nhưng mà bây giờ, bản thân
sinh viên khi người ta bỏ tiền ra đi học người ta tự ý thức được là cái việc đi học
đấy là có lợi cho người ta, không phải người ta đi học đến để mà điểm danh nếu
không đủ điểm danh người ta phải học lại, em có thể đảm bảo rằng có rất nhiều
người, sau khóa học hầu như không đạt được cái gì hết, mọi người đến lớp nhiều
khi nghe giảng và không biết là mình đang học môn gì nữa, miễn làm sao điểm
danh đủ, có tên, đủ điều kiện để cuối khóa, có thể làm home assignment, có thể thi.
Cái việc mình áp đặt như thế cái đó là những cái bất cập đối với mình. … có những
thầy đến dạy em cảm tưởng như là mình không có ai để giám sát việc giảng dạy của
họ cho nên là rất là thoải mái trong những việc như thế. … Thứ nhất là cấp quản lý,
khoa sau đại học , trường X, nó rất là lỏng lẻo. Quản lý ở đây có thể chia ra là
quản lý giáo viên đến dạy, quản lý sinh viên đến học và quản lý chất lượng đào tạo
như thế nào. … Đối với việc quản lý giáo viên như em vừa nói rất là lỏng lẻo,
không có sự giám sát, nhiều khi chất lượng như thế nào hoàn toàn là không biết,
việc đi đến đúng giờ, học hành ra làm sao, thời khóa biểu còn bị nhầm lẫn, gây ra
cái sự là, ví dụ như nhà em rất xa, nhiều khi đến lớp thì báo nghỉ, không có
communication giữa nhà trường với sinh viên, hầu như là không có, cứ mặc cho
sinh viên. … Nghiễm nhiên là nếu nghỉ đột xuất thì sinh viên phải chịu, nhưng trong
trường hợp sinh viên nghỉ, nếu quả ba buổi là không được thi, đấy, tức là nó có cái
sự rất là bất công bằng giữa nhà trường đối với sinh viên ra làm sao nhưng mà
ngược lại đối với quyền lợi của sinh viên thì khoa hoàn toàn không để ý đến. Cấp
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quản lý em nghĩ là hầu như là chưa chuyên sâu, chưa dành nhiều thời gian vào việc
quản lý cái chất lượng của chương trình đào tạo sau đại học. … Đối với sinh viên
thì nó như 1 cái hệ quả tích lũy lại thôi, do chương trình học không hứng thú, do
cách quản lý như vậy, do qui mô lớp học nó đông như thế. Đối với sinh viên nếu
người ta cảm thấy chương trình đấy nó cần thiết đối với người ta thì người ta học
sẽ tập trung và chuyên sâu. … Thế nhưng mà ngược lại nếu qui mô lớp học nhỏ
hơn, giới hạn trong vòng 20-30 sinh viên, rồi thầy giáo tập trung, ít ra là biết tên,
biết mặt sinh viên, người ta biết là người ta dạy cái gì, và sinh viên đến học vì cái
quyền lợi của họ, người ta được cái gì sau những buổi học như thế, thì em nghĩ là
thái độ của sinh viên cũng sẽ khác, và thái đôj của giáo viên cũng sẽ khác, chứ
không phải là như bây giờ. … Đối với rất nhiều sinh viên, mục đích chính đến lớp
là để điểm danh. Có những người người ta làm cách là điểm danh hộ, nhờ người
đến để điểm danh hoặc là người ta đến rất là muộn để điểm danh. Hoặc là những
người cũng có tiêu cực nhất định là người ta quen người làm công tác điểm danh,
thì cái việc người ta không đến cũng không sao vì người ta có sự quen biết như thế,
cái môn học đó người ta chỉ tham gia được 50% thôi nhưng người ta vẫn đủ điều
kiện để người ta thi. (Transcript S4, paragraph 9; 10)
Translation: I see the attendance checking at our institution is rather strict, because
they want to make sure students come to class, however, students pay the fee and
they know the study is for themselves, they don’t come to class for the attendance
check. I bet there are many people who gain nothing after a course, they came to
class, listening to the lecture but don’t know what they are studying. The way we
impose like that is our problem. … There are teachers who come to class, I have a
feeling that because we don’t have anybody supervising their teaching, they feel
totally free doing such jobs (coming late, leaving early, …)… The first problem is
management level, the department of postgraduate studies, university of X, which is
very loose. Management here can include management of teachers, management of
students and management of training quality. … For the management of teachers, as
I’ve just mentioned, it’s very loose, there’s no supervision, in many cases, it’s not
known about the quality, punctuality as well as the teaching and learning. Even
timetables are mistaken, causing students, like me, to come to class from a very far
distance to learn that the class was cancelled. It means there is no communication
between the university and students, almost no, nobody cares for students. … It is
like a matter of course that students have to accept out-of-notice absence of
teachers, however, if it is students who are absent, they are not allowed to sit for the
exam if it’s more than three times, it means there is a big unfairness by the
institution towards students, they definitely don’t care for students’ rights. The
management is almost not focusing, they have not spent much time taking care of
the quality of training. … For students, it’s like a consequence, it’s all because the
program is not interesting, because of such a way of management, because the class
is over-crowded. For students, if they feel the program is necessary for them, they
will study with more concentration and specialization. … if the size of the class is
smaller, limited within 20-30 students, and teachers are more interested, at least
they know who their students are, they know what they teach, and that students
come to study for their own right and what they get from those classes, I think
students’ attitude would be different, and teachers’ attitude would be different too,
187

not like now. … For many students, the main purpose to come to class is for
attendance checking. There are people who found their own way by asking
somebody else to come to class just for the attendance checking, or they come to
class very late, just in time for the attendance checking. Or there are people who
reply on their acquaintance with the staff who does the attendance checking job so it
is not a problem for them even when they don’t come to class, they have only 50%
class attendance but they are still eligible to sit for the exam.
Vietnamese: Vấn đề quản lý sinh viên, học viên hơi lỏng lẻo. (Transcript S5,
paragraph 8)
Translation: The management of students is rather loose.
Details of the analysis are presented in Table 5.5.
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S2,
P7

em nghĩ là vấn đề lo ngại nhất là vấn đề người
đi đào tạo, người xây dựng chương trình
I think the most worrying issue is the trainer, the
curriculum builder.
tức là từ cấp độ quản lý thì như thế nào,
I mean from the management level.

S1,
P10

nhiều khi quản lý chỉ ở trên giấy tờ thì cũng
không để làm gì
in many cases management on paper is for
nothing

S1,
P10

Em nói thật cô chứ trường em chẳng hạn, cứ
suốt ngày điểm danh học trò (nhưng chúng nó
không học thì cũng chẳng làm được gì, đúng
không ạ?)
Frankly speaking, take my university as an
example, attendance checking is done all the
time (but they (the students) don’t study,
nothing can be done about it, is that right?)

S1,
P10

Cho nên là tại vì cách quản lý của mình chưa
tốt, chưa tạo ra động lực thực sự
Therefore, the reason is our way of management
is not good, haven’t created real motivation.
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S4,
P9

em thấy là cái hình thức mình điểm danh ở
trường mình khá là ngặt nghèo
I see the attendance checking at our institution
is rather strict

S4,
P9

em có thể đảm bảo rằng có rất nhiều người,
sau khóa học hầu như không đạt được cái gì
hết, mọi người đến lớp nhiều khi nghe giảng và
không biết là mình đang học môn gì nữa, miễn
làm sao điểm danh đủ, có tên, đủ điều kiện để
cuối khóa, có thể làm home assignment, có thể
thi.
I bet there are many people who gain nothing
after a course, they came to class, listening to
the lecture but don’t know what they are
studying.
Cái việc mình áp đặt như thế cái đó là những
cái bất cập đối với mình
The way we impose like that is our problem.

S4,
P9

S4,
P9

em cảm tưởng như là mình không có ai để giám
sát việc giảng dạy của họ
I have a feeling that because we don’t have
anybody supervising their teaching

I

I

Judgment as
Appreciation
(incongruent
Judgment of
managers)
negative
invoked

negative,
invoked

attendance
checking

expand:
entertain
(I see)

force:
intensification
(rather, ngặt
29
nghèo )

managers

expand:
entertain
(I bet)

force:
intensification
(bet, nothing)

contract:
deny
(not)

I

negative,
invoked

managers

monoglossic

I

negative,
inscribed

managers

contract:
deny
(not)

force: infused
intensification
(impose,
initial-focus)

expand:
entertain
(I have a
feeling)

29

“ngặt nghèo” has metaphorical meaning
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S4,
P10

S4,
P10

Thứ nhất là cấp quản lý, khoa sau đại học ,
trường X, nó rất là lỏng lẻo
the first problem is management level, the
department of postgraduate studies, university
of X, which is very loose
Đối với việc quản lý giáo viên như em vừa nói
rất là lỏng lẻo
For the management of teachers, as I’ve just
mentioned, it’s very loose

S4,
P10

không có sự giám sát
there’s no supervision

S4,
P10

nhiều khi chất lượng như thế nào hoàn toàn là
không biết, việc đi đến đúng giờ, học hành ra
làm sao
in many cases, it’s not known about the quality,
punctuality as well as the teaching and learning.
thời khóa biểu còn bị nhầm lẫn, gây ra cái sự
là, ví dụ như nhà em rất xa, nhiều khi đến lớp
thì báo nghỉ
Even timetables are mistaken, causing students,
like me, to come to class from a very far
distance to learn that the class was cancelled.
không có communication giữa nhà trường với
sinh viên, hầu như là không có
there is no communication between the
university and students, almost no

S4,
P10

S4,
P10
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(as I’ve
just
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contract:
deny (no)

force:
intensification
(very,
repetition,
initial-focus)

quality,
punctualit
y

contract:
deny
(not)

timetable

contract:
counter
(even)

force:
intensification
(hoàn
toàn,
reinforced
lising)
force:
intensification
(even)

managers

contract:
deny

managers

negative,
invoked

force:
intensification
(repetition
with
clarification)

“lỏng” in Vietnamese means “loose”, combined with “lẻo”, the meaning of the compound is stronger and imply some irresponsibility.
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Judgment as
Affect
(incongruent
Judgment of
managers)

managers

monoglo31
ssic

force:
intensification
32
(cứ mặc)

negative,
inscribed

the
institution

monoglossic

force:
intensification
(very)

Judgment as
Affect
(incongruent
Judgment of
managers)

managers

contract:
deny
(not)

force:
intensification
(definitely)

I

negative,
inscribed

managers

force:
intensification
(almost)

I

negative,
inscribed

managers

contract:
deny
(not)
expand:
entertain
(I think)
contract:
deny
(not)

S4,
P10

cứ mặc cho sinh viên.
nobody cares for students.

S4,
P10

có cái sự rất là bất công bằng giữa nhà trường
đối với sịnh viên ,
there is a big unfairness by the institution
towards students

S4,
P10

đối với quyền lợi của sinh viên thì khoa hoàn
toàn không để ý đến.
they definitely don’t care for students’ rights

I

S4,
P10

Cấp quản lý em nghĩ là hầu như là chưa chuyên
sâu
The management is almost not focusing

S4,
P10

chưa dành nhiều thời gian vào việc quản lý cái
chất lượng của chương trình đào tạo sau đại
học
they have not spent much time taking care of
the quality of training

I

negative,
inscribed

I

negative,
inscribed

31

The original text in Vietnamese is not negative.

32

“cứ mặc” literally means “keep letting sb do smt without care”, which is emphatic and implies irresponsibility

force:
quantification
(much)

192

S4,
P10

Đối với sinh viên thì nó như một cái hệ quả tích
lũy lại thôi, … do cách quản lý như vậy
For students, it’s like a consequence…, because
of such a way of management

S4,
P10

Đối với sinh viên nếu người ta cảm thấy chương
trình đấy nó cần thiết đối với người ta thì người
ta học sẽ tập trung và chuyên sâu
if they feel the program is necessary for them,
they will study with more concentration and
specialization.
nếu qui mô lớp học nhỏ hơn … thì em nghĩ là
thái độ của sinh viên cũng sẽ khác, và thái đô
của giáo viên cũng sẽ khác, chứ không phải là
như bây giờ
if the size of the class is smaller, …. I think
students’ attitude would be different, and
teachers’ attitude would be different too, not
like now.
đối với rất nhiều sinh viên, mục đích chính đến
lớp là để điểm danh.
for many students, the main purpose to come to
class is for attendance checking

S4,
P10

S4,
P10

S5,
P8

vấn đề quản lý sinh viên, học viên hơi lỏng lẻo
the management of students is rather loose

I

I

I

I

I
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Appreciation
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managers)
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invoked

negative,
invoked

Judgment as
Appreciation
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Judgment of
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way
of monoglomanageme ssic
nt
managers

expand:
entertain
(if
structure)

negative,
invoked
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students’
attitude,
teachers’
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expand:
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(if
structure)

negative,
invoked

purpose of monogloclass
ssic
attendance
managers

monoglossic

force:
intensification
(rather, lỏng
33
lẻo)

Table 5.5 Appraisal analysis of students’ talk blaming the management for poor management of teaching and studying practice.
33

See footnote 6
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Appraisal analysis
The students’ talk about the managers was largely negative. In their view, the
management of postgraduate education in Vietnam was neither professional nor
conducive to high quality education. A number of instances coded as congruent
APPRECIATIONs of things like the program, the timetable, the size of classes or
JUDGMENTs of students’ and teachers’ behaviours are actually incongruent
JUDGMENTs of the managers. For example, when there are statements about the
timetables being incorrect, the expectation about the size of the class being improved, or
about the program being more specialized (S4, P10), there is an implicit blame on the
management. Similarly, when there are statements about students’ behaviour in coming
to class only for attendance checking, there is actually blame placed on the management.
This high frequency of invoked JUDGMENTs and JUDGMENT as APPRECIATION
suggests the indirectness and thus extra care in their of expression in the students’ talk
attributing responsibility to the managers.
As far as the positioning of voices is concerned (engagement in appraisal terms), it is
notable that quite a few of the instances were found as ‘entertain’, which from an
appraisal analysis, means the speakers here indicated that their opinion is one of a number
of possible positions, leaving dialogic spaces for other possibilities. There are a number
of structures beginning with I think, I mean, I bet, I see, or frankly speaking… This
marked use of ‘entertain’ strategy can be explained by the students’ lack of authority and
power to judge those in management position. The students have always been the least
powerful voice in an educational setting in Vietnam and this is evident in the way they
talked about the management, the sector which has the most power in educational
institutions in Vietnam.
The frequent occurrence of negated instances (contract/deny in appraisal terms) indicates
the students’ awareness of the positive aspects of the issues and shows their expectations
of better possibilities. For instances, when the students said “our way of management is
not good” (S1, P10) or “there’s no supervision” or “there is no communication between
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the university and students” (S4, P10), it is evident that they expect the managers to be
good or that there should be supervision or there should be communication between the
university and students.

5.2.2.2

Students hold the managers responsible for poor management of thesis
supervision and examination

In this section, the students provide examples from their own experience. They point to a
lack of serious control of thesis quality and poor management of thesis supervision and
examination.
According to the students, they did not know who would be their supervisor until they
had already worked out the research plan. This may result in the students’ having to do
everything all over again, finding a new research topic and making a plan that suit their
designated supervisor. Even though the students did not talk much in details about the
supervision of thesis writing and supervising, they mentioned they did not receive any
support from the department and suggested there should be stricter control of thesis
quality.
When it came to the topic related to the management of thesis examination, one student
commented on the lack of professionalism and the irresponsibility of the managers. She
recounted her experience (together with other students’) of having been guided by the
administration staff to hand in the thesis for evaluation a short time before the defense
ceremony.
Vietnamese: Cái trường mình í, thì rất là buồn cười ở chỗ đáng nhẽ phải cho biết
giáo viên hướng dẫn trước khi làm bảo vệ đề cương nhưng mà bọn em tự mày mò
làm, xong mới gặp giáo viên hướng dẫn, đề cương của bọn em không hợp với thầy.
(Transcript S1, paragraph 10)
Translation: Our university is very funny in that they should have let us know who
our supervisor was before we proposed the research topic. In fact, we had to make
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the research plan by ourselves, then we met our supervisor to find that our topic was
not of his interest.
Vietnamese: Về phía người học thì không còn cách gì khác là quản lý chặt chẽ về
chất lượng, là phải tương đối nghiêm túc hơn trong việc kiểm soát chất lượng luận
văn. (Transcript S3, paragraph 8)
Translation: To learners, there is no way but strictly managing the quality and being
quite more serious in controlling thesis quality.
Vietnamese: Support của khoa thì em không biết là có hay không và nếu có thì em
cũng không nhận được hoặc mình không biết để tìm đến sự support đó. … Ví dụ là
năm người cùng bảo vệ luận văn trong cùng hôm đấy, bọn em đến gặp một thầy ở
bên văn phòng khoa, thầy sẽ hướng dẫn cho bọn em là phải điền các form như thế
nào, rồi gửi luận văn đi ra làm sao, thế thì chị thấy rằng là ví dụ như đợt của em thì
em được thông báo thứ tư tuần tới này bọn em phải bảo vệ, bọn em được triệu tập
vào năm giờ chiều thứ sáu của tuần trước đấy, đến để thầy hướng dẫn và thầy đưa
cho mình năm quyển luận văn, tức là trước đấy bọn em đã nộp rồi, thầy giữ lại, và
tập hợp bọn em lại để giới thiệu qua qui trình như thế, và sau đó có yêu cầu là phải
đưa luận văn đến cho các thầy, tự đi đưa trong danh sách, đưa cho các thầy phản
biện, sinh viên tự đến nhà thầy, tự liên lạc tự đi đưa, thì hôm đấy rất là gấp gáp.
Thứ bảy bọn em phải gặp nhau, năm giờ chiều thứ sáu họp với đại diện bên khoa
đã mất gần một giờ rồi, nên không làm được gì. Mà cái cách thầy thông báo là ba
giờ chiều thầy báo là năm giờ chiều có mặt ở khoa, thế giả sử nếu em đi công tác ở
bên ngoài thì rõ ràng em không thể nào về kịp được, thế thì em cũng có hỏi là, lúc
đấy em cũng đang có việc gấp một chút em có thể đến muộn hoặc em xin sang buổi
khác được không thì thầy bảo là không được đúng năm giờ chiều thầy sẽ có mặt ở
khoa và mấy bạn nữa cũng đến cho nên cố gắng thu xếp qua. Riêng cái việc mình
thông báo cho sinh viên rất là gấp gáp như thế đã là một cái điểm, bọn em cũng đi
làm chứ không phải là chỉ có ăn với học như sinh viên. Thứ bảy thì bọn em họp với
nhau để phân phát, có một số người chung phản biện, bọn em phải đem luận văn đi
cho thầy phản biện, tối thứ bảy bọn em mới đem đến cho các thầy. (Transcript S4,
paragraph 10)
Translation: As for the department’ support, I don’t know if they offer it or not, if
they do, I don’t receive it or I don’t know about it to come for it. … For example,
there are five people who will present their thesis at the viva on the same day, we
went to see a staff member of the department, he would give us instructions of how
to fill the forms and how to send the thesis to the examiners. You can imagine we
were informed that we would present our thesis on next Wednesday, we were asked
to meet the staff at 5p.m on Friday of this week to meet the staff of the department.
He would give us five theses, which we handed in before, and talked briefly about
the procedures and asked us to take the theses to the examiners by ourselves, to
their houses by ourselves, the students go to submit the theses to the examiners by
themselves, they have to contact the examiners by themselves to submit the theses,
it was all very urgent. We met up on Saturday, as we met the staff at 5p.m on
Friday, it was too late to do anything on Friday. By the way, the way we were
informed of the meeting is we were called at 3p.m to know that they wanted to meet
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us at 5p.m, if I had been on a business trip, it would have been definitely impossible
to make it. I asked him if I could come a bit late or I could come another day as I
could not come at 5p.m, he said “No” and confirmed he would be in the office
precisely 5p.m and the other students also could come so I had to try my best to
come. The fact that we give a very urgent notice alone is a problem, we also have our
own business, not like undergraduate students. Then on Saturday, we gathered and
went to “distribute” the theses, some had the same examiners, we had to take the
theses to the examiners, it was Saturday evening when we could hand in the theses
to the examiners.
Table 5.6 presents the detailed analysis.
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Table 5.6 Appraisal analysis of students’ talk blaming the management for poor thesis supervision and examination
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Appraisal Analysis
Similar to the previous section in which the students held the managers responsible
for studying and teaching practice, in this section, the students’ texts were also
marked with negative evaluation of the way the management handled the supervision
and assessment of theses. The prominent pattern is still implicit JUDGMENTs and
JUDGMENT as APPRECIATION, which indicates the students’ indirectness in
criticising the management. The texts in this section are also dominantly marked with
a considerable number of monoglossic statements, which indicate a choice of
excluding external voices by providing information in a way that indicates that it is
taken-for-granted knowledge. This is understandable as the instances are the
experiences of the students and they were just recounting what had happened.
The quoted talk was also strengthened with emphatic devices (force/intensification in
appraisal term) but with more modality (obligation) apparent than in the previous
section. This reflects the students’ dissatisfaction with what has been asked of them
with regard to the procedures of thesis examination. Obviously, the students were not
happy to have to deliver the theses in person, when this should have been the
administrator’s role. The appraisal analysis does not only show the degree of the
attitude (graduation in appraisal terms) but also reveals the modal aspect of the
utterances being used as a means of emphasis.

5.2.3

Responsibility attributed to other students/themselves

All the students interviewed shared the same opinion that the biggest problem with
postgraduate learners is that most of them study for the degree rather than for
knowledge. They believed that this negative attitude toward study resulted in various
forms of misconduct by the students, such as a lacking seriousness in study; not
listening in class; showing no respect to lecturers; faking the signatures of the
administrative staff on the attendance role, just to name a few. The following quotes
are illustrative the above-mentioned points.
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Vietnamese: Cũng nhiều điều đáng suy nghĩ, em nghĩ là cái chất lượng đấy, thứ nhất
là vì việc học không nghiêm túc. Cái thái độ học không nghiêm túc cho nên là dẫn
đến là không hiểu gì, khi đã không hiểu gì thì đi cóp nhặt mỗi nơi một tí, khi đã cóp
nhặt rồi lại còn không hiểu nó là cái gì, vấn đề nó nằm ở chỗ đấy. … Những người đi
học người ta không để ý đến chất lượng thực sự, họ vẫn còn học để lấy cái bằng cho
qua. Tức là những người nào mà học nghiêm túc thì họ cho là lập dị. Người ta coi
việc đi học để lấy cái bằng là chính, chủ nghĩa hình thức, có cái bằng để có cái
passport thông qua cho cả cuộc đời làm việc. … Nó còn ghi trên mặt bàn của em là
D hâm, D bôn sê-vích mà. … Em đảm bảo là 80% người học ở Việt nam chủ yếu là
học để lấy bằng, chỉ còn giỏi lắm 20% nhận thức được là học để lấy kiến thức cho
mình. … Trường mình đào tạo Thạc sỹ, Tiến sỹ chất lượng cao chẳng hạn nhưng cái
tiềm năng đầu tiên là con người thì lại không thể đáp ứng được. Các thầy kỳ vọng rất
là nhiều, nhưng trò thì không làm được điều đấy vì họ cảm nhận là việc học là việc
của người khác chứ không phải việc của chính họ. … Người đi học không nhận
thức đúng được vai trò của mình. … cho nên là cô biết tại sao cô H cô ấy phải làm
việc điểm danh hàng ngày, điểm danh vào những giờ khác nhau nhưng mọi người
vẫn tìm cách để chuồn được. Tức là mọi người vẫn tìm cách để đối phó được. Em
chẳng hiểu tại sao như thế. Người ta đối phó bằng cách thậm chí nhại chữ kỹ của
cô H, đi ra photo lại , in lại màu bút. Em nhìn em bị shock cơ mà, mọi người tìm mọi
cách để đối phó, chứ mọi người không nghĩ là học là học cho chính mình. … Cô bảo
là đến lớp để điểm danh, nói chuyện như chợ vỡ. … Nhiều lúc em xấu hổ với nước
ngoài cực, giáo viên nước ngoài như thầy B, cô X. Em ngượng, em xấu hổ, bởi cô ấy
tâm sự với em một câu là cô đi rất nhiều nước, giảng dạy ở rất nhiều nước mà đến
đây cô bị sốc vì giáo viên của Việt nam lại nói chuyện nhiều thế. Cô hỏi em là những
người dưới đấy có phải là giáo viên không, em bảo là giáo viên hết. Em xấu hổ,
ngượng với chuyên gia nước ngoài. … Cô cứ cảm nhận là trạng thái đi học như thế
thì rất là buồn bực, em ngồi trong lớp nhưng không nghe thấy gì. Thầy K dừng lại từ
lâu rồi mà vẫn cứ nói. Coi trời bằng vung hết. … Thầy có dạy như thế nào chăng
nữa, trò có giỏi thế nào đi chăng nữa, nhưng mà trò không chịu học, không học
nghiêm túc, không coi việc học là nghiêm túc thì không bao giờ đạt được cả. Cái này
là cái ý thức của người Việt nam rồi. Cho nên em nghĩ là cái điều đáng lo ngại nhất
về nền giáo dục sau đại học của mình là cái ý thức, cái ý thức và thái độ học nghiêm
túc là khong có. Cái đáng lo ngại nhất chính là cái thái độ của người học. … Thầy K
nhé, thầy tâm huyết cực kỳ, nhiệt tình với nghề cực kỳ, thế mà vào lớp nhiều lúc thầy
còn phải phát chán, thầy phải nói những câu mà bọn em nghe mà đau lòng cực kỳ
luôn. Đấy chứng tỏ có phải là do thầy đâu, đấy là do người học. Em cũng là giáo
viên nhé, đi dạy một cái lớp mà người ta không muốn học, người ta chỉ thích nói
chuyện, làm việc này việc nọ để đối phó để lấy cái bằng thì mình cũng chẳng muốn
tâm huyết gì nữa. (Transcript S1, paragraph 2)
Translation: There are many issues that need consideration. I think such a quality is
firstly the result of the lack of serious study. The improper study attitude results in
zero understanding, which in turn leads to plagiarism, which gives rise to more
ignorance. That’s the problem. … For learners, they don’t care about real quality,
they still study just to have the degree. It means they see those who take study
seriously as eccentrics. They study mainly for the degree. It’s formalism. They want
to have the degree as the passort for their whole life career. ... Somebody even wrote
on my table “Half-mad N, bonsevik N”. I assure you that up to 80% of Vietnamese
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students study for degree36. If we are lucky, only 20% study for knowledge. … Our
institution trains high-quality postgraduate MA and PhD students but the first
potential source, human, is not up to expectation. Teachers have high expectation but
students can’t meet their expectations because they see study as others’ business, not
theirs. … Learners can’t understand their role. … Therefore, you know why Ms H
had to do the attendance checking everyday, she does it at different times, but
students still find ways to play truant. It means they try to find ways to cope with the
attendance checking. I don’t understand. They coped with it by even copying Ms H’s
signature, then photocopying it and colouring it. I was shocked when I saw that.
People tried by all means to cope with it, they don’t think they study for themselves.
They come to class for attendance checking, talking like an open-air market. I have
many times felt so embarrassed to foreign lecturers (Mr B or Ms X). I was ashamed
because she said to me that she had been teaching in many countries but she was
shocked to see Vietnamese teachers [the students] talked that much in class. She
asked if the people sitting in front of her in the hall were teachers, I said they all were
teachers. I was ashamed, embarrassed to foreign experts. … You can see it is very
irritating to study in such a class. I can’t hear anything. Mr K, he had to stop in the
middle of his lecture but the students were still talking without noticing that. They
don’t care at all. … No matter how teachers teach, no matter how capable students
are, if students don’t want to study, don’t study seriously, don’t take study seriously,
they will never achieve anything. This is the problem with the awareness of
Vietnamese people. Therefore, I think the most worrying thing about our
postgraduate education is the awareness, we lack a proper awareness and attitude
toward study. The most worrying thing is the learners’ attitude. … Mr K, he’s so
enthusiastic and devoted to teaching job, however, he has many times felt so tired of
the students, he had to say words which really hurting to us. You see, obviously, it’s
not because of the teachers, it’s because of the learners. I’m also a teacher. If I came
to a class and found out students didn’t want to study, they just wanted to talk in
private, doing their own business, studying for degree, I would lose all my
enthusiasm.
Vietnamese: Một vấn đề nữa trong giáo dục sau đại học của Việt nam là vấn đề
người học. Có nhiều người chỉ đi học theo kiểu không phải là để lấy kiến thức mà để
lấy bằng cấp. Với một thái độ như thế thì họ đi học chỉ chăm chăm quà cáp cho các
thầy cô, tạo mối quan hệ tốt với các thầy cô, bầu lớp trưởng như thế nào, đóng quĩ
lớp như thế nào để các thầy cô happy với lớp mình, cho điểm cao, để có một cái
bằng với bảng điểm tốt. Cái thứ hai là họ cũng không chủ động lắm, có một số người
thì có thể là giáo viên dạy không tốt nhưng họ vẫn chủ động nghiên cứu về cái môn
đấy, còn một số người thì kệ, thầy dạy không tốt thì việc gì mình phải làm cho nó tốt,
họ không chủ động lắm trong việc tiếp cận với kiến thức mà lẽ ra có thể học được tốt
hơn. … Vấn đề là người học không chủ động. … Những người học sau thì họ cũng
nghĩ là tội gì mình phải học một cách nghiêm túc cho nó vất vả ra. (Transcript S2,
paragraph 2)
Translation: One more problem in postgraduate education in Vietnam is the problem
of learners. Many people study in such a manner like they are not studying for
knowledge but just for degree. With such attitude, they only care about giving gifts
36

This is a literal translation of the expression in Vietnamese, which means “studying for a piece of
paper, for qualification rather than knowledge”
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to teachers, creating a good relationship with teachers, finding a good monitor,
raising class fund, how to make teachers happy with the class so that they would give
high marks, and students would have a good-looking academic transcript. Second,
they are not very active learners. There are students, even if teachers are not very
good, they still actively do research by themselves. But there are also students who
don’t bother themselves to study (if the teachers are not good). They don’t actively
find way to get access to knowledge, which could have helped them to study better.
… The problem is students are not active. … The students of later intake also think
why they have to make life hard by studying seriously (while others didn’t).
Vietnamese: Một cái hạn chế nữa trong giáo dục vn xuất phát từ người học. Người
học hiện nay thì cái mục tiêu của bằng cao học chưa thực sự gắn với đúng nghĩa của
nó. (Transcript S3, paragraph 2)
Translation: One more restriction in Vietnam’s education comes from learners.
Learners nowadays do postgraduate study for a purpose which does not match the
meaning of the degree.
Vietnamese: Đối với một số môn thì người ta nói chuyện ầm ầm, mặc dù các thầy có
nhắc nhưng không thể nào triệt để lôi kéo được sự chú ý của học viên 100% được,
cho nên nó sẽ ảnh hưởng đến các sinh viên khác, đặc biệt trong một lớp đông 100
sinh viên thì đa phần phía dưới là nói chuyện riêng, làm việc riêng, không hề tập
trung đến bài giảng, bài nói. (Transcript S4, paragraph 2)
Translation: For some subjects, they talk noisily, even though teachers have already
told them not to, it is still impossible to draw the attention of 100% of the students,
so it will affect other students, especially in a crowded class of 100 students, the
majority of those sitting at the back talk privately, do their own business, and not at
all paying attention to the lecture.
Vietnamese: Trên thực tế các học viên đấy còn phải vừa đi học vừa đi làm cho nên
không chú trọng vào học tập lắm. Cho nên vẫn còn nhiều tình trạng lười học, học
kiểu đối phó, không phải là thực sự nghiên cứu. Khi có các bài tập để nộp thì làm
gấp để nộp thôi chứ cũng không phải là cả một quá trình. Giảng viên có thể cho hạn
1 tháng để làm nhưng có khi đến gần hết cái hạn đấy thì mới bắt tay vào làm trước
vài hôm, không phải là một tháng đấy là nghiên cứu đề tài đấy. … Vấn đề là phải
phát huy được tính tự giác nghiên cứu của học viên, hoặc là nhiều khi đi học vẫn còn
phải điểm danh chứ không phải là tự giác đến lớp. … Học viên quá lười học hay là
chỉ mải chuẩn bị sách giáo trình tối đi dạy thêm. … Học đối phó lấy điểm để được
cái bằng MA. (Transcript S5, paragraph 2)
Translation: In fact, the learners have to work while studying so that they don’t put
much focus on study. Therefore it is common to find laziness, studying to cope, not
really doing research. When they have assignments which are due, they do them
hustily, it is not a process. Lecturers may give them one month to do the assignment
but sometimes they did not do it till it’s only several days before the due date. It’s not
one-month research on the topic. … The problem is we have to promote the
willingness to do research by students. They in many cases still come to class just for
the attendance checking, not because they are willing to come to class. … Students
are too lazy or they are only keen on preparing for their evening teaching classes. …
They study for marks to get the MA degree.
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The detailed description of the analysis is available in Table 5.7.
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cla
use

INSTANTIATION

S1,
P2

em nghĩ là cái chất lượng đấy, thứ nhất là vì việc học
không nghiêm túc.
I think such a quality is firstly the result of the lack of
serious study
Cái thái độ học không nghiêm túc cho nên là dẫn đến
là không hiểu gì
The improper study attitude results
in zero
understanding

S1,
P2

APP
RAI
SER
I

AFFECT

JUDGEMENT

APPRECIATION

negative,
inscribed
Judgment as negative,
Appreciation incribed
(incongruent
Judgment of
students)
negative,
inscribed

I

APPRAISE
D

students’
study

ENGAGE-MENT

GRADUATION

expand:
entertain

attitude
toward
study

monoglossic

force:
intensification
(zero)

students

contract:
counter

force:
intensification
(still)

S1,
P2

họ vẫn còn học để lấy cái bằng cho qua
they still study just to have the degree.

I

S1,
P2

Tức là những người nào mà học nghiêm túc thì họ cho
là lập dị.
It means they see those who take study seriously as
eccentrics.
Người ta coi việc đi học để lấy cái bằng là chính
They study mainly for the degree

I

negative,
inscribed

students

monoglossic

I

negative,
inscribed

students

monoglossic

focus (mainly)

Em đảm bảo là 80% người học ở Việt nam chủ yếu là
học để lấy bằng
I assure you that up to 80% of Vietnamese students
study for degree.

I

negative,
inscibed

students

contract:
proclaim

force:
intensification
(assure)

S1,
P2
S1,
P2
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S1,
P2

họ cảm nhận là việc học là việc của người khác chứ
không phải việc của chính họ.
they see study as others’ business, not theirs

I

negative,
inscribed

students

monoglossic
contract:
deny

force:
intensification
37
(chính )

S1,
P2

mọi người vẫn tìm cách để chuồn được
students still find ways to play truant.

I

negative,
inscribed

students

contract:
counter
(still)

force:
intensification
(still)

S1,
P2

Tức là mọi người vẫn tìm cách để đối phó được
It means they try to find ways to cope with the
attendance checking

I

negative,
inscribed

students

contract:
counter
(still)

force:
intensification
(still)

S1,
P2

Em nhìn em bị shock cơ mà,
I was shocked when I saw that

the
speaker,
students

monoglossic

force:
intensification
(shock)

S1,
P2

mọi người tìm mọi cách để đối phó
People tried by all means to cope with it

I

negative,
inscribed

students

monoglossic

force:
intensification
(by all means)

S1,
P2

mọi người không nghĩ là học là học cho chính mình
they don’t think they study for themselves

I

negative,
Inscribed

students

contract:
deny

S1,
P2

Cô bảo là đến lớp để điểm danh
They come to class for attendance checking,.

I

negative,
inscribed

students

monoglossic

S1,
P2

nói chuyện như chợ vỡ. …
talking like an open-air market

I

negative,
inscribed

students

monoglossic

37

Spea
ker

negative,
inscribed

“Chính” has emphatic meaning to add to “theirs”
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force:
intensification
(like an openair market)

S1,
P2

Nhiều lúc em xấu hổ với nước ngoài cực, giáo viên
nước ngoài như thầy B, cô X
I have many times felt so embarrassed to foreign
lecturers (Mr B or Ms X)

I

negative,
inscribed

Judgment as
Affect
(incongruent
Judgment of
students)

the
speaker

monoglossic

force:
intensification
(so)

S1,
P2

cô bị sốc vì giáo viên của VN lại nói chuyện nhiều thế
she was shocked to see Vietnamese teachers [the
students] talked that much in class.

she

negative,
inscribed

Judgment as
Affect
(incongruent
Judgment of
students)

she (the
teacher)

monoglossic

force:
intensification
(shock, that
much)

S1,
P2

Em xấu hổ, ngượng với chuyên gia nước ngoài. I was
ashamed, embarrassed to foreign experts

I

negative,
inscribed

Judgment as
Affect
(incongruent
Judgment of
students)

the
speaker,
students

monoglossic

force:
intensification
(reinforcement
ashamed,
embarrassed)

S1,
P2

Cô cứ cảm nhận là trạng thái đi học như thế thì rất là
buồn bực
You can see it is very irritating to study in such a class

I

negative,
inscribed

the
speaker,
students

contract:
proclaim

force:
intensification
(very)

S1,
P2

mà vẫn cứ nói
students were still talking

I

Judgment as
Affect
(incongruent
Judgment of
students)
negative,
inscribed

students

contract:
counter

S1,
P2

Coi trời bằng vung hết
They don’t care at all

I

negative,
inscribed

students

force:
intensification
(still)
force:
intensification
(idiomatic
use)

38

The idiomatic expression in Vietnamese is not in negative form
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monoglossic

38

S1,
P2

S1,
P2

trò không chịu học, không học nghiêm túc, không coi
việc học là nghiêm túc thì không bao giờ đạt được cả
if students don’t want to study, don’t study seriously,
don’t take study seriously, they will never achieve
anything
em nghĩ là cái điều đáng lo ngại nhất về nền giáo dục
SĐH của mình là cái ý thức
I think the most worrying thing about our
postgraduate education is the awareness

I

negative,
inscribed

I

Judgment as
Appreciation
(incongruent
Judgment of
students)

I

Judgment as
Appreciation
(incongruent
Judgment of
students)
Judgment as
Appreciation
(incongruent
Judgment of
students)

S1,
P2

cái ý thức và thái độ học nghiêm túc là không có
(there is no proper awareness and attitude toward
study)
we lack a proper awareness and attitude toward study

S1,
P2

Cái đáng lo ngại nhất chính là cái thái độ của người
học.
The most worrying thing is the learners’ attitude

S1,
P2

nhiều lúc thầy còn phải phát chán
he has many times felt so tired of the students,

I

S1,
P2

Đấy chứng tỏ có phải là do thầy đâu, đấy là do người
học
You see, obviously, it’s not because of the teachers,
it’s because of the learners.

I

negative,
inscribed
negative,
inscribed
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students

contract:
deny (not)

force:
intensification
(repetition)

negative,
inscribed

awareness

expand:
entertain (I
think)

force:
intensification
(superlative
form)

negative,
inscribed

awareness, contract:
study
deny (no)
attitude

negative,
inscribed

study
attitude

monoglossic

force:
intensification
(superlative
form)

teachers,
students

monoglossic

force:
intensification
(many times)

students

contract:
proclaim
(obviously)

force:
intensification
(obviously)

S2,
P2

Một vấn đề nữa trong giáo dục SĐH của VN là vấn đề
người học.
One more problem in postgraduate education in
Vietnam is the problem of learners

I

Judgment as
Appreciation
(incongruent
Judgment of
students)

S2,
P2

Có nhiều người chỉ đi học theo kiểu không phải là để
lấy kiến thức mà để lấy bằng cấp.
Many people study in such a manner like they are not
studying for knowledge but just for degree

I

negative,
inscribed

students

contract:
deny (not)

force:
quantification
(many)

S2,
P2

Với một thái độ như thế thì họ đi học chỉ chăm chăm
quà cáp cho các thầy cô, tạo mối quan hệ tốt với các
thầy cô, bầu lớp trưởng như thế nào, đóng quĩ lớp như
thế nào để các thầy cô happy với lớp mình, cho điểm
cao, để có 1 cái bằng với bảng điểm tốt
With such attitude, they only care about giving gifts to
teachers, creating a good relationship with teachers,
finding a good monitor, raising class fund, how to
make teachers happy with the class so that they would
give high marks, and students would have a goodlooking academic transcript

I

negative,
inscribed

students

contract:
counter
(only)

force:
intensification
(reinforcement
)

S2,
P2

họ cũng không chủ động lắm
they are not very active learners

I

negative,
inscribed

students

contract:
deny (not)

S2,
P2

họ không chủ động lắm trong việc tiếp cận với kiến
thức
there are also students who don’t bother themselves to
study
Vấn đề là người học không chủ động
The problem is students are not active.

I

negative,
inscribed

students

contract:
deny (not)

force:
intensification
(very)
force:
intensification
(very)

I

negative,
inscribed

students

contract:
deny (not)

S2,
P2
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negative,
inscribed

problem of monoglossic
students

S2,
P2

Những người học sau thì họ cũng nghĩ là tội gì mình
phải học một cách nghiêm túc cho nó vất vả ra.
The students of later intake also think why they have
to make life hard by studying seriously (while others
didn’t)
học hiện nay thì cái mục tiêu của bằng cao học chưa
thực sự gắn với đúng nghĩa của nó
Learners nowadays do POSTGRADUATE study for a
purpose which does not match the meaning of the
degree
người ta nói chuyện ầm ầm
they talk noisily

I

negative,
inscribed

students

monoglossic

I

negative,
invoked

students

contract:
deny (not)

I

negative,
inscribed

students

monoglossic

force:
intensification
39
(ầm ầm )

S4,
P2

đa phần phía dưới là nói chuyện riêng, làm việc riêng,
không hề tập trung đến bài giảng, bài nói the majority
of those sitting at the back talk privately, do their own
business, and not at all paying attention to the lecture.

I

negative,
inscribed

students

monoglossic
contract:
deny (not)

force:
intensification
(at at all)

S5,
P2

không chú trọng vào học tập lắm
they don’t put much focus on study

I

negative,
inscribed

students

contract:
deny (not)

S5,
P2

Cho nên vẫn còn nhiều tình trạng lười học, học kiểu
đối phó, không phải là thực sự nghiên cứu
it is common to find laziness, studying to cope, not
really doing research
Khi có các bài tập để nộp thì làm gấp để nộp thôi chứ
cũng không phải là cả 1 quá trình
When they have assignments which are due, they do
them hustily, it is not a process

I

negative,
inscribed

students

monoglossic
contract:
deny (not)

I

negative,
inscribed

students

monoglossic
contract:
deny (not)

S3,
P2

S4,
P2

S5,
P2

39

“ầm ầm” is a sound imitation word and has emphatic effect
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force:
intensification
(really )

S5,
P2

có khi đến gần hết cái hạn đấy thì mới bắt tay vào làm
trước vài hôm
(they only start to do the assignment a few days
before the due date)
Sometimes they did not do it till it’s only several days
before the due date

I

negative,
inscribed

students

monoglossic

S5,
P2

Vấn đề là phải phát huy được tính tự giác nghiên cứu
của học viên
The problem is we have to promote the willingness to
do research by students

I

negative,
inscribed

students

monoglossic

S5,
P2

nhiều khi đi học vẫn còn phải điểm danh chứ không
phải là tự giác đến lớp
They in many cases still come to class just for the
attendance checking, not because they are willing to
come to class

I

negative,
inscribed

students

contract:
counter
(still)
contract:
deny (not)

S5,
P2

Học viên quá lười học
Students are too lazy

I

negative,
inscribed

students

monoglossic

S5,
P2

Học đối phó lấy điểm để được cái bằng MA
They study for marks to get the MA degree

I

negative,
inscribed

students

monoglossic

Table 5.7 Appraisal analysis of students’ talk blaming other students/themselves for study-for-degree attitude
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force:
intensification
(only)

force:
intensification
(too)

Appraisal analysis
The appraisal analysis of the talk by the students criticizing other postgraduate
students for study-for-degree attitude is dominantly featured with negative, explicit
(inscribed in appraisal terms) bare assertions (monoglossic in appraisal terms). There
are also a considerable number of instances of negation (contract/deny in appraisal
terms) and concession (contract/counter in appraisal terms). These choices of
dialogistic positioning indicate the students’ understanding and confidence in talking
about this topic. It also implies the extent of the students’ dissatisfaction of other
students’ attitude toward study. The common cases of infused intensification found
throughout the talks strengthen this argument.
There are many instances which are congruent APPRECIATIONs of students’
attitudes and also incongruent JUDGMENTs of their behaviours. For example, in the
quote “The improper study attitude resulted in zero understanding” (S1, P2), there is
a negative direct APPRECIATION of ‘study attitude’ as a thing to be evaluated but it
is also a negative indirect JUDGMENT of students’ behaviour, which is not studying
in an appropriate way. However, the prominent pattern is still the explicit
JUDGMENT, which suggests the directness of the students in attributing
responsibility to their peers.
There are also a significant number of AFFECTs coded in this section, mainly by one
student, showing her extreme frustration arising from her personal experience. In
comparison, AFFECT instances are less common across the interviews. The
congruent AFFECT shows the feelings of one student is actually incongruent
JUDGMENTs of the behaviours of other students. For example, when she said she
was shocked to see other students copying the signature of a staff member, there is a
negative JUDGMENT of the students’ action of doing the fake signature (S1, P2).

Summary of students’ talk in attributing responsibility
To sum up, the coding in students’ texts are quite different when they are attributing
responsibility to different groups and for different issues. In general their language is
212

more implicit (invoked in appraisal terms) when blaming the teachers and the
managers than blaming other students as well as themselves. In attributing
responsibility to managers in particular, the students are found to talk with the most
indirect manner. If inscribed JUDGMENTs are the most direct evaluation in this
topic of attributing responsibility (level 1), then invoked JUDGMENTs will be less
direct, thus being level 2 and JUDGMENT as APPRECIATION will be the most
indirect way of criticising somebody’s behaviour, thus level 3. The degree of
directness is presented in Table 5.8.
In relation to the use of external voice, the students’ texts are coded with mostly
instances of ‘deny’ and ‘entertain’, most of which are conditional, when talking
about the teachers and the managers. This shows the students’ desire and expectation
to have better teachers and better managers. The students are more confident and
critical in blaming other students, which is evident in their talks being coded with
mostly taken-for-granted instances (monoglossic category in appraisal terms).
Throughout the talks, infused intensification is frequently present. This implies the
students’ intense critical attitude when attributing responsibility to the groups
involved.
Table 5.8 summarises the appraisal strategies.
Responsibility
Attribution
Attributing
responsibility
to the teachers
Attributing
responsibility
to
the
managers
Attributing
responsibility
to the students

Attitude
Negative,
inscribed/invoked
JUDGMENT
Negative,
invoked
JUDGMENT,
JUDGMENT
as
APPRECIATION
Negative,
inscribed
JUDGMENT

Level of Engagement
directness
1+2
Deny,
Entertain (if)

Graduation
Infused
intensification

2+3

Entertain (if)

Infused
intensification

1

Monoglossic

Infused
intensification

Table 5.8 Sumary of typcial appraisal strategies in students’ talk attributing
responsibility
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5.3

How do the teachers attribute responsibility for the quality of
postgraduate education in Vietnam?

In general, the teachers held all the three sectors responsible for different quality
issues. They criticised the managers for poor management of research topics and
unsatisfactory payment and working conditions. They complained about their
colleagues’ thesis supervision and assessment and professional conducts. Above all,
they attributed responsibility to students in problems like study for degree, passive
and irresponsible study attitude, and misconduct like cheating and bribing.

5.3.1

Responsibility attributed to the managers

The thematic and appraisal analysis reveals the teachers’ evaluation of the managers’
role in quality issues. According to three teachers, the managers are responsible for
ineffective handling of research topics and discouraging payment and working
conditions.
Vietnamese: Thực ra hiện nay các đề tài vẫn dường như tách rời khỏi cuộc
sống, chính ra cái này nó thuộc vào các cấp quản lý. ... Bộ chính là nơi làm
công việc là cầu nối cho tất cả các trường. Một lĩnh vực nào đó mà các nhà
khoa học các trừơng có thể ngồi lại với nhau, để cùng bắt tay cùng giải quyết
một lĩnh vực nào đó thì rất hay, chứ không như bây giờ rất rời rạc, ở tình trạng
không được định hướng, không quản lý chặt. (Transcript T1, paragraph 4)
Translation: Actually, at present, research topics are still isolated from life, this
is actually is the management’s responsibility. ... It is the Ministry which is to
be a bridge linking all institutions. It would be very good if the scientists from
the institutions can gather and work together in a certain research area, not like
now, very disconnected, no orientation, no strict management.
Vietnamese: có một điều ví dụ như thù lao chẳng hạn, rất là kém, ví dụ như
trường tôi nhà trường đùn đẩy bảo là đây không phải là đào tạo chính qui nên
là không quản lý, họ thu được học phí của sinh viên bao nhiêu thì trả cho giáo
viên như kiểu hợp đồng. Theo tôi biết tức là lượng kinh phí không tăng được
mấy so với nền kinh tế của mình. ... Tôi muốn nói đến sự chú trọng của nhà
cầm quyền, tức là Ban giám hiệu, quản lý sau đại học chú trọng đến quyền lợi
của những người tham gia giảng dạy sau đại học, thì có thể sẽ động viên người
ta hơn và chất lượng đóng góp sẽ tăng lên. ... Tôi nghĩ đây là nhiệm vụ của các
cấp quản lý, và cấp quản lý của mình chú trọng hơn đến điều kiện đào tạo sau
đại học, như tôi vừa nói là mình dường như là không chú ý về giáo dục sau đại
học. ... Như tôi vừa nói là mình dường như là không chú ý về giáo dục sau đại
học, nếu coi nó là một hình thức giáo dục tại chức thì rõ ràng thế là không ổn
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... số được phong giáo sư, phó giáo sư lại ít so với những người làm công tác
quản lý, chẳng hạn. Rõ ràng đó cũng là một điều không khuyến khích đối với
giảng dạy. Trước đây thập nên 70-80, người ta tham gia hướng dẫn Thạc sỹ thì
cũng được tính điểm nhưng bây giờ thì không, từ năm 2002 thì cái đó chỉ là cái
điều kiện cứng thôi. Tôi nghĩ là thái độ quản lý đối với việc này là anh phải chú
trọng hơn nữa, người tham gia giảng dạy thực tế đã đóng góp nhiều năm thì
anh phải chú trọng hơn, ngoài điều kiện vật chất như tôi đã nói còn điều kiện
tinh thần nữa. (Trancript T2, paragraph 4; 7)
Translation: Payment, for example, is very bad. Take my university as an
example, they shuffle responsibility, saying that this is not official training, so
they don’t manage, they pay us as contract teachers, basing on the fee they
collect from the students. As far as I know, the funding does not increase much
compared with our economy. ... I want to talk about the ruler’s emphasis, I
mean if the university’s management board and the postgraduate department’s
management pay more attention to the benefits of those who participate in
postgraduate teaching, that would be more encouraging to them, resulting in the
quality being improved. ... I think this should be the task of the management
and our management are to put more focus on the conditions of postgraduate
education, as I have just mentioned, we seem to neglect postgraduate
education. ... As I mentioned, it seems there is no focus on postgraduate
education, if they see it as an inservice form of education, obviously it wouldn’t
be OK. ... The number of teachers who are entitled Professor or Associate
Professor is less than that in management sector, for example. This is obviously
a discouraging factor for the teaching sector. Previously, in the 1970s-1980s,
MA supervisors also gained points but since 2002, it became just a eligibility
criterion. I think the management must put more emphasis on this, you have to
care more for teachers who have made contribution for many years, it’s not
materialistic encouragement, it’s spriritual as well.

Vietnamese: theo chú những năm gần đây kinh phí cho cao học hơi ít, ít quá,
không đủ, chú muốn nói là ngoài việc tổ chức ra thì cũng nên đầu tư thêm cho
những người làm sau đại học. (Transcript T3, paragraph 4)
Translation: I think the funding for postgraduate education in recent years is a
bit limited, not enough, I mean beside management, it’s advisable to invest
more on postgraduate teachers.
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T1,
P4

Thực ra hiện nay các đề tài vẫn dường như tách rời
khỏi cuộc sống
Actually, at present, research topics are still isolated
from life

T1,
P4
T1,
P4
T1,
P4
T1,
P4

T2,
P4

40

chính ra cái này nó thuộc vào các cấp quản lý
this is actually is the management’s responsibility.

Bộ chính là nơi làm công việc là cầu nối cho tất cả các
trường
It is the Ministry which is to be a bridge linking all
institutions.
chứ không như bây giờ rất rời rạc, ở tình trạng không
được định hướng, không quản lý chặt
not like now, very disconnected, no orientation, no
strict management
có một điều ví dụ như thù lao chẳng hạn, rất là kém
Payment, for example, is very bad

ví dụ như trường tôi nhà trường đùn đẩy bảo là đây
không phải là đào tạo chính qui nên là không quản lý
Take my university as an example, they shuffle
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managers

I
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the Ministry
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I
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research
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monoglossic

I
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This verb of “đùn đẩy” is colloquial and emphatic.
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negative,
inscribed

force:
intensification
(actually)

force:
intensification
40
(đùn đẩy)

T2,
P4
T2,
P4

T2,
P4

T2,
P4
T2,
P4
T2,
P4

responsibility, saying that this is not official training, so
they don’t manage
thì trả cho giáo viên như kiểu hợp đồng
they pay us as contract teachers
Theo tôi biết tức là lượng kinh phí không tăng được
mấy so với nền kinh tế của mình
As far as I know, the funding does not increase much
compared with our economy.
tôi muốn nói đến sự chú trọng của nhà cầm quyền, tức
là Ban giám hiệu, quản lý sau đại học chú trọng đến
quyền lợi của những người tham gia giảng dạy sau đại
học, thì có thể sẽ động viên người ta hơn và chất lượng
đóng góp sẽ tăng lên
I want to talk about the ruler’s emphasis, I mean if the
university’s management board and the postgraduate
department’s management pay more attention to the
benefits of those who participate in postgraduate
teaching, that would be more encouraging to them,
resulting in the quality being improved.
Tôi nghĩ đây là nhiệm vụ của các cấp quản lý
I think this should be the task of the management
cấp quản lý của mình chú trọng hơn đến điều kiện đào
tạo sau đại học
our management are to put more focus on the
conditions of postgraduate education
như tôi vừa nói là mình dường như là không chú ý về
giáo dục sau đại học
as I have just mentioned, we seem to neglect
postgraduate education.

I

I

negative,
invoked
Judgment as negative,
Appreciation inscribed
(Incongruent
judgment of
managers)
negative,
inscribed

managers

monoglossic

funding

expand:
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entertain (as intensification
far as I (much)
know)
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entertain (I
mean)

I

negative,
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expand:
entertain (I
think)

I

negative,
inscribed

managers

monoglossic

I

negative,
inscribed

managers

expand:
entertain
(seem)
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T2,
P4

nếu coi nó là 1 hình thức giáo dục tại chức thì rõ ràng
thế là không ổn
if they see it as an in-service form of education,
obviously it wouldn’t be OK

I

negative,
inscribed

managers

T2,
P7

số được phong giáo sư, phó giáo sư lại ít so với những
người làm công tác quản lý, chẳng hạn
the number of teachers who are entitled Professor or
Associate Professor is less than that in management
sector
Rõ ràng đó cũng là một điều không khuyến khích đối
với giảng dạy
This is obviously a discouraging factor for the teaching
sector

I

negative,
invoked

managers

Tôi nghĩ là thái độ quản lý đối với việc này là anh phải
chú trọng hơn nữa, người tham gia giảng dạy thực tế
đã đóng góp nhiều năm thì anh phải chú trọng hơn,
ngoài điều kiện vật chất như tôi đã nói còn điều kiện
tinh thần nữa
I think the management must put more emphasis on
this, you have to care more for teachers who have made
contribution for many years, it’s not materialistic
encouragement, it’s spriritual as well

I

T2,
P7

T2,
P7

Judgment as
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(incongruent
Judgment of
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and
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(obviously)
structure)
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(obviously)
monoglossic

contract:
proclaim
(obviously)

force:
intensification
(obviously)

expand:
force:
entertain (I intensification
think)
(modality)

Table 5.9 Appraisal analysis of teachers’ talk blaming the management for poor management of research, payment and working conditions.
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Appraisal Analysis
In this section, the teachers showed both directness and indirectness in blaming the
managers for unsatisfactory management of research topics, payment and working
conditions. Though there are 9 out of 17 quotes are explicit (inscribed in appraisal
term) and were coded as congruent JUDGMENTs, there is a considerable number of
implicit JUDGMENTs (4 out of 17) and JUDGMENT as APPRECIATION (4 out of
17). This implies a certain degree of indirectness in the teachers’condemnation of the
managers’ behaviour in managing research, teachers’ salary and working conditions.
The frequent coding of quotes as expand/entertain also demonstrates the teachers’
cautious attitude in judging the managers’ behaviour. For example, expressions like I
think, seem, if, which in appraisal are the indicators of open-for-debate choice, are
common in their texts. Their talk was only coded for monoglossic strategy in the
instances where they were giving examples to justify their criticism. For the rest of
the quotes, the teachers were more open to other alternative sources of opinions,
which is apparent in their use of heteroglossic device of expand/entertain.

5.3.2

Responsibility attributed to teachers

The teachers were also critical of their colleagues. They blamed other teachers for
careless and irresponsible supervision and assessment of theses. In their view, the
problem is that teachers often approve or pass low-quality theses due to nepotism,
lack of responsibility or other reasons. In the following quotes, they listed a series of
inappropriate behaviours, such as cheating in teaching, selling marks, coming to
class late and leaving early, careless assessment of students’ work and lack of
enthusiasm and devotion.
Vietnamese: Tất nhiên cũng có những trường hợp, tôi nghĩ là không nhiều,
giáo viên hướng dẫn hoặc do bận hoặc do kiểu thái độ cho qua, mặc dù chưa
ổn. (Transcript T2, paragraph 5)
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Translation: Of course there are cases, which are not many, I think, the
supervisors, either being busy or having an easy-going attitude, approve the
thesis even though it is not OK.
Vietnamese: Bất cập hơn cả là với những luận văn yếu như vậy mà chúng ta
vẫn nhắm mắt cho qua vì nể nang, đại khái, thậm chí có thể vì những lý do tiêu
cực hơn.thầy dạy dối, trò học dối, mua bán điểm chác, bằng cấp, gian lận thi
cử. ... Cũng tại có những người thầy giảng dạy thiếu nghiêm túc, đi muộn về
sớm, không chấm bài kỹ lưỡng, rồi thậm chí ăn hối lộ nên mới có những học
viên như vậy. ... thậm chí họ còn trở thành lạc lõng và có thể bị cô lập vì họ
khác những người còn lại. ... Rồi một số trong số học viên bị đánh trượt viết
email cho tôi phân trần rằng tại họ vẫn làm thế với các môn học khác mà
không làm sao nên lần này họ nghĩ cũng không sao. Họ nghĩ tôi cũng chấm bài
qua loa đại khái như những người khác và cũng sẽ không phát hiện ra. ... Tuy
lý do này (họ vẫn làm thế với các môn học khác mà không làm sao) là không
chấp nhận được nhưng nó cũng khiến giáo viên phải suy nghĩ về chính bản
thân mình, tự hỏi xem mình đã làm gì để “đóng góp” vào sự xuống dốc của
giáo dục sau đại học. (Transcript T5, paragraph 3)
Translation: What is more problematic is with such low-quality theses, we still
close our eyes to pass out of nepotism, easy-going assessment, or even worse
reasons. ... Teachers cheat, students cheat, selling and buying marks and
degrees, cheating in examss. ... It is also because there are teachers who are not
serious in their teaching, coming to class late, leaving class early, not marking
students’ assignments carefully, and even taking bribes, there are such students
(cheating, buying marks, ….). ... they even became the odd one out and may be
boycotted because they are different from others. ... Some of the students who
failed the course-end assessment emailed me, explaining that they still did like
that with other courses and there was no problem so they thought it would alo
be OK this time. They thought I would also do the marking carelessly like other
teachers and they would not be spotted out. ... Though this reason (they still did
like that with other courses and they passed) is unacceptable but it also makes
teachers to think of themselves, questioning themselves what they have done to
“contribute” to the downgrading of postgraduate education.
Translation: Vietnamese: Số lượng người vào thì càng ngày càng tăng nhưng
chất lượng thì cần phải nâng cao hơn, chất lượng kể cả sinh viên lẫn giáo viên,
giáo viên đôi khi người ta không chú trọng lắm. Không phải là không có trình
độ đâu nhưng mà tâm huyết thì chưa có. ... Ngoài ra giáo viên còn nhiều thứ
phải chi phối, nhất là cuộc sống, làm nghề giáo dục thì lương bổng điều kiện
làm việc điều kiện sống chưa cao cho nên số người đầu tư tâm huyết tất cả vào
không phải là nhiều. (Transcript T3, paragraph 4)
Translation: The number of learners is increasing more and more but the
quality needs more upgrading, the quality of both teachers and students, the
quality of teachers is sometimes not focused. It is not that teachers are not
qualified but they are not whole-hearted. ... Apart from that, teachers are also
distracted by many things, especially life, teachers’ salary and working and
living conditions is not high yet, so the number of those who are totally devoted
is not many.
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T5,
P5

Nhưng bất cập hơn cả là với những luận văn yếu như vậy mà
chúng ta vẫn nhắm mắt cho qua vì nể nang, đại khái, thậm chí I
có thể vì những lý do tiêu cực hơn.
What is more problematic is with such low-quality theses, we still
close our eyes to approve out of nepotism, easy-going
assessment, or even worse reasons.
giáo viên hướng dẫn hoặc do bận hoặc do kiểu thái độ cho qua,
I
mặc dù chưa ổn
the supervisors, either being busy or having an easy-going
attitude, approve the thesis even though it is not OK.

negative,
inscribed

negative,
inscribed

supervisors

T5,
P3

thầy dạy dối, trò học dối, mua bán điểm chác, bằng cấp, gian
I
lận thi cử
Techers cheat, students cheat, selling and buying marks and
degrees, cheating in exams.

negative,
inscribed

teachers

monoglossic
contract:
counter
(even
though)
monoglossic

T5,
P3

tại có những người thầy giảng dạy thiếu nghiêm túc, đi muộn về
I
sớm, không chấm bài kỹ lưỡng, rồi thậm chí ăn hối lộ
there are teachers who are not serious in their teaching, coming
to class late, leaving class early, not marking students’
assignments carefully, and even taking bribes
thậm chí họ còn trở thành lạc lõng và có thể bị cô lập vì họ khác
I
những người còn lại
they even became the odd one out and may be boycotted because
they are different from others.
họ vẫn làm thế với các môn học khác mà không làm sao
they (students) still did like that with other courses and there was I
no problem
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inscribed

teachers

monoglossic
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negative,
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negative,
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students

force:
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listing)
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counter
(even)
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(even)

contract:
counter
(still)

force:
intensification
(still)

T5,
P3

T3,
P4
T3,
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giáo viên phải suy nghĩ về chính bản thân mình, tự hỏi xem mình
đã làm gì để “đóng góp” vào sự xuống dốc của giáo dục sau đại I
học
teachers have to think of themselves, questioning themselves
what they have done to “contribute” to the downgrading of
postgraduate education.
Không phải là không có trình độ đâu nhưng mà tâm huyết thì
I
chưa có
It is not that teachers are not qualified but they are not wholehearted.
số người đầu tư tâm huyết tất cả vào không phải là nhiều
I
the number of those who are totally devoted is not many.

negative,
invoked

teachers

monoglossic

negative,
inscribed

teachers

contract:
deny (not)

negative,
inscribed

teachers

contract:
deny (not)

force:
intensification
(modality,
ironical
expression)

Table 5.10 Appraisal analysis of teachers’ talk blaming their colleagues for the supervision and assessment of theses and professional conducts.
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Appraisal Analysis
The teachers’ talk in this topic was coded with negative and explicit evaluation
(inscribed JUDGMENTs in appraisal terms) of their colleagues’ behaviours. This
implies they were direct and had no hesitation in blaming other teachers for problems
associated with thesis supervision and assessment and professional conducts. Also,
the teachers employ a combination of strategies to take up particular stand points
(engagement in appraisal terms) and this combination reveals the positioning of the
teachers when giving their evaluation. The teachers’ texts were coded as using takenfor-granted statements (monoglossic in appraisal terms) and propositions that restrict
alternative views (contract/counter and contract/deny in appraisal terms). These
features are not surprising as the power relation between the judger (the appraiser in
appraisal term, in this case, the interviewed teachers) and the one who is judged (the
appraised in appraisal term, in this case their collgeagues) is an equal one. The
teachers may have been under no pressure to be reserved about their positions so that
they freely talked about their colleagues.
It is also interesting to note that the teachers had a tendency to refer to the appraised
more as “them” or “teachers” than as “us” or “we”. This means they excluded
themselves from the “being judged”, thus freeing themselves from the criticism and
blames. This dialogistic strategy of “THEM, not US” will be further discussed in
comparison with the students and the management after the analysis of the managers’
talk.

5.3.3

Responsibility attributed to students

The students were very strongly criticised by the teachers mainly for their ‘study-fordegree’ attitude and other problems as passive study attitude, low research skills and
poor performance. As the appraisal analysis of these subthemes is found to have
similar features, there will be an appraisal analysis for all the subtopics at the end of
this section instead of separate appraisal analysis.
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5.3.3.1 The teachers hold the students responsible for study for degree

According to the teachers, most students enrolled themselves in the postgraduate
course because they wanted to have a postgraduate degree, which they believe they
will benefit in terms of payment or promotion. Two of the teachers condemned that
the students did not study because they wanted to get knowledge; they studied for the
purpose of the degree. They argued that it was this reason that caused most of the
misconducts by students.
Vietnamese: họ học hơi bị hình thức, học hình thức như thế tức là họ sẽ không
thu nhận được những kiến thức, kỹ năng cần thiết, để mà có thể vận dụng nó
vào trong quá trình làm luận văn này. ... Trước tiên là phải xác định họ đi học
mục đích là làm gì, mục đích mà là bằng cấp thì chết dở, không làm thế nào
kiểm soát được. (Transcript T1, paragraph 5)
Translation: they study in quite a formal manner, studying in such a formal
manner means they won’t get necessary knowledge and skills which they can
use when they write their thesis later. ... First of all, we have to find out the
purpose of their study, if it is for the degree, that would be very bad, there’s no
way to control
Vietnamese: tại vì bản thân người đi học có mục tiêu khác, không đúng mục
tiêu mà thực sự người ta lấy kiến thức, hoặc là để ra làm cho cái ngành hoặc
nghề của mình. Người ta chỉ cần có cái bằng, như là một chứng chỉ để người ta
làm việc tốt hơn, tăng lương, …. thì đấy là cái đáng lo ngại nhất sinh viên học
phải đúng mục đích học để lấy kiến thức và học để sau này phục vụ tốt hơn chứ
không phải học chỉ vì một cái bằng hay nhu cầu của nơi làm việc. (Transcript
T3, paragraph 4)
Translation: because learners come to study with a different objective, not to
get knowledge or to work in their field. They only need the degree as a
certificate for more opportunities, salary rise, … that’s the most worrying
thing. ... Students have to study for knowledge or study to work better, not
study for degree or for the requirement of their workplace

5.3.3.2 The teachers hold the students responsible for passive study attitude, low
research skills and poor performance

According to the teachers, the students did not want to study to get the knowledge
but they studied to get the degree. This results in their passive participation in class
activities and poor research skills and performance. Apart from these kinds of blame,
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the teachers also showed some sympathy, giving explanations why the students did
not perform well. Some of the reasons they suggested are the fact that students had to
work while studing or female students had to attend to their maternity responsibilities
during their candidature.
Illustrations for the above-mentioned points are found in a wide range of quotes
below.
Vietnamese: Thái độ học tập của học viên rất thiếu nghiêm túc. Đi học thì luôn
đi muộn, thậm chí còn bỏ học. Ngồi trong lớp thì nói chuyện riêng, không tham
gia xây dựng bài. Trước khi lên lớp không đọc bài, không chuẩn bị bài.
(Transcript T5, paragraph 4)
Translation: Students’ attitudes toward learning is very problematic. They
always come to class late, or even skip classes. They chat during class time, not
participating in class discussion. They don’t read or prepare for the class
before coming to class.
Vietnamese: Bản thân học viên cao học họ học không thực sự tích cực lắm, có
cái gì đó rất là thụ động. có những học viên như thế và mình nghĩ rằng trong
trường hợp như vậy thì cái khả năng nghiên cứu là rất kém, nó không cao ví dụ
như là giao những nhiệm vụ học tập như bài tập hay đọc sách, thì mình thấy
cái mức độ hoàn thành nó không được cao. Có những học viên cao học ngay cả
khi đã được hướng dẫn rồi, đã có các công cụ có sẵn mà họ vẫn không biết dựa
vào các công cụ đó để thu thập số liệu phân tích số liệu, không biết bình luận
trên cơ sở các số liệu đã có. Rất lúng túng, rất lung túng chứ không phải
không. ... Bên cạnh đấy có thể cũng có một số học viên khác thì kể cả nỗ lực họ
cũng không có nữa. Có thể họ bận rộn công việc, họ đương là nhà quản lý, đi
làm, và họ đứng trước quá nhiều lựa chọn quá nhiều áp lực. ... Bản thân họ,
trong quá trình học, có thể là rất bận rộn học cũng không được đến nơi.
(Transcript T1, paragraph 5)
Translation: the postgraduate learners themselves are not really pro-active,
somehow they are very passive. There are such students, and I think in their
cases, the research skill is very poor, not good. for example, if I give them
homework or home reading, I can see the completion results are not high.
There are learners, who, even after having been guided, having the tools
available, still don’t know how to use those tools to collect and analyse data,
and interpret from the data. very clumsy, very clumsy, it’s true. ... Besides,
there may also be other learners, who do not have effort even. May be they are
busy with their work, they are also in management, they work, and they face
too may choices, too much pressure. ... They themselves, during the course,
many be very busy, not being able to study in its real sense.
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Vietnamese: trong thời gian ở nhà tự học là người ta phải chủ động hơn nữa,
sinh viên vẫn chưa quen lắm với việc này nên gần như là phụ thuộc vào giảng
dạy trên lớp của giáo viên. (Transcript T2, paragraph 4)
Translation: students have to be more active in their studying time at home,
they are still not used to this so they mostly depend on teachers’ teaching in
class.
Vietnamese: Một là việc tham khảo tài liệu rộng ra trên toàn thế giới thì còn
yếu. Cái hạn chế đó nó xuất phát từ chỗ ngọai ngữ vẫn còn yếu, cho nên tham
khảo được tài liệu nước ngoài vẫn còn thấp. Thứ hai là phương pháp làm việc
thì vẫn còn yếu về phương pháp làm việc khoa học. Đấy là những điểm hạn
chế. Học viên thì nhiều khi bị cuốn hút bởi công việc của cơ quan. Ở đây là có
trường hợp phần lớn là đào tạo theo hệ không tập trung, tức là vẫn tiếp tục làm
việc. Những công việc của cơ sở nhiều khi làm cho phân tán tập trung suy nghĩ
của học viên. Còn trường hợp đào tạo tập trung thì rất ít, nhiều khi học viên họ
cũng không muốn vì như vậy là cắt rời khỏi cơ sở đào tạo, họ cũng lo ngại về vị
trí công tác sau này. ... Có những trường hợp là nữ thì có thời kỳ sinh đẻ nhiều
khi làn gián đoạn, không thể khác được. (Transcript T4, paragraph 4)
Translation: One thing is the ability to get reference is still weak. This
limitation originates from the fact that the proficiency of foreign languages is
still low, which consequently results in limited reference from abroad. Another
thing is working methods, research methodology, which is still very weak.
Those are the limitations. Students in many cases are distracted by their jobs.
Many students are part-time postgraduate students, which means they still work
while studying. The job they are doing in many cases distract them from study.
As for full-time students, the number is very small as students don’t want to
take leave as they are also worried about their post in the future. ... In the case
of female students, there is disturbation due to maternity, which is unavoidable.

5.3.3.3 The teachers hold the students responsible for misconducts (cheating,
bribing)

One teacher also held the students responsible for cheating in thesis writing and
assignment completion. She criticised the students for copying the whole published
work by others and submitted it as their own work for assignment. She even blamed
the students for corrupting teachers by offering money in exchange for good marks.
Vietnamese: Làm bài tập lớn thì đi chép của các khóa trước. Thậm chí có
người còn lên mạng lấy y nguyên nghiên cứu đã đăng của người khác đem về
nộp lấy điểm. ... Thầy dạy dối, trò học dối, mua bán điểm chác, bằng cấp, gian
lận thi cử. Rồi hối lộ giáo viên. Tôi có lần đã cho 7 học viên trượt vì đạo văn
trong bài thi cuối môn. (Transcript T5, paragraph 3; 4)
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Translation: They copy the assignments by students of previous intakes. There
is even a case when a student took the whole publication by others posted
online and submitted as his/her own work. ... Teachers cheat, students cheat,
buying and selling marks, degrees, cheating in exams. Then also giving bribe to
teachers. I once gave failed marks to 7 students for plagiarism found in their
final exam.

Table 5.11 presents the appraisal analysis in details.
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cla
use

INSTANTIATION

APPR
AISER

AF
FE
CT

JUDGEMENT

APPRECIATION

APPRAISED

ENGAGE-MENT

T1,
P5

Họ học hơi bị hình thức
they study in quite a formal manner,

I

negative,
inscribed

students

monoglossic

T1,
P5

học hình thức như thế
studying in such a formal manner

I

negative,
inscribed

students

monoglossic

T1,
P5

mục đích mà là bằng cấp thì chết dở,
if it is for the degree, that would be very bad

I

study
purpose

expand:
entertain

T3,
P4

tại vì bản thân người đi học có mục tiêu khác,
because learners come to study with a different
objective,

I

Judgment as negative,
Appreciation Inscribed
(incongruent
Judgment of
students)
negative,
inscribed

learners

monoglossic

T3,
P4

không đúng mục tiêu mà thực sự người ta lấy kiến
thức, hoặc là để ra làm cho cái ngành hoặc nghề của
mình
not to get knowledge or to work in their field., …

I

negative,
inscribed

learners

contract:
deny (not)

T3,
P4

Người ta chỉ cần có cái bằng, như là một chứng chỉ
để người ta làm việc tốt hơn, tăng lương
They only need the degree as a certificate for more
opportunities, salary rise

I

negative,
inscribed

students

contract:
counter
(only)
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GRADUATION

force:
intensification
(quite)

force:
intensification
(very bad)

force:
intensification
(only)

T3,
P4

thì đấy là cái đáng lo ngại nhất that’s the most
worrying thing.

T3,
P4

sinh viên học phải đúng mục đích học để lấy kiến
thức và học để sau này phục vụ tốt hơn chứ không
phải học chỉ vì một cái bằng hay nhu cầu của nơi
làm việc
students have to study for knowledge or study to
work better, not study for degree or for the
requirement of their workplace
số người đầu tư tâm huyết tất cả vào không phải là
nhiều
the number of those who are totally devoted is not
many.
mình nghĩ rằng trong trường hợp như vậy thì cái khả
năng nghiên cứu là rất kém, nó không cao
I think in their cases, the research skill is very poor,
not good.

T3,
P4
T1,
P5

T1,
P5

mình thấy cái mức độ hoàn thành nó không được cao
I can see the completion results are not high.

T2,
P4

trong thời gian ở nhà tự học là người ta phải chủ
động hơn nữa
students have to be more active in their studying time
at home

I

Judgment as negative,
Appreciation inscribed
(Incongruent
judgment of
learners)
negative,
inscribed

I

negative,
inscribed

students

contract:
deny (not)

force:
intensification
(totally)

Judgment as negative,
Appreciation inscribed
(Incongruent
Judgment of
students)
Judgment as negative,
Appreciation inscribed
(Incongruent
Judgment of
students)
negative,
inscribed

research
ability

expand:
entertain (I
think)
contract:
deny (not)
expand:
entertain ( I
can
see)
contract:
deny (not)
monoglossic

force:
intensification
(very,
reinforcement)

I

I

I

I
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study
purpose

monoglossic

force:
intensification
(the most)

students

monoglossic

force:
intensification
(modality)

completion
results

students

T2,
P4

sinh viên vẫn chưa quen lắm với việc này
they are still not used to this

T2,
P4

gần như là phụ thuộc vào giảng dạy trên lớp của
giáo viên
they mostly depend on teachers’ teaching in class.

T1,
P5

Có những học viên cao học ngay cả khi đã được
hướng dẫn rồi, đã có các công cụ có sẵn mà họ vẫn
không biết dựa vào các công cụ đó để thu thập số
liệu phân tích số liệu, không biết bình luận trên cơ
sở các số liệu đã có
There are learners, who, even after having been
guided, having the tools available, still don’t know
how to use those tools to collect and analyse data,
and interpret from the data.
Một là việc tham khảo tài liệu rộng ra trên toàn thế
giới thì còn yếu
thing is the ability to get reference is still weak

T4,
P4

T4,
P4

Cái hạn chế đó nó xuất phát từ chỗ ngọai ngữ vẫn
còn yếu
This limitation originates from the fact that the
proficiency of foreign languages is still low

T4,
P4

cho nên tham khảo được tài liệu nước ngoài vẫn còn
thấp
which consequently results in limited reference from
abroad

I

negative,
inscribed

students

I

negative,
inscribed

students

I

negative,
inscribed

students

I

I

I

Judgment as
Appreciation
(Incongruent
judgment of
students)
Judgment as
Appreciation
(Incongruent
judgment of
students)
negative,
inscribed
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contract:
deny (not)
contract:
counter (still)
monoglossic

contract:
deny (not)
contract:
counter(even,
still)

force:
intensification
(still)
force:
intensification
(mostly)
force:
intensification
(still,
even,
reinforcement)

negative,
inscribed

ability to contract:
get
counter (still)
reference

force:
intensification
(still)

negative,
inscribed

proficiency
of English

contract:
counter (still)

force:
intensification
(still)

students

monoglossic

T4,
P4

T1,
P5
T1,
P5

hai là phương pháp làm việc thì vẫn còn yếu về
phương pháp làm việc khoa học, đấy là những điểm
hạn chế
Another thing is working methods, research
methodology, which is still very weak
very clumsy, very clumsy, it’s true
rất lúng túng, rất lung túng chứ không phải không

T1,
P5

đấy có thể cũng có một số học viên khác thì kể cả nỗ
lực họ cũng không có nữa
may also be other learners, who do not have effort
even
Có thể họ bận rộn công việc
May be they are busy with their work

T1,
P5

họ đứng trước quá nhiều lựa chọn quá nhiều áp lực
they face too many choices, too much pressure.

T1,
P5

Bản thân họ, trong quá trình học, có thể là rất bận
rộn học cũng không được đến nơi
They themselves, during the course, may be very
busy, not being able to study in its real sense
Học viên thì nhiều khi bị cuốn hút bởi công việc của
cơ quan
Students in many cases are distracted by their jobs

T4,
P4
T4,
P4

vẫn tiếp tục làm việc
they still work while studying

research
method

contract:
counter (still)

force:
intensification
(still, very)

I

Judgment as negative,
Appreciation inscribed
(Incongruent
judgment of
students)
negative,
inscribed

students

monoglossic

force:
intensification
(repetition)

I

negative,
inscribed

students

contract:
force:
counter (may intensification
be)
(even)

I

negative,
Invoked

students

expand:
entertain
(may be)

I

negative,
inscribed

students

monoglossic

I

negative,
inscribed

students

expand:
entertain
(may be)

I

negative,
invoked

students

monoglossic

force:
intensification
(in many cases)

I

negative,
inscribed

students

contract:
counter (still)

force:
intensification
(still)

I
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force:
intensification
(too many, too
much)
force:
intensification
(very)

Judgment as negative,
Appreciation inscribed
(Incongruent
judgment
of students)

job

Judgment as negative,
Appreciation invoked
(Incongruent
judgment
of students)
negative,
inscribed

number of monoglossic
full-time
students
students
students

monoglossic

maternity

monoglossic

I

Judgment as negative,
Appreciation inscribed
(Incongruent
judgment
of students)
negative,
inscribed

students

monoglossic

I

negative,
inscribed

students

contract:
counter
(even)

T4,
P4

Những công việc của cơ sở nhiều khi làm cho phân
tán tập trung suy nghĩ của học viên.
The job they are doing in many cases distract them
from study

T4,
P4

Còn trường hợp đào tạo tập trung thì rất ít
As for full-time students, the number is very small

T4,
P4

họ cũng lo ngại về vị trí công tác sau này
they are also very worried about their post in the
future.

I

T4,
P4

có những trường hợp là nữ thì có thời kỳ sinh đẻ
nhiều khi làm gián đoạn
there is disturbation due to maternity

I

T5,
P4

Làm bài tập lớn thì đi chép của các khóa trước
They copy the assignments by students of previous
intakes

T5,
P4

Thậm chí có người còn lên mạng lấy y nguyên nghiên
cứu đã đăng của người khác đem về nộp lấy điểm
There is even a case when a student took the whole
publication by others posted online and submitted as
his/her own work.

I

I
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monoglossic

force:
intensification
(very)

force:
intensification
(even)

T5,
P3

trò học dối
students cheat

I

negative,
inscribed

students

monoglossic

T5,
P3

bán điểm chác, bằng cấp,
buying and selling marks and degrees

I

negative,
inscribed

students

monoglossic

T5,
P3

gian lận thi cử
Cheating in exams

I

negative,
inscribed

students

monoglossic

T5,
P4

Rồi hối lộ giáo viên
Then also giving bribe to teachers

I

negative,
inscribed

students

monoglossic

T5,
P4

Tôi có lần đã cho 7 học viên trượt vì đạo văn trong
bài thi cuối môn
I once gave failed marks to 7 students for plagiarism
found in their final exam.

I

negative,
inscribed

students

monoglossic

Table 5.11 Appraisal analysis of teachers’ talk blaming students

41

“điểm chác”, which is a less standard version of “điểm” (meaning as “mark”), showing the speakers’ disrespect and discontent
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force:
intensification
41
(điểm chác )

Appraisal Analysis
The appraisal analysis of this section reveals a dominant number of negative, explicit
(inscribed in appraisal term) attitude of the teachers towards the students passive
study attittude, low research skills and poor performance. This suggests the teachers’
directness in criticising the students. It also demonstrates some degree of symphathy
and speculations by the teachers for the student’s problems.
The talk was also marked with a dominant number of taken-for-granted instances
(monoglossic in appraisal term) and statements that imply expectations as well as
restrictions of alternative opinions (contract/counter and contract/deny in appraisal
term). The out-numbering of quotes coded as monoglossic indicates the teachers’
assertiveness when judging and blaming the students. There is a degree of certainty
and confidence in their talk about students’ performance, skills and attitude. Also, the
popular use of “still”, “even” and the negative form is an implication of the teachers’
blaming students not as good as expected. This restrictive strategy (contract in
appraisal term) can also be interpreted as the unwillingness to leave the propositions
open for other alternative views. Once again, this is also evidence of the
assertiveness in claims about the students’ discussed issues.
The emphasis and intensity of the talk can be noticed through the frequency of
emphatic expressions (force/intensification in appraisal term). As teachers tend to be
more moderate in their way of expression, if compared with the students (from the
analysis of previous sections), the more density of intensified expressions especially
in this section shows their strong criticism of students’ attitudes, performance and
ability.
Summary of appraisal strategies present in teachers’ talk
In summary, the teachers’ talk was coded with different appraisal strategies when
criticising different targets. While they are very direct in attributing responsibility to
the students and other teachers, they showed more indirectness in condemning the
managers.
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Also when attributing responsibility, the teachers were found to be deploying
different dialogistic strategies to different blamed targets. The texts in which they
held the managers responsible were marked with Entertain instances (open for
alternatives) while the texts in which they attributed responsibility to other teachers
were

featured

with

Monoglossic

(taken-for-granted),

Contract/deny

and

Contract/counter (implying negativity and expectations) and their criticism of
students was mostly dominant with Monoglossic while Contract/deny and Contract/
counter was also present. These differences evidently demonstrate the confidence of
the teachers in attributing responsibility as well the power relation between the
teachers and other blamed sectors. In criticising the managers, the teachers were
either hesitant or uncertain, which results in their choice of being one of the voices,
allowing other alternative positions in the issues. The attitude changed when they
attributed responsibility to other teachers and the students. Their talk was coded with
more taken-for-granted instances (monoglossic in appraisal terms) (especially about
the students) and statements which show disappointment (contract/deny) and
expectations (contract/ counter). The use of contract device restricts alternative
positions, being much less open to other positions than the expand device (of which
‘entertain’ is one subcategories). This implies the teachers’ confidence, explicit
disappointment and expectations about the students and other teachers. Table 5.12 is
the summary of the appraisal analysis in attributing responsibility.
Themes

attitude

Blaming the management
for poor management of
research, and working
conditions

Negative,
inscribed
JUDGMENT,
Invoked
JUDGMENT
Blaming other teachers for Negative,
problematic
supervision inscribed
and assessment of thesis JUDGMENT
and professional conduct
Blaming the students for Negative,
their study for degree
inscribed
JUDGMENT

Level
of Engagement
directness
1 +2+3
Entertain

Gradua
-tion
Force:
Intensi
-fication

1

Monoglossic
Deny,
Counter

Force:
intensification

1

Monoglossic

Force:
intensification

Table 5.12 Summary of typical appraisal strategies in teachers’ talk blaming the
management, other teachers and students
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5.4

How do the managers attribute responsibility for the quality of
postgraduate education in Vietnam?

Like the teachers, the managers are also critical about the students’ poor study
attitude, passive study and unsatisfactory thesis quality. They hold the teachers
responsible for thesis quality. They blame the system for teachers’ poor performance.
Finally, they attribute responsibility to the system and other managers for the
problematic management.

5.4.1

Responsibility attributed to students

5.4.1.1 The managers hold the students responsible for poor study attitude, passive
study (spoon feeding attitude toward learning) and thesis quality

The managers strongly criticised the students for study-for-degree attitude, which
inevitably results in passive study and research and poor thesis quality. One manager
claimed that the students cannot study well as they do part-time study. Others
complained about the students’ passive study habit and disoriented study motivation.
In their view, Vietnamese students are too passive and dependent on teachers. They
concluded that students lack an appropriate study culture and study method. These
are also some of the causes for their poor performance.
Vietnamese: sinh viên thì đôi khi là vừa đi học vừa đi làm … điều kiện của
người học suốt ngày phải đi lo kiếm tiền, học là phụ thì rõ ràng chất lượng sẽ
không cao. (Transcript M1, paragraph 5)
Translation: students sometimes study while working … they are always
preoccupied with earning a living, taking study as something peripheral so
obviously the quality won’t be high.
Vietnamese: … học sinh của mình từ bé đã, do điều kiện không có, học theo lớp
đông, học theo kiểu nhồi nhét chứ không phải là kỹ năng, nên kỹ năng rất ít, kỹ
năng học tập. Từ đó lên đại học họ không thể thay đổi. Học vì điểm, học vì
thành tích là chính, không phải để sau này ra làm việc. Rất thụ động, lấy giáo
viên làm chuẩn, nói cái gì cũng phải là đúng ý giáo viên, không phải là nói
đúng cái mình nghĩ. Đấy là cái khó nhất mà người dạy phải vượt qua. Đây là
phương Đông nói chung chứ ko phải là chỉ Việt nam, nhưng đặc biệt là ở Việt
nam chúng ta duy trì truyền thống đó quá lâu. Người ta sợ nói cái gì sai, nếu
nói cái gì đúng thì người ta lại không chấp nhận cái sai của người khác vì
người ta đã được giáo viên chấp nhận là đúng. chưa kể đến creative thinking,
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tư duy sáng tạo lại càng bị hạn chế. Học để đáp ứng nhu cầu thi cử là chính, để
đạt thành tích cao chứ chưa đặt ra là học để sau này làm việc tốt, để giữ được
công việc, để kiểm được nhiều tiền, hoàn toàn ko có văn hóa học như nước
ngoài, không có phương pháp học tập. (Transcript M3, paragraph 5)
Translation: … our students, since young, due to lack of facilities, study in a
full class, study in stuffing (spoon-feeding) manner, not skill-providing
manner, therefore they have very few skills, studying skills. They can’t change
even when they join university. They study for marks, they study for records
most of the time, not for future work. They are very passive, following the
teachers’ example, whatever they say must be in accordance with teachers’
ideas, they do not what they really think. This is the most difficult thing that
teachers have to overcome. This is the common way in the East in general, not
just Vietnam, however in Vietnam especially we have been maintaining that
tradition for too long. People are afraid of saying something which is not right.
If they say something right, they won’t accept the wrong thing said by others.
That’s not to mention creative thinking, which is even more restrained. They
study mainly to pass the exams, to have good records, not to work well later or
to keep their good job or to earn good money. They completely don’t have
study culture like that abroad, no study method.
Vietnamese: Động cơ của người học nói thật là cũng không đến cái tỷ lệ học để
mà nghiên cứu, đế phục vụ cho tương lai là hầu như không có nhiều. Mình nghĩ
là người ta chỉ học để secure employment, hay học là vì cái position nào đó, thí
dụ thế, không phải họ hoàn toàn học để phục vụ cho nghề nghiệp. Những cái
đó nó ảnh hưởng. Học để lấy bằng chứ không phải để lấy chất lượng.
(Transcript M5, paragraph 5)
Translation: Honestly speaking, the number of learners whose study motivation
is for research purpose or future service is not many. I think they study just to
secure employment, or study for some position, for example, not that they
study for professional service. These are influential factors. They study for
degree, not for quality.

5.4.1.2 For poor thesis quality

The managers were also critical about the role of the students in thesis quality. They
blamed them for not spending enough time and effort writing their thesis. One
manager criticized the way PhD students study from a distance, which leads to poor
performance in study and research. Another manager found problems with the
selection of postgraduate students, who he believed were not always the capable
ones. This factor, he believed, plus the problematic process of study, consequently
results in bad quality.
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Vietnamese: Cái sự đầu tư của người học, người hướng dẫn vào luận văn đó
chưa được nhiều lắm. Bởi vì có những học viên đi học theo kiểu part-time
thế nên là có vấn đề trong chuyện đó. (Transcript M2, paragraph 6)
Translation: the learner’s and supervisor’s investment in their thesis is not
much…. Because there are students who study in part-time manner, there is a
problem in this issue
Vietnnamese: Có những nghiên cứu sinh chỉ láng tráng láng tráng, cả năm
chẳng sinh họat, cuối cùng cũng ra luận án. Đơn giản là anh làm nghiên cứu
sinh ở ngoài bắc mà anh lại sống ở Nam thì tôi hỏi bạn là làm thế nào? Rất
lằng nhằng, hạn chế. Điều kiện sách vở ngoài Bắc lại nhiều hơn Nam. Sỹ phu
ngoài Bắc cũng đông hơn Nam rất nhiều. Thế mà lại cách xa, cùng lắm là gặp
thầy vào dịp Tết, lễ, chứ lại ngồi để trao đổi thì không đủ. Cho nên nó cũng hạn
chế. Hơn nữa nghiên cứu sinh không sinh hoạt ở tổ bộ môn hoặc khoa chuyên
ngành, không seminar cho nên nó cũng hạn chế khả năng anh trình bày những
vấn đề hiểu biết của anh, hạn chế rất nhiều. Kết hợp với ngoại ngữ yếu nữa,
chẳng làm được cái gì cả, loanh quoanh luẩn quẩn mấy quyển sách trong nước
thôi. (Transcript M4, paragraph 6)
Translation: There are Phd students who don’t take study seriously, they don’t
join any seminars for the whole year but still have their thesis done finally. To
make it simple, how can you do PhD in the North while you live in the South?
Very confusing, limited. They live far away like that so they only visit their
supervisors on special occasions, not enough time to discuss about their study.
This is a limitation. Moreover, PhD candidates don’t participate in seminars,
which restrains their presentation, very much. Together with their poor foreign
language proficiency, they can’t do anything, they limit themselves with some
domestic books.
Vietnamese: Không chất lượng nó thể hiện ở chỗ chấm bài, thực hiện luận văn
luận án. … Đầu vào của người học không được cao, trong quá trình học lại
không ổn, đồng thời chất lượng luận văn luận án không tốt, dẫn đến chất lượng
không tốt, tôi nghĩ là thế. (Transcript M5, paragraph 6)
Translation: Lack of quality is evident in marking, thesis writing … The quality
of students enrolled is not good, the learning process is not done well, at the
same time thesis quality is not good, all these factors result in poor qualiy, I
think so.
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force:
intensification
(sometimes)
force:
intensification
(always)

M1,
P5

Sinh viên thì đôi khi là vừa đi học vừa đi làm
Students sometimes study while working

I

negative,
inscribed

students

monoglossic

M1,
P5

điều kiện của người học suốt ngày phải đi lo kiếm tiền
they are always preoccupied with earning a living

I

negative,
inscribed

students

monoglossic

M1,
P5

học là phụ
taking study as something peripheral

I

negative,
inscribed

students

monoglossic

M3,
P5

học sinh của mình từ bé đã, do điều kiện không có, học
theo lớp đông học theo kiểu nhồi nhét chứ không phải là
kỹ năng
our students, since young, due to lack of facilities, study
in a full class study in stuffing manner, not skillidi rất ít, kỹ năng học tập
kỹ năng

I

negative,
inscribed

students

monoglossic
contract:
deny

force: infused
intensification
(nhồi nhét 42
stuffing)

I

negative,
inscribed

students

monoglossic

I

Negative,
inscribed

students

contract:
deny (not)

force:
intensification
(repetition)
force:
intensification
(can’t)

M3,
P5
M3,
P5

42

INSTANTIATION

they have very few skills, studying skills
Từ đó lên đại học họ không thể thay đổi
They can’t change even when they join university

The Vietnamese word “nhồi nhét” has strong negative figurative meaning
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M3,
P5

Học vì điểm
They study for marks

I

negative,
inscribed

students

monoglossic

M3,
P5

học vì thành tích là chính, không phải để sau này ra làm
việc
they study for records most of the time, not for future
work
Rất thụ động, lấy giáo viên làm chuẩn
They are very passive, following the teachers’ example

I

negative,
inscribed

students

monoglossic
contract:
deny (not)

I

negative,
inscribed

students

monoglossic

nói cái gì cũng phải là đúng ý giáo viên,
whatever they say must be in accordance with teachers’
ideas
không phải là nói đúng cái mình nghĩ
they do not say what they really think

I

negative,
inscribed

students

monoglossic

I

negative,
inscribed

students

contract:
deny (not)

đặc biệt là ở Việt nam chúng ta duy trì truyền thống đó
quá lâu
in Vietnam especially we have been maintaining that
tradition for too long
chưa kể đến creative thinking, tư duy sáng tạo lại càng bị
hạn chế
That’s not to mention creative thinking, which is even
more restrained

I

negative,
inscribed

we

monoglossic

force:
intensification
(too)

I

Judgment as
Appreciation
(incongruent
Judgment of
students)

creative
thinking

contract:
counter
(even)

force:
intensification
(even more)

Học để đáp ứng nhu cầu thi cử là chính, để đạt thành tích
cao
They study mainly to pass the exams, to have good
records

I

negative,
inscribed,
congruent

students

monoglossic

focus
(mainly)

M3,
P5
M3,
P5
M3,
P5
M3,
P5

M3,
P5

M3,
P5
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negative,
inscribed

force:
intensification
(whatever)

M3,
P5

chứ chưa đặt ra là học để sau này làm việc tốt, để giữ
được công việc, để kiểm được nhiều tiền
not to work well later or to keep their good job or to earn
good money

I

negative,
inscribed

students

contract:
deny (not)

M3,
P5

hoàn toàn ko có văn hóa học như nước ngoài
They completely don’t have study culture like that
abroad
không có phương pháp học tập they have no study
method.

I

negative,
inscribed

students

contract:
deny (not)

I

negative,
inscribed

students

contract:
deny (no)

M3,
P5

force:
intensification
(completely)

M5,
P5

Động cơ của người học nói thật là cũng không đến cái tỷ
lệ học để mà nghiên cứu, đế phục vụ cho tương lai là hầu
như không có nhiều
Honestly speaking, the number of learners whose study
motivation is for research purpose or future service is not
many

I

negative,
inscribed

students

contract:
proclaim
(honestly
speaking)

M5,
P5

Mình nghĩ là người ta chỉ học để secure employment
I think they study just to secure employment

I

negative,
inscribed

students

expand:
focus
entertain (I (just)
think)

M5,
P5

học là vì cái position nào đó, thí dụ thế
study for some position, for example

I

negative,
inscribed

students

monoglossic

M5,
P5

không phải họ hoàn toàn học để phục vụ cho nghề nghiệp
not that they study for professional service

I

negative,
inscribed

students

contract:
deny (not)

M5,
P5

Học để lấy bằng chứ không phải để lấy chất lượng
They study for degree, not for quality

I

negative,
inscribed

students

monoglossic
contract:
deny (not)
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force:
intensification
(honestly
speaking)

M5,
P5

Cái sự đầu tư của người học, người hướng dẫn vào luận
văn đó chưa được nhiều lắm
the leaner’s and supervisor’s investment in their thesis is
not much

I

negative,
inscribed

students

contract:
deny (not)

M5,
P5

Bởi vì có những học viên đi học theo kiểu part-time
thế nên là có vấn đề trong chuyện đó
Because there are students who study in part-time
manner, there is problem in this issue

I

negative,
inscribed

students

monoglossic

M4,
P6

Có những nghiên cứu sinh chỉ láng tráng láng tráng
(there are PhD students who only wander around)
There are Phd students who don’t take study seriously

I

negative,
inscribed

students

contract:
counter
(only)

M4,
P6

cả năm chẳng sinh họat
they don’t join any seminars for the whole year

I

negative,
inscribed

students

contract:
deny (not)

M4,
P6

Đơn giản là anh làm nghiên cứu sinh ở ngoài bắc mà
anh lại sống ở Nam thì tôi hỏi bạn là làm thế nào
To make it simple, how can you do PhD in the North
while you live in the South

I

negative,
inscribed

students

expand:
entertain
(question)

43

“láng tráng láng tráng” is a negative expression
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force:
quantification
(much)

force: infused
intensification
(chỉ láng
tráng láng
tráng –
wander
43
around)
force:
intensification
(any, whole)

M4,
P6

cùng lắm là gặp thầy vào dịp Tết, lễ, chứ lại ngồi để trao
đổi thì không đủ
they only visit their supevisors on special occassions, not
enough time to discuss about their study

I

negative,
inscribed

students

contract:
counter
(only)
contract:
deny (not)

M4,
P6

nghiên cứu sinh không sinh hoạt ở tổ bộ môn hoặc khoa
chuyên ngành, không seminar
PhD candidates don’t participate in seminars

I

negative,
inscribed

students

contract:
deny (not)

cũng hạn chế khả năng anh trình bày những vấn đề hiểu
biết của anh, hạn chế rất nhiều
which restrain their presentation, very much

I

negative,
inscribed

students

monoglossic

Kết hợp với ngoại ngữ yếu nữa, chẳng làm được cái gì cả
Together with their poor foreign language proficiency,
they can’t do anything
loanh quoanh luẩn quẩn mấy quyển sách trong nước thôi
they limit themselves with some domestic books

I

negative,
inscribed

students

contract:
deny (not)

I

negative,
inscribed

students

monoglossic

I

negative,
inscribed

students

monoglossic

M4,
P6
M4,
P6

M5,
P6

44

Không chất lượng nó thể hiện ở chỗ chấm bài, thực hiện
luận văn luận án.
Lack of quality is evident in marking, thesis writing

“loanh quoanh luẩn quẩn” is an idiomatic expression which has negative meaning
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force:
intensification
(only)

force:
intensification
(reinforcement
)
force:
intensification
(can’t)
force: infused
intensification
(loanh quoanh
luẩn quẩn –
limit
44
themselves)

M5,
P6

Đầu vào của người học không được cao
The quality of students enrolled is not good

I

negative,
inscribed

students

contract:
deny (not)

M5,
P6

trong quá trình học lại không ổn
the learning process is not done well

I

Judgment as negative,
Appreciation
inscribed
(incongruent
Judgment of
students)

learning
process

contract:
deny (not)

Table 5.13 Appraisal analysis of managers’ talk blaming students for their poor study attitude, passive study and thesis quality
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Appraisal Analysis
The texts in this section are characterised by explicit, negative JUDGMENTs.
Almost all the instances are coded with inscribedness. There is also a dominant
number of quotes coded as taken-for-granted statements (monoglossic in appraisal
terms) and statements with negation (contract/deny in appraisal terms). These
findings indicate the managers’ level of directness as well as dissatisfaction when
evaluating the students’ capability and performance. The talk of the managers in this
section is also marked with a number of intensification, including infused
intensification, which strengthens the managers’ criticism of students’ poor study
attitude and performance.

5.4.2

Responsibility attributed to teachers

5.4.2.1 The managers hold the teachers responsible for thesis quality

Four of the managers found teachers also responsible for students’ thesis quality.
According to them, the supervisors have not spent enough time and effort in
supervising the students with their thesis. One manager mentioned the quality of
thesis is affected by the degree of teachers’ professionalism. Others shared the same
opinion that due to low payment, supervisors have not attended enough to the
students’ thesis, resulting in low quality of thesis.
Vietnamese: Cái sự đầu tư của người học, người hướng dẫn vào luận văn đó
chưa được nhiều lắm. (Transcript M2, paragraph 6)
Translation: Learners’ and supervisors’ investment on thesis hasn’t been very
much.
Vietnamese: Phải nói thật là tính chuyên nghiệp của các thầy cũng có vấn đề.
… Những thầy có tính chuyên nghiệp còn rất ít, phải hy sinh rất nhiều, phải hi
sinh như thế thì rất dễ người ta bỏ dở… Cũng có những luận văn tốt nhưng để
có được luận văn như thế thì cả thầy lẫn học viên phải hy sinh rất nhiều. …
Cho nên là do tính chuyên nghiệp mai một nên ảnh hưởng đến chất lượng luận
văn. Vì người kiểm tra chất lượng như thế thì hàng hóa sẽ bị kém đi thôi,
chuyện bình thường. (Transcript M3, paragraph 7)
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Translation: Honestly speaking, there are problems with teachers’
professsionalism. … The number of teachers with professionalism is now very
few, they have to sacrifice much, when they have to sacrifice like that, they are
very likely to give up. … There are good theses but in order to have such good
theses, both supervisors and students have to sacrifice very much…. The
fading professionalism affects the quality of theses. With such quality
inspectors, the goods quality will go down, that’s natural
Vietnamese: Một vấn đề nữa, trong cái điều kiện của mình, cũng phải mạnh
dạn mà nói là lương của giáo viên, cán bộ giảng dạy và giáo sư cũng rất thấp,
thường là không đủ cho nhu cầu cuộc sống. Cho nên các nhà giáo hướng dẫn
nghiên cứu sinh có mức độ thôi, còn người ta cũng phải đi kiếm ăn, tham gia
đề tài nọ, nghiên cứu mảng kia, tham gia giảng dạy chạy xô thì người ta mới có
thêm thu nhập. Chính vì thế người ta cũng không chú ý nhiều lắm đến nghiên
cứu sinh. Mày viết thì tao hướng dẫn, không viết thi thôi. Chứ anh có phải sống
toàn bằng cái lương để nghiên cứu khoa học, cho nên là cũng hạn chế 1 phần
đến chất lượng, chứ không phải là lỗi toàn bộ là nghiên cứu sinh đâu, lỗi một
phần là thầy quá bận. (Transcript M4, paragraph 7)
Translation: One more problem, bluntly speaking, is the salary of teachers,
academic staff and profrssors is still low, normally not enough to make ends
meet. Therefore teachers supervise students with limited effort, they also have
to earn their living, doing their own research, teaching part-time to increase
their income. Therefore, they don’t attend much to PhD students. As you write,
I’ll supervise, if you don’t write, I can’t be bothered more. Teachers do not live
on their salary to do research, this therefore also restricts the quality, it’s not
students’ fault totally, teachers are also to blame for being too busy.
Vietnamese: Không chất lượng nó thể hiện ở chỗ chấm bài, thực hiện luận văn
luận án. (Transcript M5, paragraph 6)
Translation: The lack of quality is evident in the marking of assignments, the
writing of thesis
Table 5.14 has detailed presentation of the analysis.
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M2, cái sự đầu tư của người học, người hướng dẫn
P6 vào luận văn đó chưa được nhiều lắm
learners’ and supervisors’ investment on thesis
hasn’t been very much
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FF
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JUDGEMENT

APPRECIATION

APPRAISED

ENGAGE-MENT

GRADUATION

negative,
inscribed

supervisors

monoglossic force:
intensification
(very)

M3, phải nói thật là tính chuyên nghiệp của các
P7 thầy cũng có vấn đề
honestly speaking, there are problems with
teachers’ professsionalism

I

Judgment as negative,
Appreciation inscribed
(incongruent
Judgment of
of teachers)

professionalism

contract:
proclaim
(honestly
speaking)

M3, Những thầy có tính chuyên nghiệp còn rất ít
P7 The number of teachers with professionalism
is now very few

I

negative,
inscribed

teachers

monoglossic force:
intensification
(very)

M3, ( phải hi sinh như thế thì) rất dễ người ta bỏ
P7 dở
(when they have to sacrifice like that,) they are
very likely to give up

I

negative,
inscribed

teachers

expand:
entertain

M3, tính chuyên nghiệp mai một nên ảnh hưởng
P7 đến chất lượng luận văn
the fading professionalism affects the quality
of theses

I

Judgment as
Appreciation
(incongruent
Judgment of
teachers)

professiona
-lism

monoglossic
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negative,
inscribed

force:
intensification
(very)

M3, Vì người kiểm tra chất lượng như thế thì hàng
P7 hóa sẽ bị kém đi thôi, chuyện bình thường
With such quality inspectors, the goods quality
will go down, that’s natural

I

negative,
inscribed

teachers

monoglossic

M3, các nhà giáo hướng dẫn nghiên cứu sinh có
P7 mức độ thôi
teachers supervise students with limited effort

I

negative,
inscribed

teachers

monoglossic

M3, Chính vì thế người ta cũng không chú ý nhiều
P7 lắm đến nghiên cứu sinh
they don’t attend much to PhD students

I

negative,
inscribed

teachers

contract:
deny (not)

M3, lỗi một phần là thầy quá bận
P7 teachers are also to blame for being too busy.

I

negative,
inscribed

teachers

M5, Không chất lượng nó thể hiện ở chỗ chấm bài
P6 The lack of quality is evident in the marking of
assignments

I

negative,
inscribed

teachers

monoglossic force:
intensification
(too)
monoglossic

Table 5.14 Appraisal analysis of managers’ talk blaming teachers for thesis quality
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Appraisal analysis
In this section, the managers’ talk was also coded with negative explicit criticism.
Most of the instances are coded as inscribed JUDGMENT, which suggests high level
of directness in the managers’ criticism of the teachers. The large number of of
taken-for-granted instances (monoglossic in appraisal terms) carries the managers’
certainty in assessing the teachers’ role in students’ thesis quality. Though a few
instances of intensification were spotted, it is not as popular as in the managers’ talk
blaming the students. This implies a milder criticism of the teachers than of the
students.

5.4.2.2 The managers hold the system responsible for teachers’ performance

Three of the managers hold the system responsible for the problematic performance
by teachers. One manager blamed the system, more specifically the working
conditions and salary for the disappearance of teachers’ professionalism, which he
believed all teachers had had at the beginning. He also raised the issue of the system
being a huge barrier, which stops any one who wants to make innovations. The other
two managers complained about the salary for teachers. They believed it is the low
payment that distracts teachers, making them to look for other ways to earn a living,
thus reducing their time and effort which should have been devoted to the teaching
for which they are employed.
Vietnamese: không phải là lỗi tại các thầy, lỗi là do cơ chế tạo ra. Lúc đầu có
thể thầy nào cũng có tính chuyên nghiệp nhưng do cơ chế làm mất dần đi, mai
một dần đi. Thầy nào còn tâm huyết thì cũng cắn răng để giữ tính chuyên
nghiệp đó nhưng vấp phải một cái rất khó, là môi trường. Đấy là cái khó nhất
mà người dạy phải vượt qua. … Khi làm chuyên môn thì quyết định rất ít.
Những người khác, học sau tôi, về những năm 90, biết hơn tôi rất nhiều nhưng
lại không được quyền phát biểu. Họ phải theo tôi…. Khi họ làm việc ở trong
nước thì họ rất khó, vì cá nhân ko thể tác động được… Các thầy không thể
sống với đồng lương như thế này mà đào tạo như nước ngoài được…. Các thầy
giỏi ở các nước phương Tây về mà phải làm việc như thế một thời gian thì chắc
dần dần cũng mai một tính chuyên nghiệp đi. Cho nên tôi thấy rất đau lòng khi
thấy các giáo sư Việt kiều về, tất nhiên là người ta nói cũng đúng nhưng người
ta chưa thấy hết, phê phán rất nặng nề cách làm việc trong nước… Các trường
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đại học có thế có các cá nhân, các giáo sư rất giỏi tầm cỡ quốc tế, được đánh
giá cao nhưng khi họ làm việc ở trong nước thì họ rất khó, vì cá nhân ko thể
tác động được, nó còn vướng tới cả một cơ chế. (Transcript M3, paragraph 7)
Translation: it’s not teachers’ fault, it’s the system’s fault. At the beginning,
may be all teachers have professionalism but the system makes it disappear
gradually, fading gradually. Only whole-hearted teachers try to keep that
professionalism, but they also encounter a barrier, that’t the environment.
That’s the most difficult thing that teachers have to overcome. … When you
are an academic, you have very little dicision. People who graduated after me,
in the 1990s, having better knowledge than me, are not allow to have their
voice. They have to follow me…. When they work domestically, it’s very hard
for them as one individual can’t make any influences … Teachers can’t live
with such a salary and provide a training like abroad…. Good teachers who are
trained in Western countries and have to work in such condition will also lose
their professionalism gradually. Therefore, I was hurt to see Vietnamese
professors who worked abroad strongly criticised the way people work in our
country, of course they are right but they don’t see everything. … Universities
may have individuals, professors who are very good, of world’s ranking, and
very highly appreciated but when they work in our country, they find it very
restrictive to work domestically, because one individual can’t make any impact,
it’s all restricted by the system.
Vietnamese: Một vấn đề nữa, trong cái điều kiện của mình, cũng phải mạnh
dạn mà nói là lương của giáo viên, cán bộ giảng dạy và giáo sư cũng rất thấp,
thường là không đủ cho nhu cầu cuộc sống. Cho nên các nhà giáo hướng dẫn
nghiên cứu sinh có mức độ thôi, còn người ta cũng phải đi kiếm ăn, tham gia
đề tài nọ, nghiên cứu mảng kia, tham gia giảng dạy chạy xô thì người ta mới có
thêm thu nhập (Transcript M4, paragraph 7)
Translation: One more problem, bluntly speaking, is the salary of academic
staffs and professors is very low, often not enough to make ends meet.
Therefore teachers supervise students with limited effort, they also have to earn
their living, doing their own research, teaching part-time to increase their
income.
Vietnamese: hiện tại đồng lương của người ta không đủ ăn thì làm sao người ta
có thể yên tâm giảng dạy được? (Transcript M5, paragraph 7)
Translation: How can they focus on teaching with a salary which is presently
not enough to make ends meet?

Table 5.15 has the detailed analysis.
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M3,
P7

lỗi là do cơ chế tạo ra
it’s the system’s fault

I

negative,
inscribed

system

monoglossic

M3,
P7

do cơ chế làm mất dần đi, mai một dần đi
the system makes it (professionalism) disappear
gradually, fading gradually

I

negative,
inscribed

system

monoglossic

force:
intensification
(repetition)

M3,
P7

vấp phải một cái rất khó, là môi trường
they also encounter a barrier, that’t
environment

I

negative,
inscribed

working
environment

monoglossic

force:
intensification
(very)

M3,
P7

Đấy là cái khó nhất mà người dạy phải vượt qua
That’s the most difficult thing that teachers have
to overcome

I

negative,
inscribed

working
environment

monoglossic

force:
intensification
(the
superlative)

M3,
P7

Khi làm chuyên môn thì quyết định rất ít
When you are an academic, you have very little
dicision

I

negative,
invoked

Appreciation
as Judgment
(Appreciation
of the system)

academic

monoglossic

force:
intensification
(very)

M3,
P7

Những người khác, học sau tôi, về những năm 90,
biết hơn tôi rất nhiều nhưng lại không được quyền
phát biểu
People who graduated after me, in the 1990s,
having better knowledge than me, are not allow to
have their voice

I

negative,
inscribed

Appreciation
people who contract:
as Judgment graduated
deny (not)
(Appreciation after me
of the system)

the
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M3,
P7

Họ phải theo tôi
They have to follow me

I

negative,
inscribed

Appreciation
they
as Judgment
(incongruent
Appreciation
of the system)

monoglossic

force:
intensification
(have to)

M3,
P7

Khi họ làm việc ở trong nước thì họ rất khó
When they work domestically, it’s very hard for
them

I

negative,
inscribed

Appreciation
they
as Judgment
(incongruent
Appreciation
of the system)

monoglossic

force:
intensification
(very)

M3,
P7

vì cá nhân ko thể tác động được
as one individual can’t make any influences

I

negative,
inscribed

contract:
deny

force:
intensification
(can’t)

M3,
P7

Các thầy không thể sống với đồng lương như thế
này mà đào tạo như nước ngoài được
Teachers can’t live with such a salary and provide
a training like abroad

I

negative,
inscribed

Appreciation
system
as Judgment
(incongruent
Appreciation
of the system)
Appreciation
teachers
as Judgment
(incongruent
Appreciation
of the system)

contract:
deny

force:
intensification
(can’t)

M3,
P7

Các thầy giỏi ở các nước phương Tây về mà phải
làm việc như thế một thời gian thì chắc dần dần
cũng mai một tính chuyên nghiệp đi
Good teachers who are trained in Western
countries and have to work in such condition will
also lose their professionalism gradually

I

negative,
inscribed
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Appreciation
teachers
as Judgment
(incongruent
Appreciation
of the system)

monoglossic

M3,
P7

họ làm việc ở trong nước thì họ rất khó
they find it very restrictive to work domestically

I

M3,
P7

nó còn vướng tới cả một cơ chế
it’s all restricted by the system.

M4,
P7

M5,
P7

negative,
inscribed

Appreciation
teachers
as Judgment
(incongruent
Appreciation
of the system)

monoglossic

force:
intensification
(very)

I

negative,
inscribed

system

monoglossic

Một vấn đề nữa, trong cái điều kiện của mình,
cũng phải mạnh dạn mà nói là lương của giáo
viên, cán bộ giảng dạy và giáo sư cũng rất thấp,
thường là không đủ cho nhu cầu cuộc sống
One more problem, bluntly speaking, is the salary
of academic staffs and professors is very low,
often not enough to make ends meet.

I

negative,
invoked

system

monoglossic

force:
intensification
(all)
force:
intensification
(very)

hiện tại đồng lương của người ta không đủ ăn thì
làm sao người ta có thể yên tâm giảng dạy được?
How can they focus on teaching with a salary
which is presently not enough to make ends meet?

I

negative,
inscribed

salary

contract:
deny

Table 5.15 Appraisal analysis of managers’ talk blaming the system for teachers’ performance
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Appraisal Analysis
In this section, there is a prominent pattern of APPRECIATION as JUDGMENT,
which means they are congruent JUDGMENTs of the teachers but incongruent
APPRECIATIONs of the system. For example, in the instance “People who
graduated after me, in the 1990s, having better knowledge than me, are not allow to
have their voice” (M3, P7), there is a congruent JUDGMENT of “not being allowed
to have their voice”, underlying which there is an incongruent negative
APPRECIATION of the system. This pattern reinforces the argument by the
managers that the poor performance of the teachers (presented by JUDGMENTs) is
due to the problem of the system (presented by APPRECIATIONs). This also
indicates a level of indirectness when the managers attribute responsibility to the
system.

5.4.3

Responsibility attributed to the managers

5.4.3.1 The managers hold other managers and the system for problematic
management

The managers criticised other managers (often the management of upper level) and
the system for the failures of postgraduate education. In their view, the managers in
Vietnam are consevative and not welcoming of initiatives, which is a barrier to the
renovation of education. However, they concluded that this is not any individual’s
fault, but system’s fault. They hold the system responsible for the managers’
mistakes. According to them, the system, which is run in a topdown manner45, like
the way the economy is run, is the origin of all the problems.
Vietnamese: Ở Việt nam, khi anh làm quản lý thì quyết định của anh rất lớn,
khi làm chuyên môn thì quyết định rất ít. Những người khác, học sau tôi, về
những năm 90, biết hơn tôi rất nhiều nhưng lại ko được quyền phát biểu, họ
phải theo tôi, chưa kể những người được đào tạo ở phương Tây, chỉ cần đến

45

They did not mention who runs the system
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Thạc sỹ thôi nhưng họ lại tiên tiến hơn, họ lại càng không được lắng nghe. Cái
đó gây ra những bất cập khi tôi làm chính sách, sau này tôi thành hiệu trưởng,
vụ trưởng, thứ trưởng, bộ trưởng, tôi vẫn cứ hành xử theo cách đó. Họ vẫn
đinh ninh là nắm được kiến thức cao nhất và hạn chế tất cả những người sau
này. Vì những nguyên nhân quản lý, chính trị, .. cho nên đến lượt họ, vô tình
thành một lực lượng cản trở tiến bộ giáo dục, tất nhiên họ rất có công, ban đầu
họ cũng rất tâm huyết. Cái này không phải tại cá nhân nào mà là tại cơ chế,
thành vật cản rất lớn với giáo dục Việt nam. … Chính vì không chịu tiếp tục
học nên họ có hành xử hết sức kinh nghiệm chủ nghĩa, rất nguy hiểm, càng
hành xử như vậy thì càng xa rời thực tiễn. Cách đào tạo ấy nặng về lý thuyết,
khoa học cở bản, chứ không chú trọng vào kỹ năng. Họ mò mẫm cho nên cái
hiểu biết về quản lý lại thấp…. Chưa kể là cách học cũ chưa dạy cho người ta
cái phương pháp, kỹ năng học tiếp, nghiên cứu. Cách của ta đang theo kiểu
topdown, mệnh lệnh từ trên xuống, ảnh hưởng vào cơ chế từ lâu rồi, ảnh hưởng
của centrally-planned economy vào giáo dục, những người đó đã ra thành
chính sách, qui định thì nó bất biến, và họ không bị ảnh hưởng, nếu thực tế có
sai thì cũng không ảnh hưởng đến họ. Không có cơ chế tự đều chỉnh. Họ không
cần phải nghiên cứu, tìm hiểu thực tiễn, làm việc một cách hết sức mò mẫm. …
Các trường tư thì vẫn chịu sự quản lý của Bộ giáo dục, nên các cơ chế vẫn như
trường công, ko thế tự có cách riêng của anh. (Transcript M3, paragraph 8)
Translation: In Vietnam, when you do managing job, your decision has great
weight, when you do academic job, it’s not. Other people, who graduated after
me, in the 1990s, know much more than me, but are not allowed to say their
voice. They have to follow me, not to mention those who are trained in Western
countries, only up to MA level, but they are more advanced, they are even more
ignored (not listened). That causes problems when I make policies. Later when
I become Vice-chancellor, Head of Division, Head of department or Minister, I
still behave like that. They still think they have the ultimate knowledge and
restrict all people who come after them. Due to reasons of management or
politics, when it comes to their turn, they undeliberately become a barrier to
educational process. Of course they make big contribution, they are very
whole-hearted at the beginning. This is not the fault of any individual but the
system’s fault, which is a big barrier to Vietnam’s education. Because they
don’t continue to study, they follow empiricism which is very dangerous, the
more they behave like that, the further they become isolated from the practice.
The training focusses more on theory, fundamental science, not skills. They
slowly find their way while doing the managing job so that their understanding
of management is low. That’s not to mention the old style of study, which
didn’t teach people the method, the skill to further study, and to do research.
What we do is top-down, it’s been in the system for long, education is affected
by centrally-planned economy. When they make policies or regulations, the
policies and regulations are unchangeable, and they are not affected if the
practice goes wrong. There is no self-adjusting mechanism. They don’t need to
do any research or to explore facts, they work slowly and find their way while
working. … For private universities, as they are still under the management of
the Ministry, the system remains the same as in public institutions, they can’t
have their own way.
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Vietnamese: Anh phải có một cơ chế, chính sách cho rõ ràng như thế nào là
học chứ không học xong cuối cùng chỉ cần đỗ là ra thì nó không kích thích chất
lượng. (Transcript M5, paragraph 8)
Translation: You must have a clearer policy or system of what study is, if not,
they only need to pass the exam so they graduate, it doesn’t promote quality.
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M3,
P8

Những người khác, (học sau tôi, về những năm 90, biết
hơn tôi rất nhiều nhưng lại) ko được quyền phát biểu
Other people, (who graduated after me, in the 1990s,
know much more than me, but) are not allowed to say
their voice

I

M3,
P8

họ phải theo tôi
They have to follow me

M3,
P8

AF
FE
CT

JUDGEMENT

APPRECIATION

APPRAIS
ED

ENGAGE-MENT

GRADUATION

negative,
inscribed

Appreciation people
as Judgment
(Incongruent
appreciation
of system)

contract:
deny (not)

force:
intensification
(much more)

I

negative,
inscribed

Appreciation they
as Judgment
(Incongruent
appreciation
of system)

monoglossic

force:
intensification
(have to)

họ lại càng không được lắng nghe
they are even more ignored (not listened).

I

negative,
Inscribed

Appreciation they
as Judgment
(Incongruent
appreciation
of system)

contract:
deny (not)

force:
intensification
(even)

M3,
P8

Cái đó gây ra những bất cập khi tôi làm chính sách
That causes problems when I make policies

I

negative,
inscribed

system

monoglossic

M3,
P8

tôi vẫn cứ hành xử theo cách đó
I still behave like that

managers

contract:
counter
(still)

46

46

I

negative,
inscribed

“hành xử” means behave but has negative colour
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force:
intensification
(still)

M3,
P8

Họ vẫn đinh ninh là nắm được kiến thức cao nhất
They still think they have the ultimate knowledge

I

negative,
invoked

managers

monoglossic

force:
intensification
(still)

M3,
P8

hạn chế tất cả những người sau này
restrict all people who come after them

I

negative,
inscribed

managers

monoglossic

force:
quantification
(all)

M3,
P8

vô tình thành một lực lượng cản trở tiến bộ giáo dục
I
they undeliberately become a barrier to educational
process

negative,
inscribed

managers

monoglossic

M3,
P8

ban đầu họ cũng rất tâm huyết
they are very whole-hearted at the beginning

negative,
invoked

managers

monoglossic

M3,
P8

là tại cơ chế, thành vật cản rất lớn với giáo dục VN
I
the system’s fault, which is a big barrier to Vietnam’s
education

system

monoglossic

M3,
P8

họ có hành xử hết sức kinh nghiệm chủ nghĩa, rất nguy I
hiểm
they follow empiricism which is very dangerous

negative,
inscribed

managers

monoglossic

force:
intensification
(very)

M3,
P8

càng hành xử như vậy thì càng xa rời thực tiễn
I
the more they behave like that, the further they become
isolated from the practice

negative,
inscribed

managers

monoglossic

force:
intensification
(the more…
the further)

M3,
P8

Họ mò mẫm cho nên cái hiểu biết về quản lý lại thấp
I
They slowly look for their way while doing the managing
job so that their understanding of management is low

negative,
inscribed

managers

monoglossic

I

negative,
inscribed
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force:
intensification
(very)

M3,
P8

Cách của ta đang theo kiểu topdown, mệnh lệnh từ trên I
xuống, ảnh hưởng vào cơ chế từ lâu rồi
What we do is top-down, it’s been in the system for long

negative,
invoked

system

monoglossic

M3,
P8

ảnh hưởng của centrally-planned economy vào giáo dục
education is affected by centrally-planned economy.

I

negative,
invoked

system

monoglossic

M3,
P8

những người đó đã ra thành chính sách, qui định thì nó I
bất biến
When they make policies or regulations, the policies and
regulations are unchangeable

negative,
inscribed

policies,
regulations

monoglossic

M3,
P8

nếu thực tế có sai thì cũng không ảnh hưởng đến họ
they are not affected if the practice goes wrong

I

managers

expand:
entertain

M3,
P8

Không có cơ chế tự đều chỉnh
There is no self-adjusting mechanism

I

system

contract:
deny (no)

M3,
P8

Họ không cần phải nghiên cứu, tìm hiểu thực tiễn
They don’t need to do any research or to explore facts,

I

negative,
invoked

managers

contract:
deny (not)

M3,
P8

làm việc một cách hết sức mò mẫm
I
they work extremely slowly and find their way while
working.

negative,
inscribed

managers

monoglossic

47

negative,
inscribed
negative,
inscribed

“mò mẫm” means “to look for something in a very slow way”and has negative colour.
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force:
intensification
(extremely, mò
47
mẫm)

M3,
P8

Các trường tư thì vẫn chịu sự quản lý của Bộ giáo dục
I
For private universities, as they are still under the
management of the Ministry

negative,
invoked

system

contract:
counter
(still)

force:
intensification
(still)

M3,
P8

nên các cơ chế vẫn như trường công
the system remains the same as in public institutions

I

negative,
invoked

system

M3,
P8

không thế tự có cách riêng của anh
they can’t have their own way

I

negative,
invoked

system

contract:
counter
(still)
contract:
deny (not)

M5,
P8

phải có một cơ chế, chính sách cho rõ ràng như thế nào I
là học
You must have a clearer policy or system of what study
chứ không học xong cuối cùng chỉ cần đỗ là ra thì nó I
không kích thích chất lượng
if not, they only need to pass the exam so they graduate,
it doesn’t promote quality.

negative,
invoked

monoglossic

force:
intensification
(still)
force:
intensification
(modality)
force:
intensification
(modality)

Appreciation students
as Judgment
(incongruent
Appreciation
of system)

contract:
deny (not)

M5,
P8

negative,
invoked

Table 5.16 Appraisal analysis of managers’ talk blaming the management for their performance
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Appraisal analysis
The appraisal analysis of the quotes in this topic reveals a negative evaluation of both
the managers and the system. The opinions about the managers were coded as
JUDGMENTs while those about the system were found as APPRECIATIONs.
There are also a number of incongruent APPRECIAITONs of the system under the
form of congruent JUDGMENTs (Appreciation as Judgment). For example, in the
quotes like They can’t have their own way. ... They have to follow me ... They are
even more ignored (not listened) (M3, P8), the indirect negative APPRECIATION of
the system can be spotted underlying the direct JUDGMENT of what happened to
“they” – the young leaders/researchers.
Though many of the judgments were found to be explicit (inscribed in appraisal
term), compared with other groups of stakeholders when talking about the same
topics or compared with other topics discussed by the managers, there are a
remarkable number of implicit statements judging the managers and the system. This
may imply the managers’ hesitation to give explicit criticism of the system as well as
of other managers.
Like the other topics that the managers discussed, the talk in this topic is also marked
with a majority of taken-for-granted (monoglossic in appraisal term) instances. This
contributes to the overall assumption that the managers are more likely to be found
giving assertive remarks, which indicates their authoritative voice as well as power
over the issues. The frequent coding of contract/deny (negated) and contract/counter
(contrasted) instances implies the speakers’ dissatisfaction of the system and the
managing job by other managers and expections of what should have been in place.
Summary of the managers’ talk attributing responsibility
As shown in Table 5.17, the talk by the managers has similar features when
attributing responsibility to the students and the teachers. Their talk about those two
groups is coded with negative, explicit congruent JUDGMENTs, which are the
evaluation of the behaviours and performance of the two groups. However, while in
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texts blaming the students, apart from taken-for-granted (monoglossic in appraisal
terms) instances, there are also negated and concessive options (contract/deny and
contract/counter in appraisal terms respectively). The occurrence of these dialogistic
choices suggests the managers’ level of directness in expressing their extensive
dissatisfaction about and expectation of the students’s study attitude and
performance.
Themes

attitude

Blaming the students
for
poor
study
attitude,
passive
study and thesis
quality
Blaming the teachers
for thesis quality

Negative, inscribed
JUDGMENT

Level
of Engagement
directness
1
Monoglossic
deny
counter

Negative, inscribed 1
JUDGMENT

Blaming the system Negative, inscribed 1+3
for teachers’ poor APPRECIATION,
APPRECIATION
performance
as JUDGMENT
Blaming the system Negative, inscribed 1+3
and other managers APPRECIATION,
for the problematic APPRECIATION
as JUDGMENT
management

Monoglossic

Gradua
-tion
Force:
Intensification

Monoglossic
deny
counter

Force:
Intensification
Force:
Intensifycation

Monoglossic
deny
counter

Force:
Intensification

Table 5.17 Summary of typical appraisal strategies in managers’ talk blaming the
students, teachers, the system and other management

In attributing responsibility to the system, the common pattern is APPRECIATION,
which includes both direct (congruent) and indirect evaluation. In other words, what
is noticeable is there is an evaluation of the system (APPRECIATION) underlying
the evaluation of human (teachers, managers) actions (JUDGMENT). This suggests a
level of indirectness in the managers’ talk in criticising the system.
Except for attributing responsibility to the teachers, the texts attributing
responsibility to the students, the system and other managers are featured with both
assertive taken-for-granted statements (monoglossic in appraisal terms) and negated
and concessive instances (contract/deny and contract/counter in appraisal terms).
While negation and concession has been a common feature in texts by all the groups
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to mark criticism, expecially expressions of dissatisfaction and expectation
expression, the absence of contract/deny or contract/counter appraisal devices in talk
about teachers’ responsibility implies the managers’ milder criticism against the
teachers.
With regard to the degree of intensity in evaluation, the talk by the managers in this
section is also featured with intensification. This helps to amplify the condemnation
by the managers.
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6 CHAPTER 6. DISCUSSION AND CONCLUSION

The main purpose of this study has been to investigate the attitudes of key people
involved in postgraduate education in Vietnam – the managers, the teachers and the
students - towards the quality issues of the system and to identify the linguistic
strategies utilised in their talk about these issues. Although there has been increasing
criticism of the quality of postgraduate education in Vietnam with a number of
reports offering recommendations to address the problems, most of the studies have
been restricted to identifying the problems from the analysis of documented data
(Bryant & Pham, 2007; Dao & Hayden, 2010; Dapice et al., 2006; St. George, 2010).
There has been no study to date that approaches the problem of postgraduate
education in Vietnam by using linguistic data collected through interviews with those
who are directly involved in the system. My research addresses this gap by
examining not only what the stakeholders have to say about quality issues and to
whom they attribute responsibility for the problems but also how these attitudes and
feelings are represented linguistically.
One of the dominant features that distinguishes this study from other previous studies
about the quality issues for higher education in Vietnam is its linguistic foundation.
The study uses a fairly new SFL-based theory, Appraisal, to explore the attitudes of
the participants. By looking at language features, such as attitude (types of
evaluation, polarity and degree of explicitness), engagement (the standpoint of the
speaker) and graduation (the degree of intensification), the thesis provides a more
subtle and nuanced understanding of the ways the key stakeholders view the quality
of postgraduate education in Vietnam and how they construe responsibility for the
problems.

6.1

6.1.1

Discussion

The quality issues for postgraduate education in Vietnam
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As discussed in Chapter 2, public opinion as well as published reports have pointed
to a number of problems with higher education as well postgraduate education in
Vietnam. These have included the over centralised management of universities; lowquality research; low payment of teachers; plagiarism and corruption. The results of
this study indicate that these views were shared by the students, teachers and
managers who were interviewed for the study. In addition the participants in the
study pointed to other issues such as problems with the management of intellectual
capital, poor facilities, and teachers’ unprofessional attitude toward their work.
In general, the participants agreed there was a significant problem with postgraduate
education in Vietnam, though for some (teachers) there had been an improvement
compared to the past. There is a consensus that Vietnam fell behind other countries
in regards to quality issues such as teaching and learning conditions, thesis and
research quality, curriculum design, teachers’ salaries, teachers’ work attitude, the
quality of assessment procedures and intellectual management.
There were however considerable differences in the degree of dissatisfaction among
the three groups of stakeholders in their evaluation of the quality of postgraduate
education in Vietnam. For example, most of the students’ talk about quality was
coded negatively, compared to just under half of the managers’ talk. The teachers
were a little more in the middle, with approximately one third of their talk about
quality coded for negativity. Why is it that these different groups show different
degrees of dissatisfaction? Why is it that the students are the most negative and the
managers the least?

I would suggest that the answer lies in the role of the

stakeholders within the higher education system. If we take education as a service,
then the students are the customers and the teachers and managers the service
providers. Indeed this way of understanding higher education is now common in
higher education quality assurance documents (Frazer, 1991; Green, 1994). In this
case it is not surprising that the students were most likely to complain about the poor
quality of the service. As they described at length in their answers, they see
themselves as the recipients of poor teaching, poor communication, poor facilities
and resources and a system of supervision and assessment that lacks fairness.
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The managers on the other hand could be said to be responsible for the students’
experience; it is thus not surprising that they were less likely to speak negatively
about the quality of the service provided.
Secondly, there were also considerable differences in the type and number of issues
nominated by each group (see Table 6.1).
Student
Quality of management
Quality of intellectual
management
Quality of training
curriculum
Quality of facilities

Teacher
Quality of postgraduate
education and training
Quality of payment
Quality of policies and
conditions
Quality of thesis and
research

Manager
Quality of coursework
Quality of facilities and
working conditions
Quality of thesis
N/A

Quality of teaching method

N/A

N/A

Quality of teachers’ attitude
toward work
Quality of assessment

N/A

N/A

N/A

N/A

Table 6.1 Summary of quality issues discussed by each group of stakeholders
As shown in the above table, most of the quality problems mentioned by the
stakeholders are related to the managers or are problems over which the managers
have some control. This would seem to imply that the responsibility to make change
belongs to the managers. However, in a later section of the chapter, which discusses
the issue of who is responsible for the problems, it turns out that the students are
mostly blamed for the quality issues.
Another point to make is that the students identified the most problems with the
quality of postgraduate education, while the managers identified the least. This is
understandable as the students seemed to be those who were the most upset with the
system, while the managers showed more positivity than negativity when talking
about it.
A particular feature of the interviews was the extent to which the students talked
about the quality issues – that is their willingness to be critical at length about the
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issues - compared to the managers and teachers. In the media and the literature it is
rare to hear from students and indeed this thesis provides one of the few sites where
their voices are heard. The interviews provided the students with a rare opportunity
to talk in-depth about their concerns without fear of being identified. Another
explanation originates from the ‘context of situation’ – an interview between in this
case two postgraduate students. It is likely that the students felt comfortable when
talking with another postgraduate student, the researcher. On the other hand, it is
likely that the teachers and the managers were more reticent to talk to a PhD student
about a system in relation to which they know there will be more negative than
positive issues. Also, the ‘context of culture’ can provide some explanations. The
position of each group in the system may have affected the volume of their talk. As
people in management, it could be predicted that managers would be less likely to
openly talk about anything and everything. They would be more cautious to talk
about problems of the system that they are managing and so it is understandable that
they had a moderate volume of talk. The teachers could also be said to hold some
responsibility for the system, and so it is not surprising that they talked less than the
students about it. On the other hand, many of the issues, such as salaries and working
conditions, directly affected the quality of their work and it is not surprising that they
had more to say about these issues.
In appraisal terms the students were more indirect in their talk about quality issues
while the teachers and the managers were very direct. This difference in the degree
of directness suggests the power differences between the groups. Degree of
directness can indicate whether or not someone is in the position of saying something
or to speak with authority on a particular topic. This feature will be further discussed
in the later section about attribution of responsibility.
While the students were the most indirect in talking about quality issues, they drew
attention to a number of human actions that influence the quality of postgraduate
education, which were absent in the other two groups’ talk. For example, the students
illustrated the problem of intellectual management as follows: “They don’t
appreciate intellectuals. ... They are badly-treated. ... The brain (intellectuals) must
be used as it’s meant to be used. ... The problem is the management of intellectuals”.
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This suggests that while the students did not feel they had power to judge quality
issues, they were concerned about the experiences and how they happened. The
teachers and the managers, in contrast, did not direct their talk at human actions, but
instead just talked about the issues in statements such as, “As for the quality of
postgraduate education in Vietnam, I think it is not at an international standard. ... In
no other level of education is the deception so evident as in this level”. This is
understandable because they would be criticising themselves if they talked about the
performance of those behind the issues. The analysis shows the participants’ choice
of language, in deciding what to talk about and what not to talk about depending on
their position as well as responsibilities.
Student

Teacher

Manager

Engagement

Negative, JUDGMENT
as APPRECIATION
(Level of directness: 3)
Deny

Negative,
inscribed
APPRECIATION
(Level of directness: 1)
Entertain

Negative,
inscribed
APPRECIATION
(Level of directness: 1)
Monoglossic

Graduation

Infused intensification

Quantification

Intensification

Attitude

Table 6.2 Summary of typicl appraisal strategies used by the three groups in talk
about quality issues.
There were also considerable differences in the ways that each of the groups
expressed their opinions (engagement in appraisal terms). While the students’ talk
was mostly coded with negation (deny in appraisal terms), the teachers’ talk was
marked with statements which invited/recognised other alternatives (entertain in
appraisal terms) and indicates the speakers’ level of uncertainty. The managers’ talk
in contrast was full of taken-for-granted statements (monoglossic in appraisal terms),
expressing the certainty of their opinions on the quality issues they mentioned.
Although the teachers’ and the students’ talk was marked with statements which are
open for debate (heteroglossic in appraisal term), they employed different dialogistic
strategies. The strategies (‘contract/deny’ instances) used by the students suggest that
while there is another view, it is only the opposite of the negated statement. For
example, when a student says “there is no supervision”, the only dialogistic option
left open is the affirmative form of the statement, which is “there is supervision”.
The teachers, on the other hand, employed strategies (expand/entertain instances)
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that imply the speaker’s opinion is just one of many alternatives, which then leaves
the argument open for other views.
The differences in dialogistic choices are indicative of the position and power of the
speakers in the system. Being in the most powerful position, the managers’ choice of
a monoglossic strategy reflects this position; they can afford to be more assertive and
less open to other opinions. In the context of situation of the interview it is also likely
that their power in relation to a doctoral student would prompt statements indicating
certainty rather than otherwise. The teachers, on the other hand, took a position that
their views were just one of many other views; they were more hesitant in expressing
their opinion directly (and also more understanding of student issues). The
explanation for this hesitation probably lies in the fact that the position of teachers is
in middle of the hierarchy, which gives them more power than the students but little
power in the whole system. As discussed in Chapter 2, in the system of postgraduate
education in Vietnam, the students have little power. They are enrolled in
postgraduate courses after passing a tough examination. During the course, they have
no choice but to study what is offered. Their opinion is rarely heard or taken into
consideration. The teachers are similar to the students in that they are told what to
teach and have no power to enact changes. The managers, compared with the
teachers and the students, are those with the most power in a higher education
institution. This explains the directness, assertiveness and confidence in their talk.
For the students, their relationship with the interviewer and their least powerful
position in the university resulted in statements implying their strong criticism of the
issues and their expectation of a better system.

6.1.2

Who are held responsible for the quality issues in postgraduate education in
Vietnam?

Papers and reports such as those by Dapice et al. (2006), Bryant and Pham (2007),
Dang (2008), Dao and Hayden (2010), Harman et al., 2010, or Pham and Vu (2009)
blame the problems with higher education in Vietnam on the government or system
of management. According to these reports, the centralised management in
Vietnam’s higher education gives little autonomy to individual institutions. This lack
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of autonomy occurs at all levels (Bryant & Pham, 2007). The State controls MoET
and the ministries, who in their turn are not willing to give higher institutions the
freedom to make decisions. This top down style of management continues within
higher education institutions, with little autonomy to those in lower levels of
management who in turn restrict the autonomy available to teachers over their
coursework and assessment practices. According to Dao and Hayden (2010), this
lack of autonomy gives rise to the weakening of accountability. Higher institutions
have no freedom to do what they want to do, which also means they do not take
responsibility for the outcomes because they believe there is always a higher level of
management which is responsible so they only do what they are told to do. This
explains why the managers in this study, whether in MoET or institutional within the
university kept blaming the upper level of management and “cơ chế” (the “system”)
for the problems. Nguyen H. B. (2007) concludes that in the end it is the students
who are the real victims of the system.
In general, an analysis of the interviews points to a tendency to blame one another by
each of the three groups of stakeholders. The managers and the teachers blamed the
students for their unmotivated study attitude and unsatisfactory performance. The
students and the teachers attributed responsibility to the managers for insufficient
supervision and unfavourable working and studying conditions. The students blamed
the teachers for lack of enthusiasm and attention to students. This “THEM, not US”
blaming pattern is not only aimed at other groups but also within one’s own group.
All of the participants also held members of their own group responsible, but when
doing so always referred to those being “blamed” as “they”, not “we” (see 5.2.3,
5.3.2, 5.4.3.1). It seems that all of those interviewed were reluctant to take
responsibility themselves for any of the issues with quality. This does not augur well
for change to the system when nobody is taking any responsibility for their own
deeds though they are all participants in the system.
The coding in relation to the texts which were identified as addressing this question
were primarily in the form of JUDGMENTs, that is people were held responsible for
the quality issues. The few exceptions to this were when the subject of the evaluation
was ‘the system’. However, even when talking about the system, the managers, who
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were the only group that mentioned this topic, still used a considerable number of
JUDGMENTs. This is because they did not only talk about “the system” but also
illustrated the problems with the system by talking about how people were affected
by it.
Table 6.3 presents the summary of appraisal strategies used by the stakeholders in
attributing responsibility.
Speaker
Topic
Attributi Attitude
ng
responsib
ility
to
managers
engagement
graduation
Attributi attitude
ng
responsib
ility
to
teachers
engagement
graduation
Attributi attitude
ng
responsib
ility
to
students
engagement
graduation
Attributi attitude
ng
responsib
ility to the
system
engagement

Student

Teacher

Negative, invoked
JUDGMENT;
JUDGMENT as
APPRECIATION
(Level
of
directness : 2+3)
Entertain

Negative,
inscribed/invoked
JUDGMENT
(Level
of
directness:
1+2+3)
Entertain

Infused
intensification
Negative, invoked
JUDGMENT;
JUDGMENT as
APPRECIATION
(Level
of
directness: 2+3)
Monoglossic,
Deny, counter
Infused
intensification

intensification

Negative,
inscribed
JUDGMENT
(Level
directness: 1)
Monoglossic

Manager
Negative, inscribed
JUDGMENT
(Level
of
directness: 1)
Monoglossic
Deney, counter
Intensification

Negative,
inscribed
JUDGMENT
(Level
of
directness: 1)

Negative, inscribed
JUDGMENT
(Level
of
directness: 1)

Monoglossic
Deny, counter
Intensification

Monoglossic
Intensification

Negative,
Negative, inscribed
inscribed
JUDGMENT
JUDGMENT
(Level
of
of (Level
of directness: 1)
directness: 1)
Monoglossic
Monoglossic

Infused
intensification

Intensification

N/A

N/A

N/A

N/A
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Negative,inscribed,
APPRECIATION,
APPRECIATION
as JUDGMENT
(Level
of
directness: 1+3)
Deny
Counter

graduation

N/A

N/A

Intensification

Table 6.3 Summary of appraisal strategies used by the three groups in attributing
responsibility
The group most likely to be identified as being responsible by all of the stakeholders
were the students and the group least likely to be identified were the managers.
However all of the JUDGMENTs about the management were coded negatively,
whilst not all the evaluations of the students were negative. This difference in the
proportion of negativity in the evaluative talk about the managers and the students
suggests the unsatisfactory performance of the managers as well as the absolute
dissatisfaction by all the two groups with the managers. However, the managers did
not receive the most number of JUDGMENTs; this fell to the students. This can be
explained by the context of culture. As those who have less power in the system
compared with the managers, the teachers may have felt more comfortable in
criticising the students, who have less power than them, or other teachers, who are
equal to them in power. Similarly, it is likely that the students did not feel it
appropriate to criticise those who are in power and are respected in their culture.
Also, students may not be as familiar with the work of management, as they are
about teaching and studying, which then restricts their judgments about the
managers. In their turn, both the managers and the teachers may find students an
easy target to blame due to their lowest level of power in the system.
The students’ attribution of responsibility
In general, the students held the teachers responsible for the quality of their
experience as students, their attitudes to their learning and study and their thesis
quality. They attributed responsibility to the managers for poor management of study
and teaching practice and problematic supervision and unfair procedures for the
examination of theses. These issues are not thoroughly discussed in the literature as
most of the studies have not gone so far as to explore the problems from students’
perspective. Few studies have dealt with students’ experience and how what are
described in the articles and on web forums (Nguyen, 1976; Koh, 2006; LeCong,
2004; Minh_Nguyen, 2004) as their poor attitudes towards study can be affected by
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teachers’ performance and poor quality assurance of study and thesis supervision and
assessment.
As was the case in talking about quality issues, the students were also the most
indirect in attributing responsibility. Their talk was coded with more tokens of
APPRECIATIONs as incongruent JUDGMENTs and higher frequency of
implicitness than the teachers’ and the managers’ talk. This reflects their position as
the least powerful people in the system. This implicitness or indirectness can also be
explained by social cultural practice in Vietnam, where, under the influence of a long
tradition of Confucianism, students are not expected to directly criticise teachers as
well as those who are in power in an educational settings. The relation between
students, teachers and managers is hierarchical. Students may be seen as
disrespectful of teachers or the managers if they boldly criticise them.
As far as engagement (the positioning of one’s standpoint) is concerned the students’
talk was coded with different strategies when they attributed responsibility to
different groups. While they talked with a more open-for debate manner (entertain in
appraisal term) when criticising the managers, they were more restrictive when
attributing responsibility to the teachers and most confident when talking about how
students were responsible for poor quality. This distinction reflects the position of the
students in relation to the other groups. Their position as the least powerful people
and the managers as the most powerful is likely to reduce their confidence when
criticising the managers. This assertiveness and confidence increased when they talk
about the teachers, who are closer to them and especially when they criticised other
students, who are in equal power relation with them. These findings not only indicate
the influence of position on the way one talks but also suggest extra consideration
should be taken when studying subjects of different power hierarchy levels as the
results are often affected by the position of the subjects as well as their relation with
other subjects.

The teachers’ attribution of responsibility
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The teachers attributed responsibility to the managers for poor management of
research topics and unsatisfactory payment and working conditions. They also
criticised their colleagues for problematic thesis supervision and assessment and
professional conduct. Above all, they held students responsible for problems like
studying for their degree (studying for qualification rather than knowledge), passive
and irresponsible study attitudes, and misconduct like cheating and bribing. There is
a gap in the literature especially when talking about the management of research
topics. This is indeed an issue which should receive more attention.
The teachers used strategies indicating directness when judging other groups and
their colleagues. This reflects their position in the system, unlike the students who
have less power and thus are indirect in giving evaluation. Also, in the teachers’ talk,
there was an increase in the degree of assertiveness from entertain (when blaming the
managers, who have more power) to monoglossic (when blaming the teachers, who
have the same power level and the student, who have less power). Like the students
the position of the teachers affected the manner in which they attributed
responsibility.

The managers’ attribution of responsibility

The managers held students responsible for their poor attitude to study, and for
unsatisfactory quality of theses. While they were critical about the teachers’ role in
poor thesis quality they also held the system (“cơ chế” in Vietnamese) responsible
for teachers’ poor performance (e.g.: “It’s the system’s fault. The system makes it
[professionalism] disappear, fading gradually. ... they also encounter a barrier, that’s
the environment”). Finally, they attributed responsibility to the system and other
managers for the problematic management in issues like working conditions and
payment for intellectuals. The issue of “the system” and attribution to the system will
be further discussed later in the chapter.
It is only when talking about the system that the managers were found to talk with
implicitness. This finding prompts a number of questions. What is the system and
what stops the managers from criticising it in a more explicit way? Is it because the
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system implies the highest level of the management, which is the State, MoET or
Ministries, that keep them from being more explicit? Why is it that the other two
groups, the teachers and the students did not blame the system? Like the managers
who blame the system, the teachers and the students blame those who directly
manage them.
It is also worth noting that the system is the only topic where the managers’ talk was
coded with another engagement strategy - negated and contrastive language (deny
and counter in appraisal term respectively) - not taken-for-granted language
(monoglossic in appraisal term). The use of taken-for-granted statements by the
managers to talk about the other two groups as well as other managers shows their
power over them. However, in talk about the system, the managers were less
assertive. As discussed later in the chapter, “the system” includes the State, therefore
it is higher in the hierarchy of power, compared with the managers. The managers’
choice of deny and counter strategies reflects their lack of power over the system.
They showed their expectation of a better system, as if it is out of their range of
control.
In summary, the thematic and appraisal analysis reveals different concerns as well as
attitudes towards quality issues of postgraduate education in Vietnam by the three
groups of stakeholders. Most of the quality issues mentioned by the stakeholders are
related to the managers. However, the findings from the appraisal analysis (see
Figure 5.3, 5.4) show the students are the most to be criticised by all the groups.
Also, the appraisal strategies found in the talk by each group reflects their power in
relation to the system. The managers are the most powerful group while the teachers
have less power and the students are the least powerful. According to this power
distribution, the group which is most likely to make changes should be the managers,
as they have more power to bring about changes. However, as mentioned above, the
managers and the teachers were most likely to hold the students responsible for the
quality of postgraduate education in Vietnam.

6.2

Conclusion
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The findings from the study not only confirm the current issues of Vietnam’s
postgraduate education as they are discussed in the literature but also raise further
issues. It also shows a pattern in the talk by the participants which demonstrates the
relation between one’s position and the linguistic strategies which were used in the
interview. In addition, the study has also made a contribution to the application of a
linguistic theory to discourse analysis in Vietnamese.
6.2.1

Revisiting quality issues of Vietnam’s higher education

6.2.1.1 Power allocation in the higher education system

Vietnam’s education has long been criticised for being under control by the State
through MoET (Bryant & Pham, 2007; Dao & Hayden, 2010; St. George, 2010;
Pham, 2010). Individual institutions operate under the guidelines given by MoET.
Except for the two national universities, higher education institutions in Vietnam
have no role in decision-making on key matters like training programs (curriculum),
tuition fee levels as well as enrolment quotas. As discussed earlier, this allows for
little autonomy and discourages accountability from individual institutions. The
pattern of central control is also evident within higher education institutions, in
which the power is concentrated at the managerial level. Teachers and students have
no voice. The example of China’s failure discussed in chapter 2 reflects the same
issue: students’ voice is not listened to; students are powerless. If China had taken
into account students’ voice, they would have had different experiences. This study
reveals the voice of the students and how they are inapproriately held responsible for
the problems by the teachers and the managers. The results show the students are
screaming for more creative teaching methods and curriculum, for better quality
assurance and for more responsibility for their study and research. However, as they
are not seen as customer/client and education is not understood as a service, their
voice is not listened to. While the study does not aim to propose reforms to the
system, its results suggest students should be given a place in the reform process.
What the students think wrong with the system and how they feel needs to be part of
the reform process.
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Individuals are unlikely to take responsibility for problems if they see themselves as
acting as they have been instructed or in ways, where they believe they have very
little choice. That is why there is always a blaming game in the system. The group of
stakeholders in this study blamed each other and when it comes to the managers, they
blamed “the system” (cơ chế) if there is something wrong.
The word “cơ chế” (system/mechanism) is a very popularly used term in media when
discussing issues related to management (Anh, 2010; "Cơ chế quản lý giáo dục sẽ
thay đổi? (Mechanism for education management will change?)," 2009; Le, 2004;
Ly, 2009). “Cơ chế” can be understood as the way a system operates (Hoang, 1996).
According to Le (2004), in Vietnam, the one who designs “cơ chế” often stands
outside it, the one who exercises it belongs to it. When a “cơ chế” goes wrong, the
person who is to be held responsible should be the designer, not the exerciser. The
role of the designer of the system is to supervise “the system” to make sure it
operates as it was meant to. So “cơ chế” can be understood as the product of the State
and in the State’s control and the State’s responsibility. It is common to find
managers in education sectors expressing their expectations of a better “cơ chế”,
which should be less restrictive, and where more autonomy is devolved to individual
institutions (Ly, 2009; Ngan, 2011). The fact that the managers in this study also
blamed the system (cơ chế) suggests that management whether they are in MoET or
in lower levels of management such as higher education institutions or departments
attribute the responsibility to the State.
Overall, together with other problems like poor pay, lack of collective bargaining and
consultation and the common practice of system of favours, lack of autonomy has
been identified as hindering higher education in Vietnam from developing.
According to Nguyen (2008), Vietnam’s government has recognised this problem
and has worked out strategies to give more autonomy to institutions. However, it
seems giving autonomy is not enough. Apart from autonomy, there also need to be
processes in place to improve quality, to address the issues raised in this thesis and to
monitor change, that is, the problem of quality assurance also needs to be addressed.
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6.2.1.2 Quality assurance

Various reports and papers (Hayden and Lam, 2010; Westerheijden et al., 2010) have
demonstrated that quality assurance is still a new concept in education in Vietnam,
although there have been efforts to control quality (rather than guarantee quality)
(see 2.1.3). In Vietnam what has been done with quality control is more like a onetime activity (Westerheijden et al., 2010).
In Western countries quality assurance is a set of procedures to ensure each process
or factor in the system of higher education, such as course accreditation, delivery
methods, staff qualifications, adequacy of facilities, or admission standards, to name
a few, is properly implemented or guaranteed (Anderson et al., 2000). It is assumed
that the outputs of the higher education, such as the quality of graduates, the quality
of publications, or the quality of degree depend much on how well each dimension in
the system is taken care of. It therefore can be interpreted that it is not appropriate to
hold students responsible for “graduate quality” as a “graduate” is just the “product”
of a process that involves the performance of a wide range of stakeholders. In that
sense, to guarantee the quality of a “graduate” is to guarantee the quality of the
whole process.
In addition, quality assurance in Western countries in large part is prompted by
competition between institutions for students – universities are ranked on various
aspects of quality assurance affecting students (e.g. Good Universities Guide, which
is an independent website that provides information about courses and universities in
Australia ("Good Universities Guide," 2011)). In Vietnam, there is no competition
currently between institutions for students. Like many other systems in the country,
higher education in Vietnam still functions under the so-called “ask-give”
mechanism. The relation between the students and higher education institutions is
beggar and giver, not customer and service provider (Ngan, 2011). Students compete
hard for a seat at university. This reduces the competitiveness of universities. There
is thus no pressure on universities to improve quality when there is always a long
queue to wait for a university place. This explains why the only group of
stakeholders in this study who care about quality assurance is the students. The
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teachers and the managers did not at all mention this issue. The quality of
postgraduate education as well as higher education in general can hardly be upgraded
when those who have power and play the key role in the performance of an
institution do not see quality assurance as a vital process in determining the quality
of a university.

6.2.1.3 Confucianism-based teaching and learning

Unlike Western culture, which encourages self-expression and secular-rational
thinking, Vietnamese culture teaches people from infancy to be obedient (see
5.4.1.2). This is a common practice in a “power-distance” culture like Vietnam,
where people in higher power positions expect their subordinates to conform (Pham,
2010). In education, teachers maintain the traditional method of delivery, reading and
talking for students to listen and write down exactly what is said by the teacher.
Students always expect a “correct answer” from teachers to ensure their success in
exams. This relates to the problem of assessment. As teachers only appreciate
“correct” (as having been taught) answers, students are even more encouraged to
copy down exactly what teachers say. This passive learning kills creativity and
critical thinking (see 5.2.3, 5.3.3.2, 5.4.1.2). However, it is not totally students’ fault
to be passive. It is teachers’ responsibility in designing the lecture as well as the
assessment tools so that students can be more actively and creatively involved in
class activities as well as research and assessment. There cannot be active learning
and independent knowledge discovery in a system where teachers only expect
students to listen and give correct answers as they were taught. Changing a learning
culture is largely determined by teaching culture. If teachers change their traditional
teaching methods, giving students more time to discover the knowledge by
themselves and to practise problem-solving skills and encouraging critical thinking
from students, then students may be more motivated to more actively study.

6.2.1.4 Poor thesis quality
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Poor quality of thesis is also intensely discussed by the stakeholders (see 5.2.1.3,
5.3.2, 5.4.1.2). As also discussed by literature (Do, 2006; Education Forum, 2007;
Hoang, 2006; Nguyen, 2007), the attribution of responsibility for this problem is
complicated. The students blame the managers for loose management of thesis
supervision and examination and the teachers for inadequate supervision and support.
The teachers and the managers, in their turn, blame the students for lack of proper
research and plagiarism in completing the thesis.
As thesis is the work by the students, it is understandable that students must take
primary responsibility for its quality. However, a thesis is always supervised by
academic staff whose role involves guiding, checking, tracking and finally approving
the thesis. Also, the organization and moderation of students’ and supervisors’
involvement in the thesis process should be the responsibility of the managers. There
will be fewer theses of unsatisfactory quality sent for examination if the supervisor is
qualified and responsible. There will be fewer theses of bad quality approved if the
examiners’ and the managers’ decision is not affected by bribery, nepotism and
indulgence.

6.2.2

Linguistic strategies and power relation

The study has used the Appraisal Theory developed by Martin and White (2005) to
investigate the attitudes of the stakeholders in relation to the quality issues of
postgraduate education in Vietnam. The Appraisal analysis has demonstrated the
relation between the power of the participants and the dialogistic devices found in
their talk. First, the more power one has in the system, the more direct was the
individual’s choice of language in relation to the issues under discussion. In higher
education in Vietnam, of the groups involved in the study, the managers have the
highest level of power, then the teachers, while the students have the least power.
The degree of directness in their language use reflected this difference and
(re)produced the difference between the researcher (a doctoral student) and those
whom she was interviewing. The teachers and the managers were very direct in their
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talk about quality issues and whom they held responsible for the problems; the
students, on the other hand talked with indirectness.
Secondly, the findings also demonstrate the authoritative voice of the participants
depending on where they were in the power hierarchy and whom they talked about.
Compared with the other two groups, the students showed the most amount of
hesitation and lack of confidence when talking about the teachers and the managers.
The teachers showed more confidence when judging the students and their
colleagues than when talking about the managers. The managers maintained the
same authoritative voice in their talk about all the groups. They only talked with less
certainty and confidence when discussing the system (“cơ chế” in Vietnamese).
Taking account that “the system” here is not in their control but under State control,
the lessened confidence does show how the managers are here in a less powerful
position.
6.2.3

Application of appraisal to Vietnamese discourse analysis

Apart from the content findings related to postgraduate education problems of
Vietnam and the attribution of responsibility for the problems, this study has also
made a contribution from a linguistics perspective. The research using SFL with
Vietnamese to this point has only demonstrated efforts in applying SFL in general to
Vietnamese discourse analysis or in mapping a certain aspect of Vietnamese
lexicography using the desciptors of of SFL and Appraisal (Hoang, 1997; Ngo &
Unsworth, 2011; Thai, 2004; Tran & Thomson, 2008). Using Appraisal to analyse
texts in Vietnamese, especially interviews, is a new area of application.
The study has now successfully demonstrated how Appraisal theory can be applied
to the analysis of discourse in Vietnamese to understand the attitudinal aspect of the
discourse. The two categories that are highly applicable and brought significant
findings are Attitude and Engagement.
The analysis of Vietnamese texts in general and interview transcripts in particular
using the Attitude category can distinguish different types of attitudes such as
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emotional feelings, judgments of behaviours or evaluation of phenomena (AFFECT,
JUDGMENT and APPRECIATION in appraisal term respectively). What is more
significant is it can also reveal the actual attitude by uncovering the linguistic
surface. In this way, an evaluation marked as direct emotional feeling (AFFECT) can
also be an indirect judgment of somebody’s behaviour or performance
(JUDGMENT) or vice versa. Or a statement marked as APPRECIATION can
actually be an indirect JUDGMENT. This double coding is useful in that it helps to
find out the core meaning of the attitude as well as the speaker/writer actual intention
when making such statements.
With regards to Engagement, the dialogistic positioning strategy which is very
unique in Appraisal, the study has shown this category is highly beneficial. Under the
subcategories of Engagement, the position and the power of the speakers in making
their arguments about quality as in the study was well-defined. Codings from the
interview helped to make clear whether the speaker was assertive and authoritative,
in which case he/she would make taken-for-granted (monoglossic in appraisal term)
statements or he/she was hesitating and offers space for debate, in which case openfor-debate (heteroglossic in appraisal term) instances would be spotted. It could also
show the speaker’s expectation, concession or desire in expressing their opinions.
However, as one limitation of Appraisal theory as well as this study, the AFFECT
aspect was not fully explored. AFFECT realization has been limited to lexical items
and has not reached other linguistic domains like intonation, grammatical categories
(tense, voice, aspect ...), etc. This restriction leaves a promising area for any further
studies which may either elaborate the theory especially in AFFECT aspect or
investigate other manifestations of AFFECT in Vietnamese texts.
Despite the above-mentioned limitation, this study suggests that Appraisal is a tool to
be highly recommended for the analysis of Vietnamese discourses in terms of
attitudes for its power in revealing and distinguishing the speakers’ intention,
authority and position.
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In summary, the study has brought about an in-depth understanding of quality issues
of postgraduate education in Vietnam and exposed the blaming game in attributing
responsibility among the main groups of stakeholders. It has revealed that most of
the problems of the quality of postgraduate education in Vietnam are related to the
management and are in the control of the management. However, the findings of the
research also demonstrated that the managers and the teachers attribute the problems
to the students, who are actually the least powerful in the system as well as the least
possible to make changes. The managers are also found to blame the system for
many of the problems.
From linguistic aspect, the study opened a new prospect of applying Appraisal theory
to explore the attitudinal aspect in discourses in Vietnamese. The intensive and
effective examination of texts that Appraisal can bring about is worthwhile for any
research which aims at understanding the discourse makers’ feelings, attitudes and
values.
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APPENDIX A. INTERVIEW QUESTION

Câu hỏi 1. Quí vị có cho rằng chất lượng giáo dục sau đại học của Việt nam có vấn
đề không? Nếu có thì xin quí vị cho biết đó là những vấn đề gì?
Câu hỏi 2. Quí vị nghĩ thế nào về chất lượng luận văn sau đại học của Việt nam?
Câu hỏi 3. Theo quí vị thì người quản lý, giảng viên và sinh viên có vai trò như thế
nào trong vấn đề chất lượng giáo dục sau đại học của Việt nam?

English Translation
Question 1. Do you think there are problems with the quality of postgraduate
education in Vietnam?
If yes, what are the problems?
Question 2. What do you think about the quality of postgraduate thesis in Vietnam?
Question 3. What do you think the role of the managers, the teachers and the students
are in the quality issues of postgraduate education in Vietnam?
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APPENDIX B. INTERVIEW TIME

Interview M1. 2 pm, 24th October 2007
Interview M2. 11 am, 25th October 2007
Interview M3. 2.30 pm, 2nd November 2007
Interview M4. 10 am, 31st October 2007
Interview M5. 11 am, 7th November 2007
Interview T1. 9.30 am, 8th November 2007
Interview T2. 7 pm, 30th October 2007
Interview T3. 4.30 pm, 5th November 2007
Interview T4. 1 pm, 12th November 2007
Interview T5. 11 am, 6th November 2007
Interview S1. 10.30 am, 2nd November 2007
Interview S2. 3 pm, 12th November 2007
Interview S3. 9.30 am, 11th November 2007
Interview S4. 11 am, 13th November 2007
Interview S5. 4 pm, 8th November 2007
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APPENDIX C. NETWORK WITH VIETNAMESE INFLUENTIAL
ACADEMICS
Name and Involvements in Vietnam’s
HE Reforms

Organisation

Senior Researcher, International Institute
One of the major contributors to the of Educational Planning, Paris.
research and final Vietnam Education
Financing Sector Study (VEFSS) report
drafting in 1997.
Ta Ngoc Chau

Provided training on statistical methods for
staff in the MOET
Nguyen X. Nguyen

Economist, graduated from George Mason

Mr. Nguyen wrote background papers
based on the Higher Education Institutional
Finance Survey (HEIFS), part of VFSS,
and provided training on institutional cost
analysis for the MOET staff.
Mr Pham Thanh Nghi
Graduated from the University of New
England in Australia.
He contributed a background paper on
policies and regulations for non-public
education in 1996 for VFSS
Prof. Lam Quang Thiep
Scholar at State University of New York at
Buffalo.
The country-leading professor of higher
education at Hanoi National University
Number of publications, position papers
cited by the World Bank and the MOET
Dr. Nguyen Thi Le Huong
UK graduate
“Current Update of HE in Southeast Asia:
the case of Vietnam”, position paper for the
World Bank and the MOET.
Dr. Nguyen Nguyet Nga
UK, USA graduate
Position paper for the World Bank: “Trends
in the Education Sector from 1993-1998”
Prof. Ho Tu Bao
Professor in the School of Knowledge
Science of Japan
Advanced Institute of Science and
Technology (JAIST) and researcher in
Institute of Information Technology,
Vietnamese Academy of Science and
Technology (VAST)
M.S. and Ph.D. degrees in Computer
Science from Pierre and Marie Curie

The MOET’s National
Educational Development

Institute

for

Former Director of the Higher Education
Department, the MOET (1988 - 1998).

Deputy Director of the Higher Education
Department, the MOET

Senior researcher at the World Bank, Hanoi.

Japan Advanced Institute of Science and
Technology (JAIST), Japan.
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University, Paris (1984, 1987), and
Habilitation à diriger de recherche from
Paris Dauphine University (1998)

One of the authors of the Proposal:
“To Engage Overseas
Vietnamese Academics in Establishing
and Operating World
Class Universities in Vietnam” to the
Government of Vietnam
in 2005
Source: “Current Educational Issues:
Perspectives and
Solutions”- 2007, Tri Thuc Publishing
House, Hanoi, Vietnam
Prof. Tran Nam Binh

New South Wales, Australia.

One of the authors of the Proposal: “To
Engage
Overseas
Vietnamese
Academics
in
Establishing
and
Operating World Class Universities in
Vietnam” to the Government of
Vietnam in 2005.
University of Wright State Dayton,
One of the authors of the Proposal: “To Ohio, USA.
Engage
Overseas
Vietnamese
Academics
in
Establishing
and
Operating World Class Universities in
Vietnam” to the Government of
Vietnam in 2005
Prof. Tran Huu Dung

Prof. Tran Van Tho

University of Waseda, Tokyo, Japan.

One of the authors of the Proposal: “To
Engage
Overseas
Vietnamese
Academics
in
Establishing
and
Operating World Class Universities in
Vietnam” to the Government of
Vietnam in 2005
Prof. Ha Duong Tuong

University of Compiègne, France

One of the authors of the Proposal: “To
Engage
Overseas
Vietnamese
Academics
in
Establishing
and
Operating World Class Universities in
Vietnam” to the Government of
Vietnam in 2005
Vu Quang Viet

United Nations Statistics Division

Senior Consultant
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One of the authors of the Proposal: “To
Engage
Overseas
Vietnamese
Academics
in
Establishing
and
Operating World Class Universities in
Vietnam” to the Government of
Vietnam in 2005
Prof. Le Van Cuong

University Paris 1, France

Prof. Nguyen Dang Hung

University of Liège, Belgium

Emeritus Prof. Bui Trong Lieu

University Paris V, France

United
Business
Institute, Brussels,
Prof. Le Dung Trang
Belgium, Atlanta &
These overseas Vietnamese academics Boston, USA.
are the authors of “Recommendations
on Reforming and Modernising International Centre
Theoretical
Vietnamese Education System” sent to for
Physics,
Trieste,
the Central Communist Party and
Italy
Government Leaders on 5 July 2004
Prof. Ton That Nguyen Thiem

Source: “Current Educational Issues:
Perspectives and Solutions”- 2007, Tri
Thuc Publishing House, Hanoi,
Vietnam
(Dang, 2008: 92)
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